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The decade from 2005 to 2014 has been declared as the United Nations Decade

_ of Education for Sustainable Development challenging the researchers and practi-
Editorial staff tioners to contribute to this important field. We are glad to present the 1st annual
Editor-in-chief collection of articles issxlwd by Institute of Sustainable Education that was estz:tblished

Anita Pipere (Daugavpils University, Latvia) at the Faculty of Education and Management (Daugavpils University, Latvia) in 2004.

£

— The collection is an international peer-reviewed edition and also the first publication
Language editor ) . . of the BBCC (Baltic and Rlack Sea Circle Consortium), founded in Vechta University
Sandra MeSkova (Daugavpils University, Latvia) {Germany) in May, 2005 during the 3rd International JTET Conference “Sustainable
Development. Culture. Education”. The consortium is targeting toward the educa-

tional research and international dissemination and implementation of the results in

Editorial Board line with the tasks of education for sustainable development.
Mauri Ahlberg (University of Helsinki, Finland) The idea of the collection was conceived during the JTET Conferences and, there-
.Lorna Down {Miko Teacher’s College, Jamaica) fore, the Consortium network members gained the possibility to disseminate the re-
John Fien (RMIT University, Australia) sults of their educational research. This is the first year of Consortium’s work and this
Walter L. Filho (TuTech Innovation GmbH, Germany) collection shows the first steps we are taking toward our aim of sustainable develop-
William Greene (Southern Qregon University, USA) ‘ ment.
Ulla Hiickdnen {University of Joensuu, Finland) The collection should not be evaluated as a full picture of interrelationships be-
Charles Hopkins (York University, Canada) tween the education and sustainable development. This is rather an attempt to put
Rodger Haw Boon Hong {Ansted University, Malaysia)} - i together the fragments of a mosaic constructing both the awareness and understand-
Richard Jurin {University of Northern Colorado, USA) ‘ ing of this complex issue in the mindscape of educational scientists in different coun-
Edgar Krull {Tartu University, Estonia) ! tries and, at the same time, showing the results of their research in the context of
Tammy Kwan {The University of Hong Kong, Hong Kong) J; sustainability. As one can notice in the collection, there are not s0_many articles,
Paul J. Pace (University of Malta, Malta) . ‘ : which analyse concepts of sustainabililty, ESD and Sus.tainable Education as su_ch.
B.K. Passi (King Mongkut University of Technology, Thailand) ‘ Authors have rather chosen to integrate these concepts in their own research topics,
Marc E. Pratarelli {Colorade State University-Pueblo, USA) trying to find the links, making the bridges alllc.l passages between their own area of
Alona Rauckiene {Klaipeda University, Lithuania) study and the overarching theme of sustainabl.hty. . .
Hlga Salite {Daugavpils University, Latvia) ; : The collection consists of two parts: the fi'rst part contains the artlc_les of educa-
Peter Schreiner (Comenius-Institut, Germany) tional researchers from different countries oriented toward the education and sus-

Roel Stemmer (ENVIRONET, The Netherlands) tainable development, while the second part of the collection represents the project

led by William Greene from Southern Oregon University “Teacher education for the
future project: A collaborative study of diverse perspectives from Fiji, Korea, the
United States, and Latvia™. Researchers from USA, Fiji, South Korea, and Latvia
investigated perceptions about the furure directions for teacher education and com-
pared these internationally.

Articles of educational researchers come from eight countries: Estonia, Finland,
Germany, Hungary, Latvia, Lithuania, Sweden, and USA. The collection of 24 arti-
cles starts with the subsection, which introduces the concepts of ‘sustainability’, ‘edu-
cation for sustainable development’, and ‘sustainable education’. Researchers have
made an attempt to analyse the perception of these concepts in the society, discerning
the strengths and weaknesses of these perceptions. The collection proceeds with the
articles picturing the bonds between the education and sustainable development in
the context of teaching and learning and recognizing the challenge both for the form

Cover designer '
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THE FUTURE:

