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[bookmark: _Toc339285290]1.	INTRODUCTION
[bookmark: _Toc339285291]1.1Report Overview
This Review of the Tonga Institute of Education (TIOE) was undertaken by a University of the South Pacific (USP) Institute of Education (IOE) Review Team under contract to Tonga’s Ministry of Education and Training (MET). The Review is one component of a more encompassing contract with MET for TIOE upgrading. The duration of the Review was from April to October, 2012.
The Review Team was made up of seven professional educationists from the USP Institute of Education, the School of Education at USP and from the Faculty of Education, Auckland University. The team members (see Table I below) were selected on basis of their individual expertise related to the broad areas of the review tasks and their knowledge of education in Tonga. 
[bookmark: _Toc339285272]TableI:Review Team Members
	Name
	Areas of Responsibility

	Associate Professor Eve Coxon
	Overall Team Leader 
Team leader – Systems Review

	Professor Konai H Thaman
	Team leader – Curriculum Review

	Dr Kevin Smith
	Review coordinator
Review of Professional Development Programme

	DrMo`ale `Otunuku
	Review of Assessment Programme

	Dr Masasso Paunga
	Review of Physical, Human & Fiscal Resources

	Mr. Vilimaka Foliaki
	Review of Teacher Education Programme

	Dr Seu`ula Johansson Fua
	Review of Leadership & Administration


As indicated in the next section, since 2005 there have been three previous reviews of TIOE. These, and two Ministry policy documents, have informed the content and recommendations of this Review. This Review sets out to draw from past reviews of TIOE but to avoid duplication, especially regarding their investigation processes, and to reconsider and either reject, take up or add to their recommendations. The Review Team found during the Inception Period that many of the key officials and stakeholders they met shared the concern that previous TIOE reviews have not led to change; that, although the same recommendations have been made a number of times over the past decade, they have not been implemented. Thus, this Review accepted the challenge of developing a realistic process whereby implementation strategies could be spelt out for each recommendation. 
It is expected that the case study data, thematic analysis and recommendations detailed in Sections 2 and 3 (PART ONE) of this Review will provide TIOE andthe Ministry of Education and Training(MET) with the information and understandings that will inform meaningful decisions regarding the current status of TIOE as a tertiary level educational facility. Section 4 (PART TWO) of the Report provides detailed strategies for implementing the recommendations aimed at the continued development of TIOE. These have been devised to uphold MET’s vision of TIOE as the eminent tertiary level teacher training and education institution in Tonga. Each implementation strategy outlines the guidance and support required for TIOE to provide high quality education to its students within a sustainable, organizational structure and a culture of professionalism.
Acknowledgement
We wish to acknowledge the excellent support received from the Ministry of Education and Training (MET), the staff of TIOE, the schools and other institutions/agencies visited, and all the key stakeholders and informants met during the review period. The generous sharing of views and information, the high level of participation and the strong and supportive relationships developed and sustained throughout the review periodwere much appreciated.
[bookmark: _Toc307565069][bookmark: _Toc339285292]1.2Background
In 2004 Tonga’s Cabinet approved the National Education Policy Framework 2004-2019 (NEPF). The three goals of the NEPF were to: improve equitable access and quality of universal basic education up to Year Eight; improve access and quality of post-basic education; and improve the administration of education and training. A number of policy issues and outcomes related to teacher supply (8.114-8.117) were noted, as were government policy responses (8.118-8.123). Policies specific to the strengthening of TIOE included the need for a core of trained specialists in teacher education (8.126); the structural and budgetary separation of TIOE from the Ministry of Education (8.129; 8.132); the need for TIOE courses and recruitment to more closely reflect school needs (8.133); quality improvements in pre-service diploma programmes, including a possible upgrade to degree level (8.140; 8.145), of in-service programmes (8.134) and TIOE facilities (8.145); the re-establishment of an Advisory Committee on Teacher Education (see Catherwood et al, 2004). 
In 2005, a TIOE Review was commissioned by the Ministry of Education through the Tonga Education Sector Programme (TESP) and undertaken by a team from the University of Auckland. Its primary focus was on whether and how the primary and secondary diploma programmes could be upgraded to Bachelor of Education Programmes. The review’s recommendations for strengthening TIOE over a five year period addressed a number of areas, most significantly: staffing, curricula and course delivery, learning resources and environment, teaching spaces and staff offices, facilities and equipment (see Airini et al, 2005).
At Government of Tonga’s request, in mid-2008 AusAID (Australia’s bilateral aid agency) funded a review of teachers and their professional development. The resulting study of teacher development (see Sanga and Aarons, 2008) identified key issues that impact on teachers and the teacher professional development system in Tonga. These included: the large number of teachers that had not yet upgraded their initial teaching certificate to the diploma qualification standard; the high proportion of secondary school teachers in church-managed schools who were under-qualified; the isolation and lack of professional support for small primary schools on the outer islands; and the lack of capacity (institutional and physical) of the Tonga Institute of Education (TIOE) to meet the demands for newly qualified teachers, and qualification upgrading programmes for serving teachers.  It recommended re-establishing the MEWAC Teacher Education Advisory Committee and establishing a Teacher Professional Development Working Group.
In August, 2011 the USP Institute of Education produced a report entitled External Assessors’ Report on the Evaluation of the TIOE Teacher-training Programme for 2010. A number of recommendations were put forward in this report also which were grouped into three broad areas: 
Systems
Strong visionary leadership is needed to drive the process of change at TIOE. 
A strategy for shared responsibility should be developed with other tertiary institutions regarding content courses with small enrolments and high resource requirements.
Staffing
An annual staff professional development plan should be developed for TIOE staff based on an assessment of their training needs.
Every staff member should be formally appraised once every semester and a performance file built up and kept in the Principal’s office. 
Students
MEWAC needs to seriously upgrade the facilities and resources at TIOE and provide better support, leading to positive learning outcomes for the students.
The Systems Review of TIOE outlined in this Terms of Reference takes into consideration the policies and recommendations detailed in the documents referred to above, particularly those of the most recent review in 2011. 
The key reference point for this Review, however, is the recently drafted Tonga Education Lakalaka Policy Framework (TELPF) and specifically the sectionUpgrading and Re-structuring of TIOE (p.41). As stated:
The Tonga Teacher Training Institution plays a key role in raising and achieving sound educational standards in Tonga. At present, the Institute requires considerable upgrading and restructuring to ensure that it can provide pre- and in-service teacher training for all teachers at all levels in all systems:
i) Certificate and diploma programmes for ECE teachers;
ii) Diploma programmes for primary teachers and specialist certificate programmes in priority areas of need;
