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Citizenship Education and Nation Building: the case of Solomon Islands. 

 
Abstract 

 

Generally, there is always a concern for the social environment of any society when social 

behaviours and actions of some members undermine the social norms, rules, cultures, beliefs, 

traditions, and the rule of law. Such was the case of Solomon Islands. During the period of 1999 

to 2003 Solomon Islands was a country in chaos. “There was ethnic intimidation, forced eviction, 

murder, rape, arson and open warfare among certain ethnic groups” (Sanga & Walker 2005, p. 7). 

Among such conditions, there were deep social inequalities; corruption; crises in the justice, 

legislative, and bureaucratic systems; and a general lack of respect for diversity (ibid). These had 

affected Solomon Islands as a nation and therefore, begged for urgent solutions. This qualitative 

study on schools in the Solomon Islands found education to be insignificant and alien to nation 

building. The country lacks the education that focuses on national consciousness and social 

cohesion. This paper insisted  for a review and reorganization of education approaches and 

strategies to cater for teaching of democratic, cultural and Christian values in the school system of 

Solomon Islands to solve the disunity and conflicts found common  among Solomon Islanders. 

 

Introduction  

In the Solomon Islands, the state’s capacity to unite people remained a huge challenge. This 

occurred because people usually identify themselves along ethnic and cultural affiliations. Such  

contesting multiple identities have challenged the meaning of unity thereby resulting in weak and 

shaky national identity and  reduced capacity of social acceptance. This has extensively resulted 

in disunity and a lack of tolerance by citizens for one another and their social environment. 

Unfortunately, the longstanding issues has become a national issue that remained unresolved and 

therefore, became the subject of much debate among education reformers, politicians, civil society, 

women’s’ movement, youth, and the general population of the country. 

 

This paper, argued that, the Solomon Islands education has not done enough to move the nation 

forward from the  current deep social inequalities and lack of tolerances for each other and for 

generating  peaceful co-existence among the diverse population. As usually argued, a nation 

without an effective education system to compact social behaviours would always challenge unity, 
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tolerance and social cohesion  (Rueda, 1999). In the Solomon Islands, from the period of 1998 – 

2013 (Ethnic conflict period), social  behaviours and actions of some members have significantly 

undermine the social norms, rules, cultures, beliefs, traditions, and the rule of law of the country.  

Among all, there  were corruption in all levels of society, crises in the justice, legislative, and 

bureaucratic systems; and a general lack of respect for diversity. Such experiences have continue 

to hunt Solomon Islands as lingering effects of the post conflict period continue to be felt because 

of suspicions of each other. In such a situation of mistrust due to conflict over resources, identity 

and injustice of distribution, what can Solomon Islands as a nation do and how can it strike a 

balance between national identity and values of diverse cultural and ethnic communities? Those 

questions beg for answers and for this paper, civic/citizenship education programmes is the starting 

point and a way forward for nation building 

 

The background  

The Solomon Islands was first inhabited by Papuan speaking settlers who arrived on the chain of 

islands around 30,000BC. They were followed by Austronesian speakers who arrived circa 

4,000BC. It was between 1,200 and 800BC that the ancestors of the Polynesians arrived from the 

Bismarck Archipelago (Solomon Islands Times Online Archives citied in Fitoo, 2009). The chain 

of islands was first “discovered” by Spanish navigator Alvaro de Mendana de Neira in 1568. 

Because gold was found on some of the islands, he named them after the rich Biblical King 

Solomon. Christian missionaries arrived in the Solomon Islands in the mid19th  century. Their 

arrival made little impact at first because of the ongoing “black birding” (brutal forced recruitment 

of labourers for the sugar plantations of Queensland and Fiji) (Solomon Islands Times Online 

Archives citied in Fitoo, 2009). The experiences of the labour trade prompted the United Kingdom 

to declare a protectorate over the Islands in 1893 and later in 1896 the islands were officially 

named the British Solomon Islands Protectorate (BSIP). In 1960, a legislative council was created 

as the protectorate’s policymaking body. In 1974, a new constitution was adopted, establishing a 

parliamentary democracy and ministerial system of government. In mid1975, the name Solomon 