TEACHER EDUCATION FOR

A CASE STUDY OF FIJI AT THE UNIVERSITY OF
THE SOUTH PACIFIC

Katarina Tuinamuana, Greg B111cm’ett,
-Vaka'uta

Dorovolomo and Frances pra
ey University of the South Pacific, Fiji Islands
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Abstract - - ;
1 i nges of a rapidly changing world, or
. _fefChef:dW{aﬂonaf;q;l;ﬁg:’:i i;ooﬁzétzzgg?aiulﬁi? Education in ylc_)tmg naf];%::
< k:e ?ﬁmesss major challenges in an era of unprealzdemfed globa ':satzc:in;!t be
s'mtes g facf Tobal socio-economic developments 1s benfg expenen;i o o
bt g o gd teacher education is not immune o these mﬂa‘,:ences. ) e duci
po” 9“01?'6@’ a:r is based therefore investigated issues surroundz?zg teacher fn ol
on w.fm:kr;9 is p? p o, providing an exploratory case stuc{j‘{ of one mst;_tyi{zoy i
. the f[t;u're;::ty of the South Pacific (USP) in Fiji. It is a pre .:mm;g; o
i v n:zv!ar er multi-national study of five other resea:rcb s:te_[s}SP e
e st theﬁf is addressed bere is: What are the perceptions of IBBuhe
o e qu’ﬁmond their counterpart school-based mentors (refer_'red to :;z z;: ol
teafi_i’:ef S'I'(:ac?a)ei:’ or ATs) in the following three areas: fg 1) ’1;1’:;3 am;.: ,,35 ea ::i:a( 3:) I_,Iow
Hor { ractices reflect those : -
?O?;v:f;iz;;f;fiz;f:g;?z::js;éa:;’t’;og ft:tture needs and problems locally, nation-
ea

ally, and globally.

Introduction to the Context of Education in the Fiji Islands

Overview . .
i ifi ning latitudes
islands in the Southwest Pacific Ocean span -
zl;fiFl];::iasr:)iﬁl:n?]i:gl?&dsc; 177-180 degrees east. They lie east of northern Aus
cg

traha alld not th Of New Zeala“d and are SPIEad out over an area Of about 230 000
£l y )

l - ey = - - P 1 " .

Square llOIIlettCS. NIOSE Of I 1'1 8 lllhabltatlts hvc on t,he two main 1s allds, vitl I.,evu
P P g L

and vanua Iﬁvu. Ihe current po| u‘atlo]l 15 abOut 8383088 l"lth the lildl enous [

ion about
i d the Indo-Fijian population a
o - t 54% of the population, and th 7 pOp! oy
}la?’s mékm%r?xg:r]:togf Fiji,DZOOS ). The indigenous Fijians seFtlcd ;r; Fiji :zo;thiSh
iga/:s tlgg .v'(;‘he first Indians arrived as ';ndenturcd la;go;.:%is;iu; f-ltfr tht?rp";ontmcts ish
i i decided to settle permanen : *
C?loél lzlnglotl)ltcgérl\g:;gpsirived as settlers who tended to set up small businesses 1
pired,

comimercial areas.
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Fiji was colonised by Britain in 1874. Formal schooling was also introduced
around this period. Political independence was gained in 1970, but since then Fiji
continues to be integrated into the global economic system, and all the social effects
that now come with newer forms of economic globalisation. '

Fiji’s education system is centrally controlled with a strong external examination
focus. National and local educational policy and structures tend to follow global
movements, albeit with local idiosyncrasies consonant with local cultu
(Tuinamuana, 2002). Recent examples of policy bortowing are the p
underway (with Australian and Buropean Union funding) to introduce
Based National Curriculum. Fiji has also dabbled in other “innovative” practice,
such as internal assessment, in 2 bid to deal with an education system that is per-
ceived by many to be overly exam-oriented. The dominant pedagogical model is the
“banking” model, as articulated by Freire (1972), with a strong emphasis on trans-
mission teaching (Bacchus, 2000).

There is also a history of heavy dependence on foreign aid and “expertise”, par-
ticularly of an educational nature, a situation that has been widely critiqued (for
example, see Luteru & Teasdale, 1993; Baba, 1987). Nonetheless, Fiji’s education
system continues to be affected by global factors that interact in interesting ways with
local realities, as this paper will suggest.

res of practice
lans currently
an Qutcomes

Dominant societal views of the goals of education

Dominant societal views of the goals of education can be best articulated by analys-
ing the Terms of Reference (TOR) prepared for the major 2000 review of the Fiji
Education system, the Fiji Education Commission 2000. The TOR were arrived at
after consultations with community stakeholders. An analysis of the TOR shows the
following: :

¢ A view of education as a means of meeting the need for « high quality and inno-
vative human resources”,

An assumed link between education and economy issues via globalisation and

competition. Education is seen as important as Fiji is entering the “globalised

and more competitive economy of the 21st century”. A belief that the formal

education system needs to change in order to “meet the challenges that the coun-

try is likely to face in an increasing globalised and competitive economy™.

An emphasis on the role of education in contributing not only to “economic

development” but also to the “moral, social, and cultural development of the

nation”.

Education is seen as being equal to schooling. There is an assumption that educa-

tion in this form can/should contribute to increased understanding between cul-

tural/ethnic/racial groups in the country. .

Education is seen as being of national as well as of individual importance; thus

ALL members of society should take an active interest in it.