iii) Diploma programmes for junior secondary teachers and specialist certificate programmes in priority areas of need;
iv) Post-graduate diplomas for senior secondary teachers with degrees but who have had no teaching qualification and specialist certificate programmes in priority areas of need;
v) Certificate of Tertiary Teaching for those teaching at post-secondary level without teaching qualification;
vi) The B.Ed. programme for both primary and secondary teachers who wish to upgrade their qualifications to degree level.
The TELFP recognises that the programmes listed above ‘cannot be upgraded or offered … without quality staffs, facilities, and resources’(p.41). It notes the Ministry’s commitment to ensuring the appointment of quality staff to the TIOE and its responsibility for adequately compensating them. 
As further stated: ‘It is not expected that TIOE will be able to offer all these programmes immediately but the planning and phasing in of some of these programmes can be initiated during this period’ (p.41). Bearing this in mind, the TELPF’s five-year programme (2012-17) has provided the timeframe for the Review’s short and medium-term Implementation Strategies, and includes planning and phasing-in activities over the longer term.
Also reflected in our Recommendations and Implementation Strategies are a further two comments regarding TIOE’s upgrading and restructuring:
‘Some of the programmes can be offered as part of a franchise agreement with the University of the South Pacific (USP) or other overseas institutions in New Zealand and Australia’ (p.41).
‘Upgraded facilities and resources will be required and although the Ministry will continue to provide core funding for these purposes, the needs of the Institute cannot be wholly met from this source’ (p.41).
[bookmark: _Toc339285293]1.3 Methodology
As determined during the Review inception period, the main approaches to conceptualising and guiding the review process, and for structuring the findings, their analysis and the arrival at recommendations, were the principles of the Faiako ma’a Tonga Framework and the Professional Learning Community concept.  These provide the lenses through which the results the seven Case Studies undertaken, and the overall analysis of TIOE, are interpreted (see ‘Inception Report’, May 2012, pp 9-14, for a more elaborated discussion of each of these methodological approaches). 
[bookmark: _Toc339285294]1.3.1. Faiako ma’a Tonga
The ‘faiako ma`a Tonga’ refers to both a vision for teachers and the Tonga Teachers’ Professional Development Framework, developed by a group of educators in 2008 to assist in the review of teacher education undertaken that year. The Faiako ma’a Tonga as a vision and a teacher professional development framework is widely recognized and accepted in the education context of Tonga. It aims to ensure Tonga provides education that is relevant, high quality and context-specific to Tonga. This means that the Tonga teacher’s knowledge, pedagogy and profession should be rooted in Tongan epistemology and that teaching and learning is for the purpose of development: of moving forward – of Sio Atu –the motto for the Tonga Institute of Education. Thus, the Tonga Teacher Professional Development Framework serves two purposes:
To illustrate a developmental approach to teacher education with suggestion of key streams for professional development and the progression through the developmental phases of a teacher.
To illustrate the vision for Tonga teachers and the pathway to achieving this vision (that is, to move beyond the frequently found situation where a vision is no more than a wishful thinking statement).
The Tonga Teacher Professional Development Framework has four key posts:
1. Pou ko ‘Lea Fakatonga’ (Tongan Language): Since the Tongan language is as equally vital for the cognitive development of students as for the preservation and development of Tonga culture and epistemology, the Tongan teacher must master the Tongan language – both oral and written.
2. Pou ko ‘Ilo (Knowing):Teachers need to be equipped with right and appropriate knowledge for teaching that is grounded on the foundation of the fale – the kelekele – which symbolises the core values of Tonga. The Tongan teacher is also expected to have sufficiently mastered Pacific and global knowledge systems as they pertain to their teaching subjects.  
3. Pou ko ‘Poto’ (Able to do):Teachers need to be equipped with right and appropriate pedagogy for teaching in Tonga. 
4. Pou ko ‘Fakafeangai ‘a e Faiako’ (Teacher Profession): Teachers need to be committed to a set of philosophical beliefs about education and about being a teacher. This tenet iselaborated to highlight its importance to professional development and encourages reflection on the four core values of a Tongan teacher.  These are:
· Loto ‘Ofa (faitotonu, anga ma’a, talangofua, mo’ui faka’apa’apa, anga fakatokilalo, fa’a kataki, anga ‘ofa, mamahi’i me’a).
· Ngaue Mateaki (ma’u ngaue, tauhi taimi, loto fiengaue, fa’a ngaue, longo mo’ui, loto to’a, ngaue vave, mateuteu, ngaue tokamu’a, fakatokanga me’a, fakaongoongo, fa’a fekumi, ngaue fakalakalaka, fa’a fakakaukau, mohu founga, ngaue maau mo ma’a, mamahi’I fatongia).
· Ngaue fakataha (fie fanongo, fakafeohi, fevahevahe’aki, fietokoni, fekoekoe’I, uouongataha, fa’a akonaki).
· Anga Fakamatapule (teunga fakamatapule, talitali kakai lelei, Talanoa lelei, Talanoa langa hake, poto he hua, tauhi vaha’a, toka’i).
This review has used the Faiako ma’a Tonga vision and aspirations of the Tonga Teacher Professional Development as: i) a guide for the review of the TIOE, as demonstrated in the case studies; and ii) a guide to ensure that the team have connected the review to the Faiako ma’a Tonga vision and Tonga Teacher Professional Development framework.
[bookmark: _Toc339285295]1.3.2. Professional Learning Community
[bookmark: _Toc324497968][bookmark: _Toc324498349][bookmark: _Toc324498514][bookmark: _Toc324498674][bookmark: _Toc324498729]Also drawn on to guide the review and development of implementation strategies for TIOE’s development was the concept of a ‘Professional Learning Community’. The literature on professional learning communities gives attention to five principles which shape such organisational arrangements and systems.
Supportive and shared leadership: the collegial and facilitative participation of the TIOE leaders who share leadership through inviting staff input in decision making.
Shared values and vision: a shared vision based on an explicit set of underpinning values that are articulated and referenced throughout the teaching and learning programme (e.g. Faiako ma’a Tonga).
Collective creativity: collective learning among staff about their role as teacher-educators and its application in addressing their students' needs and the educational needs of the nation and region.
Shared personal practice: the review of each staff member’s teaching performance by her/his peers as a feedback and assistance activity to support improvement.
Supportive conditions:physical conditions and human capacities that enable the institute to operate as a professional learning community. 
[bookmark: _Toc339285296]1.3.3. Case Studies
The review findings, recommendations and implementation strategies reported in later sections of this report are based on data from a number of Case Studies. For the purposes of this Review, and as reported in the Inception Report (p.13), we defined a case study as a type of research methodology that involves a “qualitative approach in which the investigator explores a bounded system (a case)… over time, through detailed, in-depth data collection involving multiple sources of information.” Each USP/IOE investigator conducted an intrinsic case study on a particular dimension (or case) of TIOE. An intrinsic case study focuses on a particular case due to its distinctiveness and because the researcher wants a better understanding of that particular case, in order to best serve the goals of the study. Case study research involves detailed data collection through a number of data sources including individual interviews, surveys, key documents, focus groups and video and audio data. Table II,below, indicates parameters such as time, place, activity, definition and context that existed for each case study. 