Islands British Protectorate was officially replaced by the name Solomon Islands. On January 2, 

1976, the Solomon Islands became self-governing. On July 7, 1978 Solomon Islands gained its 

political independence (ibid). 
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According to its political system, the Solomon Islands is a constitutional monarchy and has a 

parliamentary system of government. The monarch is represented in the Solomon Islands by the 

Governor General who is elected by the parliament for a five year term. There is a unicameral 

parliament of 50 members, elected for a four year term. Parliament may be dissolved at any time 

before the completion of its term by majority vote of its members. Parliamentary representation is 

based on single member constituencies. Suffrage is universal but voluntary for citizens over age 

18. The head of government is the Prime Minister, who is elected by a simple parliamentary 

majority and who chooses the other members of the executive cabinet. Each ministry is headed by 

a cabinet member, who is assisted by a permanent secretary, a career public servant who directs 

the staff of the ministry (Solomon Islands Times Online Archives 2008 citied in Fitoo 2009). 

 

In terms of geographical location, the Solomon Islands is a chain of Islands located in the south 

west Pacific ocean, spreading over 1.6 million square kilometres of ocean territory. It comprises 

over 900 islands and has over 29,000 square kilometres of land area (Pollard, 2005 citied in  Fitoo, 

2009). It is an Island nation that lies east of Papua New Guinea and north of Vanuatu. The islands 

are politically demarcated into nine provinces and one municipal authority, which is Honiara city. 

The population was of Solomon Islands was estimated to be 538,000 with a growth rate of 2.7% 

per annum and a relatively young population with a median age just under 19 for both males and 

females (Solomon Islands country information paper New Zealand Ministry of Foreign Affairs 

and Trade, 2008 cited in Fitoo 2009). The population is predominantly Melanesian (95%) but also 

includes Polynesians (4%) and others such as Micronesians (1%). There are more than 80 different 

cultural groups, each with a distinct language and territory. Only 16% of the population is 

urbanised while 84% live in rural areas and still adopt a subsistence livelihood (Pollard, 2005 citied 

in Fitoo 2009). The majority of the population still relies on gardening, fishing, and hunting for 

survival. People live in clusters of tribal rural villages and they hold the majority of land under a 

communal customary land arrangement. In terms of English literacy development, only 30% of 

the adult population is literate. 

 

Education in Solomon Islands 

The education system of Solomon Islands was established according to the provisions of the 

National Education Act 1978. Under the provisions of the Act, schools are established to meet the 
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goals of education for the country. The types of schools that are conferred under the Act are 

primary schools, secondary schools, tertiary institutions and, more recently, early childhood 

education, and vocational training centres were added. The education system is centralised 

whereby all functions of the education system are determined only by the state. This includes the 

establishment and approval of new schools as well as recruitment, training, assessment, promotion, 

and payment of teachers. The state is also responsible for designing, developing, and financing of 

the curriculum and is responsible for dissemination of resource materials to schools. 

 

The establishment of schools in the Solomon Islands is aimed at achieving several purposes. In the 

pre and postcolonial period, the primary goal of education for Solomon Islands was to develop 

students to be competent in taking up the official responsibilities that were left by the colonial 

government. This could be observed from the desire to maintain the academic tradition gained 

from the legacy of the colonial past by the government and people. Such a desire for Solomon 

Islands is to train students in skills for paid employment, to fill the jobs that were left by the 

departing administrators of the colonial government (Solomon Islands Education Strategic Plan, 

2005 cited in Fitoo, 2009). The whole system of education therefore, becomes acknowledged as 

the route to paid employment. 