A concern with the double role of education as contributing to both personal

futures of children and concurrently to the “economic, moral, social and cultural
development of the nation™.
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Education and Sustainable Developrment: First Steps Toward Changes

: i itl “aflow Fiji Is-

4 improved education system w1
e ne?nz:r;lly vs.?hile also preserving the key elemen'rf ;fo B}E)e
fue systems of this nation” (Government of Fiji, :

s  An assumption th
landers to develop econo
cultura) heritage and the va
17).

. - !.
he €1 1 eSSage SCCIHCd te be. LE] us sit dow[l alld [ele) !Slde] IaSSCSS lﬂlprovﬁ
I eneral m

SyST i better integrated into a
lication $y5tel ducation we can become nteg ;
;system, for through e v e
s fc‘il uf:?)trll(c))miz orde;r and then solve many if not most of 01;2:,03 t?rrn '[sfic, e
“This vie f education is not a unique one — it forms the baS}s o : ed[‘)l piads et
Thls v;?;;at education can do for society. This liberal v%e:v i(; G
Vlfew employed in the rhetoric of western-style demo.cmcn:,1 é thepw',der D
o ter: ang texts about the relationship bctween‘educ;tign a_ L S
ano stimism that does not always trickle down into ; e l.ay
: 1 i ing. .
Er)‘rrllaj (fl’ portion of society has with educauondal;l(iies;:h eog pt‘fn NEE——
i unde
i ilosophy also seems to ) e
C Th'ls .52:1“ ;(%10 docin{ent The terms of reference make direct refl
ontmissi s
UNESCO repott:
{ ission on 1y focs
O International Commissio I St o Ly
" [zjt'II\I Eﬁgmed its landmark report titled “Learning: Eherl;;eta:eed N s
r;ggm 33;7 +t and other reviews bave pointed to the clear and urg
is repo

ional educational systems to mect the emerging national,
1]

Iy reorient nati o ihy
:":.’?i!:::a?;nd global challenges {Government of Fiji, 2000: 17}

Education for the 21st century bhas

The University of the South Pacific

i is “co-owned” by 12 Pacific Island nations:

P e OE tl11(6' Slgz:? Ilzz;:;fsil:a(llljisll)i;;s, Nauru, l\zliue, Samoa, Sﬁlomcgz %jizgls;

Sy 1 ' 4 Vanuatu. It has three main campuses: the ma e

T Tuvat}lll; szoa campus housing the School of Agr{cj:u-l:ugz,cir:: ! che
isi Pacific Languages Umt. 1

byt 2 e COmPIISi;i:Et-’.CI;geiCt‘Ezl 32:1 with distance lea:qing, '?e}:[l;;lﬁgﬁ

oF h:%s O a::] education. The University is finapced_pnmang e
teaCh%ng, 'aﬂd fc Omm:cr;: gf the 12 member countries based pnman‘}y on studen

zonsmg::\l:el::sn i?]?l’: the member countries contribute about 70%

ers. il

income of the University,
One of the main functions |
perceived manpower training nee

such, a major priority was the tramning o l
- s elors degree plus

olf'Edugai:,r?l:;gwas Jater supplemented bya 4-year cqncmg};zn; E:icrl-:tmduce g s
tG‘S gr % Certificate in Education. In1975,an m—seci‘vme

raduate _ Pk
deeree status to teachers who were diploma-trai . oo S

= 1n the 1980s, the Fiji government ceased sponsormgh L s
tion Zs it appear’ed that Fiji had produced cnfougtlsl ;??.;Pet;s} e o

2 ]
iji, i became necessary tor

dents were from Fiji, it thus

campus in Suva, Fiji;

of the recurrent

of the USP at its inception in 1?68 was tol ;mi:;
ds of the region” (Benson 8 Singh, 199?.S )}.1 "
f secondary school teachers. The USP’s Scho

e

3-year Diploma of Education to meet this demand, and

e

G e
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The Diploma was phased out in 1985 and the University’s Education Department
within the School of Humanities took on a more academic orientation offering sev-
eral other programmes in addition to its teacher education emphasis,

By the 1990s, however, the situation had changed somewhat. The military coups
of 1987 meant that large numbers of qualified teachers were leaving the country, and
the Fiji government decided that the country needed to train more teachers. In 1994,
the USP introduced a 3-year Pre-service Bachelor of Education programme to prepare
senior secondary school teachers. Along with the 1-year Post-Graduate Certificate in
Education, the BEd Secondary programme became USP’s main teacher education
programme with yearly enrolments of 200-plus students. The BEd Secondary pre-
service programme has now been replaced by a 4-year concutrent Bachelors degree
plus Graduate Certificate in Education.