[bookmark: _Toc339285273]Table II:Parameter Details for Individual Case Studies
	Parameters
	Parameter Details

	Time
	May, 2012 – October, 2012.

	Place
	TIOE, Nuku’alofa, Tongatapu, Tonga.

	Activity
	Observations, Interviews, Document Analysis, Surveys.

	Definition
	Definitions regarding the individual cases study topics are provided underAnnexFour.

	Context
	Tertiary Teacher Education in the Kingdom of Tonga, with a particular focus on quality, cultural relevancy and contextualization.


The Review Team’s decision to present the findings of each case individually (see Section 2 below), with a further analysis of cross-cutting themes that intersect the seven case studies (see Section 3 below), was based on the belief that such an approach would provide a detailed understanding of the individual cases within TIOE, how they interact with each other and contribute to the overall professional community and culture of TIOE, and why and how we arrived at our recommendations and implementation strategies (see Section 4 below). 


[bookmark: _Toc339285297]PART ONE
[bookmark: _Toc339285298]2. CASE STUDY FINDINGS
The discussion of findings produced by each case study is organized by the three guiding questions devised for each. Each case study discussion represents knowledge gained from a variety of sources including interview responses, relevant documents and personal observations (see Inception Report, Annex Four, for full details on guiding and specific questions and information sources for each case study).
[bookmark: _Toc339285299]2.1 Leadership & Administration at TIOE
[bookmark: _Toc339285300]2.1.1. What is the status of leadership/administration at TIOE?
[Note: each component explored under this question is measured against the Tonga School Leadership Profile/Framework; see Annex 4.1.
[bookmark: _Toc339285301]2.1.1.1 Ethical leadership
Staff members feel that there is very little trust fostered in them by the leadership team and this is evident in the lack of consultation and lack of delegation of responsibilities to staff. They also feel that they cannot confide in their leadership team as ‘nothing is confidential’. Many of them referred, however, to previous leadership that was encouraging, had faith in their work and demonstrated commitment to TIOE and the professional development of the staff. One example of a good leader in the school at present (a Head of School) was identified by a number of staff and described by one as being a‘nice but firm decision maker and considers others’. 
When the current TIOE leadership (Dean, Assistant Dean and Senior Management) is measured against the Tonga School Leadership Profile/Framework, problem solving and decision making processes are at basic level (Potopoto ‘a Niumui) and it fails to meet requirements for professional ethics and relationship building. 
[bookmark: _Toc339285302]2.1.1.2 Organisational leadership
The lack of communication and information sharing is a serious problem within TIOE and between TIOE and other parts of the Ministry, schools and the wider community. To some extent the Institute behaves ‘as if it is an island on its own’. 
Staff members complain of only being informed of decisions at the same time as the students. They are rarely consulted and feel that they are not part of the ‘movement’. Lack of communication and information creates feelings of frustration, resignation and non-involvement from staff. Staff members clearly articulate the need for more regular meetings; one claimed that the leadership team seems to be ‘allergic to meetings’. 
Despite the existence of a Quality Management System (QMS) document,which outlines policies and committees for the operation of the Institute, it was evident from data collected that these policies are not being utilised; that the last review of the document was in 2009; and that most lecturers were not aware of the policies contained in the QMS. 
Previously under the Tongan Institute of Higher Education (TIHE), TIOE’s operational budget is currently under direct control of MET with no access by the Dean of TIOE.  This issue is explored more fully in later sections of this report. 
When measured against the Tonga School Leadership Profile/Framework, TIOE does not meet the basic requirements for organisational leadership
[bookmark: _Toc339285303]2.1.1.3 Instructional leadership
The largest component of the data collected concerned the (lack of) instructional leadership at TIOE. Overall, stafffail to viewthe Institute’sleaders as experts in their field, and in practice do not seek professionalassistance from the Dean. They do, however, state that there is some level of support from the A/Dean when moderating exam scripts, although they generally view the internal moderation system as ineffective and not consistently applied. Most sharing of information and professional assistance occurs among the staff, and this seems to be encouraged and appreciated by all.
Other stakeholders have indicated concerns with the school practicum, including the need to offer training workshops for associate teachers, better organisation and allocation of TIOE students per school, the possibility of staggering student practicum placements, and ensuring better integration of the curriculum into the school practicum. Principals were concerned with TIOE graduates who were not able to put together unit plans and lessons, or formulate appropriate and relevant assessment methodologies. Principals were also concerned with TIOE graduates’ lack of skills in teaching literacy and numeracy and primary level and in multi-grade classrooms.
Further stakeholder concerns included:
The culture of the TIOE, where students are treated as secondary school students, with uniforms, assemblies and rituals commonly associated with secondary schools. There was a shared belief that current TIOE culture does not encourage independent learnersor recognise TIOE students as adult learners who can be encouraged to become teacher leaders.
The lack of structured integration of Tongan culture into the formal curriculum. Stakeholders further believed that bringing in community experts to teach culture at the Institute could help to instill Tongan values among staff and students. 
The lack of research developed by the Institute. Despite a few attempts in the past to run research development workshops, conferences and even the publication of i) a volume of edited research articles, and ii) the first issue of a TIOE Journal of Education, there has been little effort to continue these activities. Stakeholders believe that through action research, in collaboration with schools, the Institute can gain a better understanding of the school context that will inform their work.
The quality of teachers being produced by the Institute.Stakeholders believed that through more rigorous methods of competency-based assessment the quality of Institute graduates could be improved.
The lack of a mechanism to recognisethe prior learning of experienced but untrained teachers who enter the Institute. 