 

The acknowledged conceptualisation of education by the people of the Solomon Islands has caused 

considerable confusion which might not be easily solved by the government. Firstly, is the demand 

for more schools to accommodate the high population growth rate, which is currently estimated to 

be around 2.7% (Dorovolomo, 2005 cited in Fitoo 2009). To meet these demands, the secondary 

education system was expanded rapidly. In the 1990s from the initial national secondary schools 

(NSS) and the provincial secondary schools (PSS) there was a rapid growth of community high 

schools (CHS). The population of students in secondary schools and the number of secondary 

schools spaces have increased significantly in the 21st  century because of the newly introduced 

Community High Schools policy. However, the highly competitive exam oriented education 

system has prevented many students from reaching the final stages of the secondary system.  
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Theoretical orientation 

The concept of “citizenship” has its origin specifically in ancient Greece (Heater, 1999). In the 

period of the Greek and the Roman civilisations, citizenship was adopted as a legal term and a 

term of social status (ibid). It was for  creation and building and rebuilding of a nation state (Heater, 

1999; Stevick and Levinson, 2007). Conversely,  it  was a key part of modern and contemporary 

civilisation (Crick, 2000) whereby  people were recognized of their legal rights to participate  or 

have a say in the affairs of the city (Hargreaves citied in Cricks, 2000). The polis (city) represents 

a community of people who share common ideologies and have followed one common structure. 

People who live in a city or community of people have certain status which was conferred on them 

by the city (Heater, 1999). The status was conferred by the state in order to politically shape the 

society to fit the kind of citizens the state wants its citizens to be. 

 

There are three common factors underpinning the debate about the relationship of the state and the 

individual in building a nation state. They are: the national identity which relates to forming a 

nation state; the legal and political status of relationship which includes the rights and freedoms of 

individuals; and moral virtues and a sense of belonging and rendered duties. Those three factors 

have now represented the Liberal, Republican and National identity models of CE used widely by 

democratic states. The liberal model has derived from John Lock’s natural  theories  of  “every 

man have the free and equal right to preserve his/her life liberty and estate” (Heater.1999, p.1). 

These include  three types of rights “personal rights (freedom of thought and conscience and 

privacy and personal autonomy), political rights (freedom of speech, press and assembly) and 

economic rights (the right to acquire, use, transfer, and dispose of property” (ibid p.62).   

 

The republican’s model had emerged from Aristotle’s theory of  “arête”, goodness or virtue to fit 

people in the society socially and politically. Virtue in this sense is related to quality. Aristotle 

claimed that qualities are moral caliber that has to be demonstrated by citizens before they can 

display maturity, so that benefit can emerge for themselves and for the state (Heater, 1999). 

Although the factors mentioned are often debated, they are important instruments used in 

Citizenship Education programs to stabilize society.  
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The national identity model according to Stoessinger (1990) in citizenship is attributed to 

sovereignty (man’s relationship with the state) and nationality (peoples’ collective destiny). The 

theories of citizenship in its early inception have considerable recognition on national identity as 

central to creating a nation-state. Such perspective has remain since then. In Western countries for 

instance, European countries, North America, Canada, and Australia national identity is 

increasingly vital to unify people of different ethnicities and cultures, particularly the new migrants 

who come from very diverse social and cultural backgrounds and educational levels, into the tenets 

of citizenship within democratic societies (Lynch, 1992). In New Zealand, the development of 

citizenship is tied to identity as New Zealanders and what it means to be a New Zealander (White 

and Openshaw, 2005). 

 

To define identity, Taylor (citied in Kymlick and Norman, 2000) attributed identity as the politics 

of recognition that relate to the idea of difference and the principle of equal dignity. Recognition 

is the idea that others should be sensitive to the individual’s quest for authenticity (ibid). “No one 

can do without official recognition the recognition of a nation state” (Stoessinger, 1990, p.6). An 

individual cannot escape from a nation-state as it is the highest secular authority (ibid). However, 

the argument of national identity has become a phenomenon of much debate. For instance, 

citizenship has continued to equate only with nationality (Lynch, 1999). In fact, historically, that 

equation was neither the first definition of the term nor its predominant use until the age of 

nationalism. What is nationality or nationalism? Nationality or nationalism, according to 

Stoessinger (1990), is “peoples’ sense of collective destiny through a common past and the vision 

of a common future” (p.9). It is the “nation’s personality” which is the nation’s common past. “A 

nation is a group of people occupying geographical space” (Stoessinger, 1990, p.9). 