Primary teacher education, on the other hand, is a fairly new initiative at USP,
The BEd primary in-service degree offered by USP was introduced in 1999. The over-
all purpose of the in-service training programme is to increase the “professionalism™
of Fiji’s primary school teachers (USP Planning and Development Office, 2002). A
more detailed set of outcomes have been voiced by the teacher graduates themselves
and include: better teaching strategies, better understanding of the teaching/learning
process, greater employment marketability and mobility within the education sector,
flow on benefits to the graduate’s school in terms of staff development and flow on
benefits to the graduate’s wider school community (Burnett & Lingam, 2005).

Philosophy and organisation of the USP Teacher Preparation Programme.
Expected student outcomes

Research carried out by Tuinamuana (2002) shows that teacher education at USP
appears to exist without an overarching, articulated philosophy. There is no defined
philosophy in the handbooks nor do these refer to a particular model of teacher
education. There are vague references to issues of quality but there is no other docu-
mentary evidence to suggest that the faculty works with either a particular model or
specific philosophy. This was also confirmed in interviews with staff in the faculty
(Tuinamuana, 2002}. It is significant that most of the teacher education staff inter-
viewed as part of the study were not aware of any overriding philosophy or model
with which teacher education worked. The following two extracts, where K is the

interviewer, provide typical examples:

Extract one

K Do you think that our department works with a particular model? Do we bave a
philosophy of teacher education?

L4 1 think the department should be able to clearly have a statement or vision of
what kind of teachers we want to train in our BEd programme.

K Does it bave that?

L4 Tdon’t think it has.

Sowe are the same as the ministry? {Referring to an earlier comment made by L4

that the Ministry of Education did not have a policy for professional develop-
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ment of teachers] We don’t bave a set of professional expectations, goals that we

are working towards?

14 We have not, because i
the content of our courses..
students should be in tetms O

leade-the-school” [USP], then we
implement that kind of vision.

f we had these, then we would streamline our cOurses, and
.. If we had a clear statement of “this is what our
f professionalism, behaviour, attitudes when they
would have a model or models that would

Extract two

K What about a philosophy of educatio
philosophy of teacher education? A formal one?

L1 Ithink we do have a mission and the mission is that we must train quality teach-
ers for the Pacific region and we also have a sort of philosophy that we must
have good teacher education, quality teachers s0 that they can tap the natural
resources within the region.... We have little things written in out handbook.
think the same kind of thing we also do — prepare quality teachers, but we do not

know what we mean by quality teachers.

n¢ Do you think the department has a

Common methods used to teach the courses
BEd Primary

Face to face delivery at usp
teaching the content of the progr
service degree designed for current
time, traditional lectures and tutorial
hours usually between 4pm and 6pm

s main campus in Suva has been the only means of
amme since its inception in 1999. Since it is an in-
ly employed teachers, most of whom study part
s are conducted on the main campus after school
during a weekday. One component of the course

consists of a school-based practicum. In its current form it is an unpopular require-
ment among students SOme of who have been teaching for up to 20 years (Burnett &
Lingam, 2005). There have been accasional summer school sessions held for some of
the courses in the longer school vacation periods. Currently a major USP initiated/
Australian government funded project is underway to convert all courses for distance
education delivery in order to fulfil obligations to the Pacific as a regional institution.

BEd/BA¢BSCGCE/PGCE

The courses that make up these programm
to-face mode, and distance education mo
workshop tutorials, microteaching, print mat

es are offered via a mix of on-campus face-
de. The main methods used are: lectures,
erials, and in-country tutorials.

The Role of Field Experiences

BEd Primary

"Fhe BEd {primary) in-service degree co!
school practicum. Since 1999, the practicum
The in-school experience is split into two b

nsists of 14 courses, one of which is an in-
has been offered as a one-semester COUTSE.
locks of approximately 4 weeks each. Its

o~

" . A et e
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1. The aims of educartion;

2. How teacher preparation and ¢

3. How teacher preparation can be responsiv
cally, nationally, and globally.

lasscoom practices reflect those aims, and
e to future needs and problems lo-

The study was carried out by four researchers from USP who are all connected with

the teacher education programmes.

Data collection
The following data coliection stages were followed:

Stage 1: Ethical considerations

USP surprisingly does not have an E
were careful to ensure issues of con
considered and explained.

thics Committee as such, but the research team
fidentiality and use of the data were carefully