Despite the numerous concerns expressed by stakeholders, there was an encouraging response from other tertiary institutes and school principals regarding their wish to support the redevelopment of the Institute. Such support included willingness from other tertiary institutes to collaborate with TIOE in the delivery of certain courses (e.g. technical and vocational education, TVET, from the Tonga Institute of Science and Technology). School principals also expressed the wish to provide better support for TIOE students by asking for assistance in preparing their associate teachers to be better mentors for the TIOE students. Overall, there is a general recognition and support from key stakeholders and parents that TIOE needs assistance to improve the quality of the teachers they produce. 
When measured against the Tonga School Leadership Profile/Framework, TIOE’s instructional leadership and its sub-dimensions fail to meet the basic level of Potopoto ‘a Niumui.
[bookmark: _Toc339285304]2.1.1.4 Visionary leadership
The TIOE vision follows that of the Ministry with very little attempt to further articulate a bigger organisational vision for the Institute. 
When measured against the Tonga School Leadership Profile/Framework, TIOE’s visionary leadership fails to meet the basic level of Potopoto ‘a Niumui
[bookmark: _Toc339285305]2.1.1.5 Community connectedness
There is no evidence of any effort to connect the Institute to the community. 
When measured against the Tonga School Leadership Profile/Framework, TIOE leadership fails to meet the basic level of Potopoto ‘a Niumui for community connectedness.
[bookmark: _Toc339285306]2.1.2. What are the expectations of leadership/administration at TIOE?
[bookmark: _Toc339285307]2.1.2.1 TIOE students
Students were concerned with the professional ethics of leaders at TIOE. They expect a leader at TIOE to demonstrate Tongan values including respect, humility, maintaining relationships and commitment to work.
[bookmark: _Toc339285308]2.1.2.2 TIOE lecturers
Lecturers expect TIOE leadership to demonstrate professional ethics, instructional leadership and good organisational skills (communication and information sharing).
[bookmark: _Toc339285309]2.1.2.3 School principals
Principals’ expectations were mainly focused on instructional leadership, particularly in relation to the practicum. The Principals’ Association has expressed the wish for redevelopment of the school practicum. Although an initial agreement with previous TIOE leadership had been made for afive week practicum, this was on the condition that TIOE students would be involved in a variety of wider school experience activities. However, with the departure of that particular leadership, TIOE failed to uphold the agreement. 
A clear message from the Principals’ Association was the need for stability in the leadership of TIOE. 
School principals also expect to see professional development for improvement of leadership at TIOE, including an effort to change the culture at the Institute. They expect a more visionary leadership of the Institute who will better promote Tonga culture, sports and, importantly, quality teachers.
[bookmark: _Toc339285310]2.1.2.4 Directors of educational authorities
Education authority directors expect TIOE to set up an Advisory Board which includes representatives from non-government educational authorities. They see this as necessary to ensure that high quality students are recruited by the Institute and high quality teachers are produced from the Institute. Directors also expect better coordination ofprogrammes from TIOE, Tonga Institute of Higher Education (TIHE) and Tonga Institute of Science and Technology (TIST) and transferability of courses between these institutes. 
The Dean of Tupou Tertiary Institute (Tti) welcomes any opportunity for TIOE and her Institute to work together in teacher education development. Directors also expect the TIOE Dean to be responsible for the development of policy at TIOE and for TIOE to reflect a tertiary organisational structure rather than a secondary school structure.
It shouldbe pointed out that the TIOE Dean is appointed by, and answerable to, the MET. Mid way through the first year of appointment, however, the Dean had received no clear job description, performance expectations, or explicit lines of responsibility.
[bookmark: _Toc339285311]2.1.3. How efficient/effective is the leadership/administration of TIOE?
[bookmark: _Toc339285312]2.1.3.1 Effective leadership
In order to develop the structures, processes and practices required to improve the effectiveness of leadership/administration at TIOE, the following are suggested: 
Instructional leadership – as leaders of a teacher education institute, the Dean and her SMT must demonstrate sound instructional leadership that staff can respect and rely upon for professional assistance. 
Mentorship programme – the current mentoring programme can be significantly developed to include mentors from outside TIOE for the staff. Support can be sought from the current mentoring programme for secondary school principals supported by AusAID.
Professional development –the TIOE leadership team requires PD in leadership, assessment and evaluation, and teaching pedagogies 
Ethical leadership – development of a clearly articulated and documented code of conduct for all Tonga teachers based on Faiako Ma’a Tonga.  This code must be demonstrated by TIOE leaders for the staff and students to follow
[bookmark: _Toc339285313]2.1.3.2 Efficient leadership
In order to develop the structures, processes and practices required to improve the efficiency of leadership/administration at TIOE the following are suggested:
Communication & Information strategy – regular (weekly, fortnightly) staff meetings where staff are informed, consulted and given opportunity to share in the development of the Institute. Documentation of meetings andorganisational processes, including reporting, needs to be in place. The strategy should also include communication with the Ministry, particularly key units like the Curriculum Development Unit (CDU) and the Exam Unit. This also extends to the key stakeholders, particularly schools, other educational authorities and other education communities (e.g. PTA, TNQAB, ex-students, national and regional development partners).
Institutional Plan – a clear, realistic and detailed TIOE plan, set up through institution-wide consultation which is supported by all staff. This also relates to programmes and activities that the Institute is involved in throughout the year, and particularly the everyday activities – such as timetabling of classes, organisation of school practicum and involvement in cultural activities for the country. As well as addressing concerns and aspirations of TIOE, the plan must have a clear alignment to the Ministry of Education.
Financial Plan – leadership at TIOE must be consulted on the development and allocation of the Institute’s budget and have some control over it.  TIOE leadership should have a financial plan that includes maintenance of buildings and teaching and learning resources and ways of sourcing additional funding for the institute.
[bookmark: _Toc339285314]2.1.3.3 Sustainable leadership