 

Identity for small islands states in the pacific are different from the interpretation of western 

countries. Identity in the Solomon Islands context from the study  of Gegeo (2001) is “ones 

existential foundation” (p. 2). This identity is conferred through individual’s geographical and 

physical location. Such identification denotes the power of ownership of land, wealth and authority 

a citizen holds as recognised by people, among people and the society from where one is 

originated. It is an unquestioned position based on genealogy and marriage, from which one may 

speak on important issues without being challenged about identity (Gegeo, 2001) 
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Education for nation building 

The citizens are people who are furnished with knowledge of public affairs, instilled with attitudes 

of civic virtue, and equipped with skills to participate in the public arena and having those 

attributes is through education. It was a lifelong undertaking provided by formal and non-formal 

institutions for sustainability and  systematic learning (Engle and Ochoa (1988). Such education 

for people was expected to conform them to the norms of certain values and participates in certain 

activities that were locally desired to build the nation. Such education for building a nation-state 

was referred to as citizenship education (CE). According to Hebert and Sears (n.d)), “Citizenship 

Education is the preparation of individuals to participate as active and responsible citizens in a 

democracy” (p.1). In a report on Citizenship Education, Mutch, citing the work of Kerr, (2000) in 

White and Openshaw (2005) defines the field of study of Citizenship Education as “encompassing 

the preparation of young people for their roles and responsible citizenship and in particular, the 

role of education (through schooling, teaching and learning) in the preparatory process” (p.198). 

 

Citizenship Education is committed to delivering understanding of what it is to be a human being 

and how human beings relate to themselves and to the state (Kiwan, 2005). It  is used as an 

instrument by Democratic states to prepare their citizens for the challenges that their state will 

meet (Print, 2008). It is a form of education for citizens in a nation-state that is appropriate to the 

demands and needs of a rapid changing global community that is critical in both national and 

international contexts (Cogan cited in Mutch 2005). It includes knowledge or information, skills, 

values and the socioeconomic participation and were related to programmes formally proposed or 

enacted and sanctioned by certain recognized governmental or professional organisations that 

aimed towards the expressed purpose of “good”, “active” “effective”, or “democratic” citizenship 

(Ross 2006). According to the  Civic Expert (1994), CE encompasses a whole range of educational 

processes, formal and informal, that encourage and inform participation by citizens in community 

activities and public affairs (citied in Jenning, 2003).  

 

The study  

This study is premised on  qualitative case study conducted on citizenship education and the social 

science secondary curriculum of the Solomon Islands in 2008/9 and a study on citizenship 
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education values for small islands state in the pacific: the case of Solomon Islands in 2014. The 

study  explores  perspectives of education stakeholders (Students, parents, teachers, education 

bureaucrats) on Citizenship Education in the Solomon Islands. The study explored the usefulness 

and validity of knowledge, values, and skills of Citizenship Education that were used in the formal 

secondary school curriculum and other extra- curricular activities in schools in the Solomon 

Islands. 

  

The study used qualitative interviews to validating knowledge, values and skills of citizenship 

education in the Solomon Islands. The importance is in the depth, detail, and richness expected 

from the conversations. What Geertz citied in Rubin & Rubin (2005) called “thick description” 

(p.13). The process requires the researcher to pay attention to the important information that the 

study wants to gain from the interview (Gillham, 2000). It has been said that while other 

instruments focus on the surface of the elements of what is happening, interviews give the 

researcher more of an insight into the meaning and significance of what is happening(Wilkinson 

and Birmingham, 2003). 