Stage 2: Selecting participants
Considering (1) the purpose of this exploratory study, and (2) that the interestisina
diversity of responses rather than in a representative sample of all educators at this

point, participants who were considered to be exemplary or outstanding in their practice
were targeted. The following criteria were used to define “exemplary” teaching: evi-
competent pedagogical skills, adequate un-

dence of being a reflective practitioner, !
derstanding of subject matter knowledge, a commitment to the teaching profession,
and willingness to make a long-term commitment to the current project. This infor-

mation was accessed via discussion with faculty staff who nominated a number of
exemplary student-teachets based on the above criteria. .
Tt was easier to use this purposive sampling style in the selection of student teach-
ers (STs). In the case of associate teachers (ATs), there was very little control over
who was selected, as the schools were not part of our jurisdiction. The full list of all
student teachers out in schools was obtained, and then the above criteria were used to
select, as far as was practicably possible, a set of eight exemplary primary and sec-
ondary teachers. Then the quality of the AT for each student was considered before
making a final decision. All the participants were selected from within the Suva-
Nausori region. The schools were therefore all located in urban or semi-urban set-
tings (Suva is the capital city of Fiji, and Nausori is a town located about 12 miles

west of Suva. They are both on Fiji’s main island, Viti Levu}.
Eight teaching teams (1 ST plus 1 AT per team) were then established as shown

in Table 1:
Table 1. Characteristics of teaching teams
Years Classes/Forms  Age Number of teaching teams
Years 1- 4 Classes 1- 4 Age6to 9 3 teaching teams
Years 5—8 Classes 5 =8 Age 1010 13 3 teaching teams
Years 9-13 Forms 4-7 Age 14 to 18 2 teaching teams
330
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The targered
content area in selecti
L : ng the second i
or si i Heet
milar {e.g., civics, government, or history) y teaching teams was social studieg

Stage 3: Completing surveys and team meetings

SIsa[ldA A O v a Yy com ie (< Vi 1rl WELLH £
IS were Sked £ ll’ldi ldu H Y 11, €I x 1n:
: P fe a sur € requ £ Sponses
to qucstlolls abOUt the HlaJOI thEIHES Of thls Study. A Copy Of the sur Uey 1S at ta.Ched as
. lng, was thcﬂ aSde to Schcdule a time to meet in d
Pp Ch teaCh aIm ordger ro

It was intended that, as soon
rese.'ftrchers would convene a debrie
participated. However, it was felt ¢
each AT/ST team provided a rich s
research process.

EZ gpomssgt)'le 3.f!:_131i1 C(ilmpleting Stage 3 above, the
ing with all of the studen ;
cetir : t teachers w
[;tag ;h; mma-l meeting between the rescarcher agcd)
ata with which to work at this point in the

Data Analysis

Simple textu :
al analysis techni

: ques were employed to s

cussions. The transcripti ployed to sift throush ; .

then used to validgizrslﬁtlons werce analysed for thematic conteﬁt ?ﬁcfsl‘a?gcnbcd dis-

of education, the role ;‘Eety feznlts *° vai.d e additional insights Concc:ni emﬁs s
eacher preparation, and the global implicationgt fe..;ailms

ns of ideas

T
EXPICSSEd a]llong []Ie sOciIeties [Eplescnted. Ihe allainLS aiso Sought to Ide[ltliy ally
Il ICSPOHSES 0{ thﬁ S and hc A
dlffEJ:cllceS betWEC tlle IS t ]S.

Findings

It was found th '
at there were few signifi ,
by the two ew significant differences b
rou s ; etween the
in fact expegriemisdstl;:rfl{:fsiz thtl;study (i.c. the STs and the ATs) f$€$55?ﬁffered
there was very little i s 80 this was perhaps not very surpri y were
fhete e asgl i;t:;: input from ATs about their own superrgisor;, ﬁ::&f Iful:thcr more,
often, the AT does rﬁf: fo;a?’;Pcr lence.hTflllis reflects the situation in Fi}?fvhg:z ST’ -
s ossess high f 3 T > quite
tor training, t - gh tormal qualificatio i
findings begl:a . oifer full mentoring services to USP’s STs Thﬂ:,'ex%me'nce £ HEn-
W, the responses of the $Ts and the ATs. as 'two grglut e discussion of
G ps, are not sepa-

Iated. Rathe[, thc data 18 preSEIlted a[ld dlSCuSSed usu]g thIeC CatEgD[leﬁ |:El[ as
all llcd Wltll t]le e Cal(:h ue. II‘(J 18]
g 5 q 5 ns f the current study

Category One: Aims of Education

Two rai ;
tionosﬁlz‘j;[); themes emerged in this category. Firstly,
g preﬁare students to become productive
v : first, for employl:llent to create change i
Te};tton ofa bet.ter society by creating change
ot t.:»e;:lond major aim of education articulate
of the holistic development of students incl

it was widely agreed that educa-
m.el'nbcrs of society in the follow-
n living standards and, second for
in attitudes and beliefs.

d !:)Y the participants was the pro-
uding the spititual, the intellectual,
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the physical and general character development. The following interview extract pro
vides a sample:

; i ifi demically, but also as a
; ing is important in order to be gqualified aca . 0 as
AT l;(;?;’::’;gs z::::l?gle, to build character, morals... and to be independent in life.