In order for any improvement to the TIOE leadership/administration to be sustainable, the evidence strongly indicates that the following conditions need to be in place:
Structural conditions – the Ministry has a responsibility to provide the structural support for the Institute to improve the leadership/administration at TIOE and provide the structures that demonstrate TIOE is a tertiary institute, not a secondary school. This includes: 
setting up a TIOE Advisory Board/GovernanceCouncil with clear terms of reference and a process for guiding the selection of appropriate expertise and key stakeholders onto the board/council;
authorisation of TIOE to access and advise on the allocation of its budget based on a sound financial plan; 
development of clear job descriptions for the Dean and her staff, robust recruitment processes and career pathways for staff to follow; 
restructuring entry requirement to reflect the needs of schools and the Faiako ma’a Tonga qualities; 
responsibility for ensuring that the communication & information strategy used with the Institute is productive and encourages growth and empowerment of the Dean and the staff; and
revision of the Quality Management System and processes to ensure policies are implemented effectively.
Leadership conditions – the successful redevelopment of TIOE is dependent on the leadership at TIOE. The need for effective leadership at TIOE is critical for any progress to happen at the Institute.  The current leadership at TIOE is weak; the Ministry needs to provide strong mentorship for the current leadership. Alternatively, the Ministry replaces all or some of the current leadership with a stronger leadership team that is committed and has the capacity and capability to guide the redevelopment of TIOE.
Support conditions – given the enormity of the changes that need to happen at the TIOE including among the current leadership, there is a need for a strong support mechanism for the leadership at the Institute. This can be in the form of a task force/implementation committee to assist the Ministry and the TIOE leadership team in the redevelopment of TIOE.
[bookmark: _Toc339285315]2.2 Human, Physical and Financial Resources
[bookmark: _Toc339285316]2.2.1. Considering the number of students and the tasks to be performed, is there an adequate number of staff to deliver the output that is required by the TIOE programme?
[bookmark: _Toc339285317]2.2.1.1 TIOE Staffing
TIOE is one of the three main branches of the Ministry that is under the category of Higher Education.  The other two are the Community Development Centre and the Tonga Institute of Higher Education.  TIOE management/administrative staff includes the Dean, Deputy Dean and Registrar, two ancillary staff (Computer and IT) and three Heads of Schools. There are seventeen full-time lecturers, ten females and seven males, and nine part-time teaching staff.
Structure of TIOE Staff 
2012 marks the beginning of a new structural development for the TIOE.  This new structure reflects the Ministry’s effort to develop TIOE as a fully equipped tertiary institution, and is also in response to recommendations raised in previous reviews and assessments. The position of Dean has been created above the previous top position of Principal of TIOE and the current Dean was transferred from the Ministry’s administration Level 2 (Deputy Director).  The previous post of TIOE Principal (Level 5) has been renamed as Deputy Dean, and currently occupied by the former Principal of TIOE.  Under the Deputy Dean there are three Head of School posts.  The new organizational structure is certainly a move away from the perception that TIOE is “an extension of the secondary school system”. However, these changes in titles are a temporary introduction for the present operation and have yet to be officially established and reflected in the Ministry’s Annual Budget. It is expected, however, that once the current review of job descriptions for TIOE posts, being undertaken by the Ministry and the Public Service Commission (PSC), has been completed the newly established positions for TIOE will be formally implemented.  
The job descriptions review exercise will ensure that the minimum service standards (MSS) set by the Ministry for leadership and management, student outcomes and teaching competencies,together with the attributes of the "Tongan Teacher" – Faiako Ma'a Tonga,are embedded in each job description.  Currently, there are marked differences between the job description and the actual task performed by the staff in each post, concerns that have been raised in previous reports.  Clarifying job descriptions is a priority task to be carried out before considering further changes and plans for future staffing of TIOE.  
Academic Qualifications of Staff
The qualifications of those appointed to positions within the new administrative structure are more in line with the format of a tertiary institution.  Two staff (including the Dean) have a PhD degree and four have a Masters Degree.  Of full-time teaching staff, ten are at the senior lecturer level and eight at lecturer level.  Of the eight lecturers, four have Teaching Diplomas as their only qualification. Overall, eight of the teaching staff do not hold teaching diplomas, although they do have degrees.
Part time and Contracted Staff
There are nine lecturers in part-time positions.  Some are teaching a full schedule, equivalent to established teaching staff, and some are co-teaching classes.  The accumulated teaching load among these nine staff, regardless of the subjects taught, is equivalent to four full-time staff.  In addition, there are five staff who are contracted on an annual basis.  One is recruited to the administration as a Computer Operator and the rest are teaching staff in the areas of English, ECE, Maths and Sciences (Lab Technician), and Tongan.  Since these staff members are not listed in the Ministry’s payroll list it is possible they may be funded from outside sources for special programmes.
Out of Classroom Activities of Teaching Staff
Due to the inconsistencies in staff teaching loads, extra duties performed by staff were explored as possible justification for the differences among staff teaching loads. For those involved in leadership and higher administration levels, these are legitimate demands on their time over and beyond any teaching responsibilities. 
All teaching staff areinvolved in certain activities outside the classrooms, such as being on weekly duty rota (an average of two dutiesper semester).  Tongan Language and other specialist teachers spend about two hours every week preparing cultural and other items, including the practicing of Tongan music and dances.  Student counsellingwas also specifically stated by a few staff as a popularly requested service, although there is no proper arrangement for it at TIOE.  All non-teaching commitments need to be incorporated into job descriptions and reflected in actual work loads.
[bookmark: _Toc339285318]2.2.1.2 TIOE Students
Total enrolments in TIOE programmes by programme, year level and gender are indicated in the following table.