 

The participants of the study were drawn from  urban and rural school settings from two islands 

namely, Malaita and Guadalcanal. The case study schools were selected based from the status of 

rural and urban secondary schools settings. The interview findings in were presented thematically; 

the data gathered using the various interview techniques employed is recorded under major themes 

to form the main sections. The sections are then further reduced to subthemes derived from sub-

questions. The information provided in this study was on national identity only and represented 

the views and perspectives of participants from sites selected for the study. Solomon Islands is a 

diverse country with over 80 different languages and cultural groupings. It is therefore likely that 

the perspective of the concepts “citizenship” and “Citizenship Education” may vary from person 

to person, depending on their cultural, geographical, and social status. This variety of perspectives 

is significant for this study, as differing views are considered to add enrichment to the findings. 

The perspectives have generated  data on citizenship education for nation building which had 

informed this paper. 
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National Identity  

The findings of the study on nation building based on the national identity model in the Solomon 

islands reveals that identity is measured and interpreted differently. The people associated identity 

with land and their place of birth. Their conceptualization of being a citizen cannot be explained 

further than their personal relationship and attachment to land and family. Such recognition is 

attributed to people affiliating with a particular tribe or those who share the same dialect, or 

specific ethnicity. This means that people see themselves differently from each other and only 

attach themselves to their tribe not to the nation or to the state. This is in fact a critical challenge 

for stability in the country.  The revelation of the findings, shows a diverse conceptualization of 

the term citizen.  Some  of the respondents interpreted  a citizen as “someone who is entitlement 

to live in the land through recognition by birth and by custom” (HSPU 2). The other refer to a 

citizen as “a person who is connected to local customs or culture including parents and relatives 

who also are part of that original setting (HSUT 1). The other, expressed a citizen as a person who 

has full entitlement of ownership of traditional or cultural properties that includes, land, historical 

sites and natural resources (HSRT2). A teacher expressed it as, 

             The acceptance of a person to live among people in a given society, by law. Custom or culture is 

             granted in recognition of an individual for land ownership and active participation in development 

             activities (HSRT3) 

 

The interpretation emerged because people’s wealth and survival, their attachment and affiliation 

to land, family, tribe and religion have sustained their livelihood over the years from past and 

present situations. Therefore, the identity of citizens is based on the bonds of kinship with the tribe 

which relate to land ownership and wealth. This affirmed Dinnen, (2008), who claimed that shared 

language and ties to ancestral land, along with Christianity constitute the basis for individual 

identities and allegiance over abstract notions of citizenship or membership of the modern state.   

The challenge here was that people of the Solomon Islands have failed to recognise individual or 

group identity along national consciousness because people do not feel any effect of being part of 

a nation. The bond of kinship has affected their way of life and that is what matters most to them. 

 

The issues of lack of national consciousness among people of different ethnicity has created 

division among people. Such an issue has caused problems to shared national identity which should 
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set the base for national unity. There is no feeling of nationalism among people, although 

politically, people claim that they are Solomon Islanders. One school principal have pointed out, 

“the feeling of oneness can only be seen during national events and regional sport events. When 

the flag is raised and the national anthem is played in a different country” (HSUP).  

 

The study found that the teaching for National Identity is important for nation building in the 

Solomon Islands. The reason according to the study is that, issues and challenges in national 

identity have caused divisions among people of the nation. In some instance, division is more 

wider than the early post-colonial period and because of the disunity, people support for themes 

concerning national identity to be include in Citizenship Education in the Solomon Islands 

curriculum. The study also suggested for values of respect to be included in the education system. 

According to the findings, the teaching on values that develop people to honour their country is 

important and should not be left for another time as it is an urgent issue that needs to be resolved 

now. The  expressions as this, “ we don’t respect anything that belongs to the government because 

the government fails to support us (HSUS, 1) indicated that people do not have any regard to the 

government. This shows a desperate need for the government to review its education goals and 

objectives to that which focus on national consciousness. 