Participants were divided as to whether the aims of education should be the scal.rne f:;s’
amc:é)an & One group said that there was a need for equal opportu:‘ut!cs an ag:c e
o 531 cea:tlitgjr;—ifafder [t)o create equality irrespective of the student; d1.ffcrer;t6di<(::a_
tg‘:':u;ds. A slightly smaller set of respondents argued that as far gs tt ?i::;so e
i d. these had to be contextualised to meet st? er’n s’ needs, e
skt CO"C;me ’bcr of participants responded with both ‘yes’ and no’, arg “g
i lfll:CWStS-s anrlllei:d to have a set of common educational goals app}uczl_)flfe to ie;
:’Eﬁgiv:lebv;aextra specialised educational goals according to stpdent s differen
i - aPPIUPfiatchby lth:oﬁiicll:: nganised to addres;c. these aims, a number
£ e cc)lr.lShc(;lv;:;fs g:uid: focus on both academic and vocati-o_nai aspectsi
decectcaling ourica isi ing; 1 ve school management; improve re
decentralise curriculum decision makl'ng, impro i | o AN
source management (human and physical); involve paren
consider the needs of the labour force.

Category Two: The Roles of Teachers and Teacher Preparation in Meeting
Defined Aims

i ithi i i f educa-
Participants then moved on to a discussion of how, “;gh'll?hthz :l:i;n:{s'lt:;n;; gmphaSis
tion, we could best prepare students fora fu_ture world. Ther PR s
it d to provide a “balanced” education: academic content, el isktes A0
o g e 1£ [zl cipline, teamwork). Participants also said that.teac ers $ (2{ d s
511:1"5 S;rgésszs-“éz;is” ,focussing on their humanistic role. This lillso 1nc:cle :: totbz
>
Ec::fl:?ng of cultural values and respect for other culttllr_es, E fﬁc:(f r:te::t uzsthe s
particularly important in Fiji’s multi-cuitural and multi-ethn 5

ing interview extract illustrates:

ST5: Ensure that the child is being educated, not only ac?d?mici[]z’ fuat ;gf;jfzmg
' The child is able to fit into bis community, ;fppreaatmg'; ; :j ;fferent e
that there will be differences in tl;e (}ommumtly. ;ie;:; !u;:) nt:x ifferent values
om his, and other cultural references. In . 5
‘izspjc:trj{:'mportant that the child is able to develop socially.

i i Ily rel-
Some participants noted the need to make the cux:rlculumhrrl‘?rc lu:j'g;g:::r}{t; e);ssue
b ring students for the world of work i.e. fqr the “rea The e
ot tochaalony was lso raised as an important issue, with participants saying S
ff)fttece!1 ;lv(:}ﬁgyrg;:i;d technological competence in addition to-the humanistic focs
utur
ioned earlier. N con
memllr? l;\rdcz to consider the issue of change, part1c1parl-1lts weielgsgc;;iat:;.czinrgli e
in which the roles of teachers had chan‘_ged_ovc_ar the pas saig AEDIERE
g(ag:cltr;c‘lvin the context of Fiji where authoritarianism has been a significa
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- issues. The following examples were pres
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of educational pracrice, participants commented at length on the movement from a
teacher-centred to a child-centred focus. Comments were also made about the chang-
ing views of the child in society, with discussions focussing on how today’s students
are more aware of their rights. Consequently, many of the respondents suggested that
teachers were now finding that they needed to deal with a range of social issues
concerning youth and change.

In light of these changing roles of teachers, participants were asked to comment
on what they thought should be the most important aim of teacher education. The
major themes emerging in response to this question were: to teach teachers to be
facilitators of learning; teacher education needs to help teachers become aware that
the world is rapidly changing, and a response is needed; create passion for teaching,
and; prepare teachers to deal with student behaviour problems. There was much
discussion over the last point with general agreement thar teacher preparation pro-

grammes should focus on moral values, and look at ways of behaviour management
without the use of corporal punishment.

Emerging from the above, was a discussion on

preparation programme, and on the content/organis:
aims of education in a ch

the actual content of the teacher

ation needed to meet the defined
anging world. There was an overwhelming focus on the need
to include values within a holistic and relevant framework. Some of the participants

used the term “family life’ (this is an extra-curricular subject taught in Fiji schools),
others referred to the need for ‘religious education’ and ‘meditation’. In this category,
participants advocated what may be termed a ‘spiritual’ focus in addition to the aca-

demic. The following extract provides an interesting example of the point made in the
above paragraph:

AT3: I firmly believe that moral values should be included.... It is in our Bachelor of
Education programme.... Even I bave so many years of experience as a teacher,

I was able to look at myself ... and acknoswledge that I need to upgrade my
values as a teacher.