Table III: TIOE Student Enrolments: Semester 1, 2012

	Year
	Primary
	Secondary
	Total

	
	Male
	Female
	Sub.
Total
	Male
	Female
	Sub-
Total
	

	Diploma 1
	16
	39
	55
	16
	29
	45
	100

	Diploma 2
	12
	30
	42
	38
	33
	71
	113

	Diploma 3
	5
	37
	42
	26
	58
	84
	126

	ECE
	1
	19
	20
	-
	-
	-
	20

	Certificate
	-
	-
	
	13
	9
	22
	22

	
Total
	34
	125
	159
	93
	129
	222
	

	
	
	
	
	
	381


Student numbers can be considered manageable at programme level given current teaching staff numbers (18 full-time, 9 part-time). How staff are programmed within an overall ratio of approximately 1:18 is another issue, however, as can be seen in the extent of variance in individual staff workloads.
Student Admission
An accumulation of fourteen points at Form 6 has been set as the minimum qualification for entering TIOE.  While this standard level is achievable by the annual target intake number, it poses some challenges given the present government policy to register all teachers by 2015.  It cannot be met by many untrained teachers who wish to be trained in order to meet the standards for registration and who are currently teaching at non-government schools.  
The gender imbalance and the differences between the numbers of students enrolling in the primary and secondary are noted (see Table III).
Student Intake, completion and Future Demand for Teachers
Over the past several years there has been an average graduation rate of around 85 per cent of total enrolment. However, an estimated projection of the annual demand for teachers between the period 2012-2016 is for a total of around 54: an average of 34 for primary schools and 20 for secondary schools.  In the longer term, these figures are expected to fall further, raising important questions about the size of intake into TIOE’s various programmes. 
It should be noted also that other institutions are moving towards training their own teachers.  For example, Tupou Tertiary Institute started a programme this year and is taking up to 30 students. TIOE will need to make clear decisions on how it should pursue its programme in the coming years.
[bookmark: _Toc339285319]2.2.1.3 Human Resource Challenges
There are a number of major challenges for Human Resources provision and development at TIOE. Unless immediate steps are taken by MET to address issues of continuing concern through the development of a medium to longer term HRD strategy, TIOE will continue to be hampered by the following:  
the failure to clearly identify the qualifications, professional experiences and responsibilities of those appointed to TIOE leadership roles;
the annual rotation of staff which makes moving beyond the current short term(one year) planning provision for teaching staff impossible;
apparent reluctance to accept the need for distinction in treatment of staff in a tertiary institution from those in a secondary school environment; and
the need to plan student enrolments in the next two years in line with the Ministry’s commitment to register every teacher in Tonga by 2014 and according to demand for new teachers.
[bookmark: _Toc339285320]2.2.2. What are the minimum physical resources that are required by staff and students in order to perform and achieve their respective duties and goals successfully as a tertiary institution?
[bookmark: _Toc339285321]2.2.2.1 Status of the Present Premises-
The present TIOE premises are considered temporary. The available facilities consist of four main buildings with five classrooms, and toilet facilities for both staff and students.  The following comments and suggestions on the facilities are based on the demands for improvement of minimum and basic needs of teachers and students, which are believed to deliver positive outcomes to their performance.  
The total number of rooms and spaces is equivalent to 13 similarly sized classrooms.  Three rooms are occupied by the administration and the teaching staff; one room is allocated for the library, one each for physics and chemistry labs and one for home economics, leaving only five classrooms for the bulk of courses from across the various programmes. A detailed description of the physical facilities available, with comments, is tabled in Annex 4.2.2. The sections below consider the physical facilities and resources in particular areas and actions required to provide the very minimum suitable conditions for staff and students of a tertiary education institution
Space for Staff[footnoteRef:2] [2:  Classroom is referred to here as a measure of space.  All rooms have similar classroom size.] 

The Administration building is insufficient; it holds too many people thus is overcrowded.  The Deputy Dean together with the Registrar and the Administration support staff are the only ones who should be occupying this space. There is a need to create a separate unit (one classroom size space) for each of the three Heads of School and their respective staff.  Each School needs to be fully equipped with office desks and chairs, cabinets, bookshelves, laptops and desktop computers, a centralised printer/photocopier, a power point projector, digital camera, DVD/Video player and screen.  If possible, a shared seminar/learning centre would be a major improvement (Annex 4.2.3 provides a sampleplan for this).
Library
As the library occupies the space of only one classroom it is only enough for the storage of books with no space for activities such as reading and writing.  It is equipped with one desk computer with a connection to the internet which is insufficient for the needs of many students.  The library is notconducive for users to carry out research and further learning.  Given the available number of books,the library would require an area of about three times the existing sizefor it to function adequately.
Science Labs
Chemistry and Physics have sufficient space which has recently been refurbished. However, an extension of these rooms would be required in order to provide enough experimental space for the whole class in these subjects.
Home Economics
The course content for home economics requires a well-equipped kitchen, a sewing area, lockers, toilet and bathrooms, and a bedroom, in order for the students to practice home management and other related activities.  The present Home Economics room provides only the very basic equipment needed and,although it is reported that the class has the potential to increase in size,it is limited by the size of the facility.  Class intake numbers are reduced accordingly. There is a need to provide better facilities for the development of home economics teachers. 
Physical Education
Good health and fitness is a necessary for all students of the Institution and they need to become role models in this area for primary and secondary schools students.  TIOE lacks sports facilities apart from the open ground space. 
Assembly Hall
TIOE is currently hiring the neighbouring Church Hall for assembly, and to host very large classes of more than 100 students.  While the Church hall is convenient for assembly it is not comfortable for running classes.  There are no chairs or desks and all students sit on the floor. The inconvenience of listening, writing etc while sitting on the floor would apply to learners of any age – that TIOE students are adult learners makes this situation worse.
Students’ Common Room/Cafeteria
Students need to make good use of their time at TIOE while not in class. They are expected to attend TIOE for the full day and to use non-class time for working on their course work assignments which often require them to do research. But to do this they need space for working, either alone or interacting with their peers, and facilities such as computer access with internet connections. There is no computer access at TIOE for students. The only space available for non-class activities is on the grass, which is not suitable in rainy weather. The availability of refreshments and a common room to share and talk is important for all tertiary students. 
[bookmark: _Toc339285322]2.2.3. What are the financial needs to keep the institution in operation?
[bookmark: _Toc339285323]2.2.3.1 Financial System at TIOE
The TIOE administration has nofinancial control. Until this fiscal year, TIOE Budget came under the TIHE; recently it has moved under MET control.  Under this arrangement,all financial transactions must pass through the MET. Operational delays are inevitable with this kind of arrangement. 
[bookmark: _Toc339285324]2.2.3.2Financial Projections for TIOE
The three main areas that are significant to consider in the running of TIOE are 1) operational costs, which covers the maintenance of facilities and working materials; 2) the staff payroll;and 3) student expenses. 
Retrieving information on the operational cost for TIOE has been, and remains, a challenge.  The Ministry’s budget shows a substantial reduction on TIHE budget for the 2012/2013, indicating a 30 percent cut from last year’s budget. However, the information available cannot provide details specific to the financial status of TIOE, or how its operation will be affected during the current fiscal year.  
[bookmark: _Toc339285325]2.2.3.3Cost of human resources
Total annual human resources cost for TIOE is estimated to be around $900,000 as indicated below:  