 

Sense of belonging 

The sense of belonging to a state is a unique challenge for Solomon Islands. The assessment 

reported by the United Nation on Solomon Islands have identified the scattered sense of national 

unity as one threatening factor to Solomon Islands social and physical environment (Pollard, 2005 

cited in Fitoo, 2009). Solidarity is the key to bringing social cohesion. It is found that “the wider 

the scope of solidarity (extent to different things) the more cohesion forming it will be” (Matrai, 

2002 p.89) 

 

Solidarity has been lacking in the Solomon Islands. Such weakness of relationships have cause 

major social problems. One obvious factor was expressed by one rural respondent who stated, 

 

             Young people today careless about who they are, properties of the state, communities and other 

people. Just look around, they burn school buildings, vandalised properties and distract school 
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programs (HSRT 3). This was stem from the lack of teaching students about relationship and 

solidarity as people of one nation (HSRT 3). 

 

Sanga and Walker (2005) state the relationship amongst island groups, ethnic communities, and 

economic groups are clearly separated. National sovereignty as a united nation is at stake. It is 

obvious that “the animosities are likely to compound and may take another form including the 

formation of more autonomous political and economic entities, breakaway movements and further 

social unrest (Sanga and Walker, 2005. p. 18). If that happens it will be a problem. The Solomon 

Islands is heading towards an inevitable separation of people. This could be easily solved if there 

were better policies and educational programs to empower and enlighten people to recognize the 

existence of values among people locally, nationally, and internationally. 

 

The study finding revealed that, such challenges have caused the people of the Solomon Islands to 

see “building mutual relationship as an enabling factor for shared sense of national unity and 

identity, a factor which is missing among students nowadays” (HSUP). The Solomon Islands is 

divided politically, economically, culturally, religiously, and geographically. Therefore, 

“mechanisms that will provide some understanding that Solomon Islands as a nation that made up 

of thousands of islands, more than eighty cultural groupings and languages is critically important” 

(HSUP). 

 

In terms of cultivating sense of belonging, according to the study, there was wider support for the 

teaching of moral values such as respect and tolerance in the formal education curriculum system. 

This could lead to having strong shared sense of belonging. As found from the findings, 

 

             Teaching about respect and care is an enabling factor that can influence younger people to love 

and respect their country and its people. Having a concern to the state and its institution does not 

necessarily mean singing the national anthem, raising flags only but more on having the moral 

values that unite people for national solidarity (MOEF). 

 

The underlying limitation found was that, there is no effective means to develop a strong link with 

people and the state in order that people may have a sense of belonging to Solomon Islands. The 

State and non Government Organisations have initiated programmes that aimed at drawing peoples 

attention to value where they belong but those initiatives seems meaningless to people. Overall, 
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respondents expressed values of citizenship, based on sense of belonging as and enabling factor 

for stability and unity among people and their communities, particularly, among youths. Such 

challenges have caused people of the Solomon Islands to see building mutual relationship as an 

enabling factor for shared sense of national unity and identity a factor which have been missing 

among students nowadays. 

 

The sense of belonging is a moral decision people in a society have chosen to have and to practice. 

It may be viewed as not a deliberate choice but what the society needs for its people. Young people 

are taught to respect and take pride in themselves, their community and their tribe. This 

strengthens, shapes and sustains the society. It is a tool that provides safety, prosperity, guidance, 

survival and empowerment. However, in today’s reality, as Sanga and Walker, (2005) noted, such 

values are drifting away from the expectations of the society. People are continuously confronted 

with new conflicts over land, sea, business, women, status and with one another (ibid). In such 

circumstances, where conflict is dominant, countries have initiated strategies that they hoped 

would assimilate the focus of people to a sense of belonging to their society or nation. In the 

Solomon Islands, respondents suggested for schools to take a major role in the education of 

younger generations in the values of unity, tolerance and building relationships with one another 

and the state. 

 

Way forward for nation building 

This study recognized the power of education as catalyze to nation building and in this regard the 

importance of bringing people together as a nation. However, the possibility to include programs 

for national identity and social cohesion in the over loaded education system is challenged at hand.  