Category Three: Responding to Future Needs

Recent global and local events were seen to have affected teachers’ roles in society.
All the participants agreed that the role of the teacher js now much broader, and in
addition to the traditional academic focus, now includes social, cultural and spiritual
ented as impacting on teachers’ changing
roles: child abuse, religious fanaticism, natural disasters, role of women, a recently
introduced performance management system, and multiculturalism. To illustrate, in
response to the question, “Have major events, both globally and locally, influenced

your beliefs about teachers’ roles?”, the following extracts provide a sample of the
responses received:

ST'1: Yes definitely! The role of women, for example, has changed. Also, religious

fanaticism, and natural disasters bring out changing beliefs about what is im-
Portant in life.
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to be aware Fir isation is i i
.. stly, globalisation is Increasingly impacting on the local Fiji i
1employment mar-

ket NOt Oﬂly that is i pa av ly ven way a ]]18 commun lty
. ha " It 15 im Ctlng i[]
. : ! une mun
Cross i )
adVaIltaglng some groups alld not Othefs. Ihe impact 18 perhaps IMost malkcd by the
3 . & - 4 u .
ul)take Of new tecl_lﬂologles- Ihe[ﬂ 1S an lnc.[easlng dlépal [ty betwcc[l lu[al dW ll
cilers

ST 3: Yes. Recent allegations against teachers on child abuse enabled me
of my role and professional conduct as a teacher.

ST 4: Yes. Teachers should be promoters of multiculturalism in their classrooms,
schools and within their communities. We should be instructors of moral and

religious values. We should be restorers of trust in our workplaces and the

_ [larger community.
— N L = .
AT 3 Teachers no longer play the same roles as one who guides and assists students

to excel academically, but to nurture students to excel socially and spiritually. There is also a di
N Y. . . . - Yy ' - e oo a‘dm;parlty between those whose educational experiences all
Participants were asked whether their teaching philosophies had evolved since their Zealand atively highly paid work in areas such as the Middl S wtenihe i
answered in the affirmative. The major theme caland and Canada and those confined to the village lI-I : EaS:t,hAust;afI:a, New
- How mught teachers and

first year of teaching. All the teachers :
emerging here was the shift toa learnet-centred, humanistic philosophy. STs in par- teacher trainers respond to this rapidly changing and

sicular seemed to have a sense that, as a result of their learning experiences at USP, work? How can transi &ing and very uneven
their new found skills and understandings were extremely valuable. Comments were
made which suggested that the STs former skills and upderstandings were being re-
placed by new learning, and that they were far more aware now of their own growing
‘professionalism. It was evident that teachers were “hungry” for professional develop-
ment opportunities, and many of the STs indicated that they had had to make finan-
cial, social and family sacrifices in order to enrol in the teacher preparation pro-
grammes at USP. Some of the primary STs expressed a desire to complete postgradu-

ate study after their BEd.

: £«©< »
oo new” world of
rom school to work for students be facilitated in what

many call “new times” and h i
Ow can issues of equi i
< nd how quity and opportuni intai
e :;nrcilzé }:l{ere are mdlca-ltxons that a move towards a ﬁ'lorc hg{i:t?cmazltame‘j?
- tiat - [ii :;eEdEd' This means perceiving the purposes of schooliilln a"al'{es'
an resource development for the local or global job ria SkgOHIlg
rket. In

F P 'y p ”
l]l, recent past tensions Wthh ha"e becn e[Cﬁled to be paftl ethn[c IN nature.
a 3

th 1 d tter re| atlollshlps thWEC]I Oups 1n socte a]l(l anee
have (]l]ﬂedl() £ nee 10.[ IDE t l
gr 3
n d

for a shared 1ati
" o
o : of n:_auonal values and identity. How can teacher training pro
quip primary and secondary teachers to be “carers™. that i with enper
rers”, that is, with exper-

1 . E tise in all.IES educat 5 p t}’
v d ation. hulnan [eiatlonshl S alld llloraIS ina lIlulth!lltuIai 50cC1e

Furthermore, participants a
education they sometimes felt p
teachers and other administrative leaders,
down approach to curriculum development 2

try of Education. Participants note

using a “banking” pedagogy {transmission model of teaching}

innovative and child centred pedagogies emphasised in their training.
Participants then commented on possible implications on their changing

phies for changes in teacher preparation
teacher education was an essential part of preparation for teaching,

also said that theory without practica
suggestion made that more
issues which affect educatio
teachers need to learn to be open to change an
teacher preparation to be of any lasting value.