Table IV: TIOE Annual Payroll 

Ministry’s recorded payroll: 	$629,815.00
Contracted staff:		$150,752.00
Part-time teachers:		$119,436.00
Total 				$900,003.00

In addition to the $629,815.00 recorded in the Ministry’s payroll, $270,188.00 is being provided for contracted and part-time teachers. Other sources indicatesix extra Contracted staff, not listed in the civil service list,have an accumulated salary of $150,752.00.  It is possible that the funds for these Contracted staff come from outside sources. Most of them are on salary Level 7. 
[bookmark: _Toc339285326]2.2.3.4Student School Fees
Each student pays a fee of $264 per semester, totalling a sum of $528 per year.  It is estimated that an amount of $201,168.00 is collected as school fees (381 students). Although there are private scholarships and donor funded scholarships for some students, these funds come in as school fees. 
The funds from school fees can be treated as revenue by the Ministry; however, it should be noted that some of these funds will be off-set by “student allowances.” The student allowance is normally provided to students who successfully complete each semester’s work of six courses and the practicum.  An annual budget of up to $150,000 is allocated to student allowances.  At the time of this study, this procedure and its effectiveness was under review by the Ministry.
[bookmark: _Toc339285327]2.2.3.5Cost of Physical Resources
The financial projections for upgrading TIOE’s physical resource needs are difficult to produce under the present accounting system, given that TIOE has no accountant.The cost of maintenance is lumped together with other facilities in the CDU and TIHE complexes. Normal practice for handling financial matters requires the TIOE administration to submit its “wish list” to the accountant at TIHE which is then delivered to MET’s Finance Division for consideration. There is no guarantee that the requested items will be funded.  The process is time-consuming and ineffective from an institutional and operational perspective. 
[bookmark: _Toc339285328]2.2.3.5Operational Cost
The cost of operations for TIOE in the fiscal year 2011-12 totalled $252,260,of which about $102,000 is allocated to maintenance and repair.  It will require this amount alone to cover the cost of maintenance of the existing facilities. Should the facilities be further upgraded to cover basic requirements, an estimated cost of at least three times the present allocation would be needed annually in the next two to three years. 
This raises the annual cost of operation for TIOE from $252,000 to a budget of $756, 000.
[bookmark: _Toc339285329]2.2.3.6Estimate cost for running of TIOE
Given the present status and structure of TIOE, by maintaining similar number of staff, students, courses and facilities it is estimated that an annual provision of $1.6 million for the next two years will be required to operate TIOE.  The estimated cost does not include major additional facilities such as the library, hall, staff units, computer and language laboratories, students common rooms, and other necessary facilities which are not in place now but highly recommended as part of upgrading TIOE to a full tertiary facility. 
The maintenance and upgrading of the existing facilities is an urgent concern for both the students and the staff, regardless of the required additional facilities.   The need is immediate and the costs will be substantial over the next few years.  It will be worthwhile to reconsider the medium to longer term plan for the TIOE premises.   Even with fulfilling the immediate requirements of staff and students the necessary additional facilities are yet to be planned orfunding identified for them. 
[bookmark: _Toc339285330]2.3 Diploma in Education, Primary and Secondary
It is generally accepted that an effective teacher education programme has the following characteristics: high standard of entry; strong content preparation; substantial pedagogical training (pedagogical content knowledge and general pedagogical knowledge); and supervised clinical experience.  In relation to the TIOE curriculum our aim was to examine the extent to which the curriculum was effectively preparing quality teachers for primary and secondary schools in Tonga. 
[bookmark: _Toc339285331]2.3.1. How does the TIOE Diploma in Education (Secondary and Primary) curriculum and instruction ensure that students are adequately prepared?
[bookmark: _Toc339285332]2.3.1.1 Familiarity with secondary and primary school curriculum
Information gathered by the team from some of the course outlines (many were not available) indicate that most TIOE staff, as well as student trainees, were generally unaware of recently developed primary curriculum documents until well into the first semester 2012. Students, in particular, were either not aware of or did not understand many of the guiding curriculum documents, such as subject prescriptions and syllabi, because these documents were not readily available on site. When these documents were needed for teaching, students were often asked by lecturers to obtain these documents from the Curriculum Development Unit (CDU) or to borrow from friends who are practicing teachers. A major concern was voiced by part-time lecturers about the absence of such guiding curriculum documents, especially in courses such as TVET and Agriculture, and they often ended up producing these documents for TIOE themselves. 
Consequently there is little evidence of alignment between TIOE courses and new curriculum expectations especially at the primary level, despite the fact that many TIOE staff and students agreed that curriculum documents were important for planning and instruction especially in the education and curriculum studies courses. Furthermore, the content of many courses appear to be similar irrespective of level or subject areas, although some specifically target primary while others secondary instruction.
[bookmark: _Toc339285333]2.3.1.2 Variety of pedagogical approaches used
Opportunities for trainees to observe and practice a variety of teaching methods before the actual school Practicum appear to be few and far between except for a few microteaching sessions where students are expected to prepare and plan their lessons.  Teaching at TIOE appears to be predominantly didactic and teacher-centred, particularly in subject (content) courses.  This means that TIOE students do not have adequate opportunities to observe effective teaching or practice it themselves. Although teaching methods (Curriculum Studies) coursesare available where students are expected to prepare teaching resources for their assignments or for microteaching sessions, coordination of the courses appears to with no sense of coherency in working towards a common set of goals or objectives.