According the finding the system is over loaded with formal subjects that made up the national 

curriculum of the Solomon Islands. According to the finding however, respondents have 

recommended the following: first is the extra-curricular approach.  The study found that in the 80s 

and 90s, extra curricular activities that promotes national identity and social cohesion exist in 

schools. This can be found from flag raising in schools, interschool cultural weeks, interschool, 

sports carnivals and voluntary service provided by students. The hands-on activities are now 

missing from school activities and therefore, needed to be re-introduced again in the school system. 
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The study  found hands-on activities more than ever before, necessary to promote national identity 

and sense of belonging through extra-curricula programmes such as flag raising, singing of the 

national anthem, and national sports activities. This could also include such events as young 

parliamentarians and national quiz programmes. The themes for the programmes have to include 

the knowledge, values, and skills that are relevant to Solomon Islands society, or those that have 

been portrayed by respondents as valuable, the following have been identified; any program of 

citizenship has to include knowledge, values, and skills on democratic, cultural and Christian  

rights and freedom. These concepts in the Solomon Islands have often been misinterpreted. This 

indicates the limited knowledge that Solomon Islanders have concerning understanding and 

differentiation of the values of rights and freedom as promoted by democratic societies as Solomon 

Islands.  

 

According to the study the promotion of democratic rights was implied to have contradicted the 

cultural and religious values of the society. This misconception of rights had created conflicts and 

therefore, needs to be addressed formally in order that students may correctly understand its value 

when they are still young. Such action would change societies in the future. Equally important are 

concepts relating to duties and responsibilities, national identity, social cohesion, and the themes 

of moral values and social virtues. As a country with diverse cultures, language, and ethnicities 

teaching on themes that comprise such knowledge, values, and skills is significant for the stability 

of the nation as a whole. 

 

The study imply a need to change the examination system on teaching for nation building, to avoid 

the overtly, abstract transmitting of important knowledge, values, and skills that is meaningful 

only when they taught through hands on activities. This will provide an avenue for teachers to 

teach not content only but also to systematically cover important knowledge, values, and skills 

necessary for life after school and peaceful co-existence among citizens. There is also a need to 

formulate new assessment and monitoring systems to improve not only students’ academic 

performance but also to monitor students’ behaviours. Lastly, what the teaching of citizenship 

concepts needs is methods that are active. These include teaching methods and strategies such as, 

dramatization, student projects, demonstration and other concrete approaches and examples. 
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Summary  

The purpose of this study was to find ways in which education may contribute to solving the 

challenge of national consciousness. In this study, in order for the desired safety and fairness, 

Citizenship Education which teaches those values of unity, national identity and social cohesion 

has to be promoted and practiced in the school system. The key to national unity and peaceful co-

existence among citizens of a nation is the teaching of citizenship values in the formal and informal 

education system of the country. Further, the overall effectiveness of any Citizenship Education 

initiatives will be the extent to which what is taught in schools or classrooms  translates into how 

students live their daily lives. 

 

Citizenship Education has always been equated with the knowledge, values, and skills that 

families, communities, and nation states use to promote the standard of behavior that is acceptable 

in democratic societies and also to merge people with differing backgrounds. The knowledge, 

values, and skills are promoted in the formal and informal education system in response to the 

social and political challenges that distort the effective practice of democratic systems. The 

principal focus of the Citizenship Education concept is to eliminate the injustice commonly found 

among people because of differences in ethnicity, status, and ownership of resources. In addition, 

it links to the knowledge, values, and skills that empower people to play a part actively and 

ethically in the process of nation building, development and harmonious living. 

 
Lastly, Solomon Islanders have a simple conceptualisation of citizenship and they do not demand 

much for a good life. All they assume is a simple basic lifestyle that is safe and fair and people to 

live in harmony with each other and Citizenship Education is assumed to be a better alternative for 

this perspective in order to provide substance for the assumption. What people of the Solomon 

Islands look forward to is the time in when people will living happily with each other to enjoy the 

peace and freedom that is aspire by a nation. Solomon Islands needs is a society that respect the 

diversity that was democratically, culturally and religiously created. This includes values (moral 

values, custom values, and religious values) that are significant to peoples’ way of life.  
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