Conclusion

As an exploratory exercise,
and the purposes of schooling an
which to plan the next stage of the research process. Teachers’ ¢
there are at least three major
in-service, needs to respond to the changing deman
edented globalisation and change.
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owerless against the force of unsympathetic head
as well as against the predominantly top-
nd implementation taken by the Minis-
d that these pressures sometimes forced them into
as opposed to the more

programmes. It was generally agreed that
and that teachers

needed to be prepared for the demands of a changing world. However, participants
{ knowledge is inadequate. There was also a
focus needs to be placed on addressing new and emerging

n such as HIV/ATDS. Finally, the point was made that
d to constructive criticism in order for

this investigation into teachers’ perspectives and beliefs
d teacher training has produced some rich data with
esponses suggest that
ways in which teacher education, both pre-service and
ds made within this era of unprec-

parent ways sooner rather than later.

such as Fiji?
Thi
. hifrd!lly, ar}d I?erh.a.llns closely connected to the Previous tw
B :ho' t el child in Fiji’s society. Older “authoritarian™ .
eir relationship with signific i
ant adults includin
. . te
:E:rte open an;::lt de;nocrat:c relationships and child beha%fio
wo are often found in the une: i i
asy relationships th
older teachers, n ey
, new graduates and head tea inci
; ‘ : chers/principa
:l;scctwes ];)n behaviour management and how bcsﬂ chifg
0 seen between those who ad
: vocate for human ri
; / : rights
1ron on the R1gh.ts of the Child and others who de%?re
grzptrlces and bell‘efs concerning adult child relationship,
botlf ;311‘116; e}?mp teachers to negotiate these, at times
1des 0 i
o sides of ;i ;t :‘?ns:o;? _I-Iow can teachers uphold universal human rights and at ¢h
e maln tm a es:rab.le and uniquely local cultural approach to edu::.1 - t: )
L o le?ﬁy questions to consider, especially in new nation state atlol? ;
< w—— akdlstory, politics, economics and demographics combi o pro.
cx - . i
ey Ff te,ac;; Prr(zg to ifiuc?tlon and social change, However. it shoilr:iebt: qlil{?
A aration is going to be i ; al
o g g respomnsive to changin i
g trcumstances, then these are questions that must be gdzitlez::!l’ _ﬂatlonal
in trans-

: are the changing
views of child behaviour
achers are giving way to
urs. The tensions between
xist between younger and
ls, and their different per-
ren learn. The tensions are
» specifically the UN Declara-
to maintain specific cultural

s. How can teacher edycation

» strongly argued positions on
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Appendix: Survey questionnaire

Teacher Education for the Future: Case study of Fiji at the USP — Survey
This study is being carried out i
pose is to investigate educators’ perce
preparation and classroom prac
can be responsive to future issues and problems locally,
opinion on each of these issues, either as a pre-service trainee teacher, an experience
teacher upgrading qualifications o

supervision, would be greatly valued.
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. 11. Hasyour teaching philoso

1 a number of countries around the world. The pur-
ptions of the aims of education, how teacher
rices reflect those aims, and how teacher preparation
nationally and globally. Yout

i ¢ as an experienced teacher involved in practicuim

K. Tuj
mamuand, G. Burnett, J. Dorovolomo
]

E ; g
Koya-Vaka’uta, Teacher education.

P
sous uleasie ct?mplete each of the questions below
e pply will be kept confidential and be used m
t us as teacher educators in Fiji what yo

As a matter of cou
rse, all detail
l:i g:celr;:(l’ybfo; the purposes of highliga;::
- 7
The aims of education T

1. \?that d_o you think are the most imp
5 those atms are the most important?
. Should the aims of schoolin .
% E. Yes or No?
- Explain your respon
3. How should schools bi[: orse.
tioned above? 5

ortant aims of schooling? Why do you feel

g be the same for all students?

anised i
d in order to address the aims that you me
-

Beliefs about appropriate teachi
4. Do you think your teaching h i i
dents will make in the future?
4 a. Yes or No? .
4 b. Explain your response
What are your beliefs about how
Please list some examples of specifi
from your beliefs listed above.

as/wi
'will have an effect on the life choices your stu-

ik

b
: :est thq prepare students for a future world?
aching approaches and methods that cme;gc

The rol i
) e e olf teacher preparation for schools of the future
1 € the roles of teachers di :
iy different now than, say, a generation ago? Pleas
- ? e ex-
8. Have recent major events, both x
teachers’ roles? Please explain

9. What do i
you think sh :
—-— ould be the most lmportant aim of a teacher preparati
ion

globally and locally, influenced your beliefs about

10. What content should be included in 2

aim is achieved? teacher education programme so that this

[The remaini :
ng 3 questions are f
. ; o
teaching experience] t those of you who have had more than two years®
ars

. h .
tg? phy and practice evolved since your first year of teach:
c -

11 a. Yes or No?
i Arlelt[l:; rE;x:l:air} yo;.!r response
prepatation?y implications of
12 a, Yes or No?
‘ Hi‘zy lz{.OExplain your answer
o you ple.m to continue develo
ts your beliefs about what is im

our i
your response to question 11 for future teacher

ping your approach ;
to teaching s :
portant for your students? g 50 that it
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