Furthermore, the short (50-minutes) class time may need to be re-examined as it does not provide staff and students adequate time for workshop-based teaching. Finally, the timing of the 5-weeks school experience (Practicum) in the third week of the semester means that many students are ill-prepared for the classroom at this time. 
The current infrastructure at TIOE does not support a productive learning environment where lecturers and teachers can experiment with a variety of pedagogical approaches. The classrooms where TIOE students learn to teach do not have adequate teaching facilities. Currently, the blackboards have holes and all are in desperate need of replacement. The science labs need re-designing and re-stocking. There is no appropriate storage and preparation place for equipment and chemicals. There is no fume-cupboard and teachers use the chemical storage area as a staffroom. In addition, there is a severepaucity of computers available for students and staffacross the campus. Students are expected to use computers at Tonga Institute of Higher Education (TIHE), an arrangement that is not working as most students do not cross to the road to TIHE to use their computers.  Access to computers is not only needed by staff and students to carry out their work, it is also vital for student teachers to appreciate the importance of ICT for Tonga’s future educational development. 
The overall lack of equipment affects in particular TIOE’s ability to adequately teach TVET and other practical courses.  Improving technical resources is vital if TIOE is to support the Ministry’s plans for future educational developments which place strong emphasis on TVET and ICT skills.
[bookmark: _Toc339285334]2.3.1.3 Ability to assess pupils’ classroom performance
It appears that evaluating students’ learning is not specifically addressed in most courses, including the teaching methods courses. Evaluation of students’ learning is a vital competencefor trainee teachers. There is only one course offered (ED317) that focuses specifically on Classroom Assessment and Evaluation, for both primary and secondary trainees (see Section 2.7 for more details).
Further to this, the capability of TIOE lecturers to adequately assess students’ performance is variable. Of the 23 teaching staff in Semester 1 2012, only six teaching staff had the appropriate minimum qualification to train secondary school teachers (that is, at least a first degree in one or two content areas plus some formal training in teaching/education). The number of qualified teachers at TIOE must be improved to ensure improvements in the way students’ classroom performance is assessed. 
[bookmark: _Toc339285335]2.3.2. How does TIOE meet the demand for quality secondary/primary school teachers for Tonga?
[bookmark: _Toc339285336]2.3.2.1 Teacher quality
The team sought information regarding the staff-student ratio, staff qualifications and their appropriateness to teaching responsibilities.  It was noted that student enrolment and staff-student ratios varied for different subjects and levels. There did not seem to be any criteria for the allocation of (differential) staff workloads. Most staff teach three or four courses a year and some have additional administrative responsibilities, such as coordinating the Practicum or being Head of Department.For example, one staff member teaching three courses reported seeing 90 students a year while another saw 200.  Staff teaching four courses reported total student rolls of 200-260.  In Semester 1 2012, the 54 courses taught by 23 staff amounted to an overall student-staff ratio of 84 (1935 student enrolments/23 staff); and a workload average of 2.3 courses/staff member (54 course/23 staff). Such variable workloads – and in some cases very heavy workloads – brings to the fore issues of the ability of staff to deliver quality course planning, instruction and assessment.
[bookmark: _Toc339285337]2.3.2.2 Teacher qualifications
Information received about staff qualifications revealed that most TIOE staff hold first degrees and are experienced teachers. Four of the six members of the senior management team have postgraduate qualifications, including the Dean who has a PhD. However, it was noted that in the areas of English, Chemistry, Design Technology and Computer Studies no staff member held a degree qualification. The review team was aware of current efforts by MET to provide undergraduate and postgraduate qualifications to Tongan educators, including lecturers at TIOE. This is commendable and needs to continue.
[bookmark: _Toc339285338]2.3.2.3 Stakeholders’ view
The widely held perception of TIOE being unable to meet the demand for quality secondary/primary school teachers in Tonga is a concern. Findings from the case studies indicate that members of a number of secondary and primary school parent teachers associations (PTA), as well as secondary and primary school principals, agree that the TIOE seriously needs to improve the quality of graduates it produces. Most common amongst their concerns include graduates’ lack of professionalism and lack of basic skills in teaching. 
[bookmark: _Toc339285339]2.3.3. Does the school practicum adequately prepare TIOE students to teach in different school/classroom contexts in Tonga?
2.3.3.1 Management of School Practicum
According to the 2012 TIOE booklet, trainees are expected to complete a total of 30 weeks of school experience: ten weeks in each of three years. It was noted that school experience begins in the third week of the first semester. It was also noted that ALL students at TIOE are on teaching practice at the same time. As a result, many of the host schools might have at least four trainees; one school reported having a total of 17 students at one time. Such high student numbers are normally unacceptable in a school Practicum programme since trainees require a lot of attention from school staff, especially associate teachers and principals. Having all their students out in schools at the same time may be good for TIOE staff, but information received from school principals and staff revealed that having too many students often led to unnecessary disruptions for the host schools. 
Furthermore, some of the students interviewed indicated a preference to ‘practice’ in a rural/remote school as well as a town school in order to experience the realities of teaching in different contexts.  Some associate teachers also expressed confusion with their role vis-à-vis the trainees and expressed concern that TIOE staff always seemed to be ‘in a rush’ when they visited students. 
A general sense of “stopping gaps” seems to guide the Practicum experience at TIOE. For example, one part-time TIOE lecturer was permanently stationed at one of the host schools during the Practicum period in order to assist trainees, a situation that was gratefully acknowledged by the senior management of the school as well as the TIOE students.
[bookmark: _Toc339285340]2.3.3.2 Relationship with hosting schools
Most of the host schools expressed a wish to work more closely with TIOE in future. However, they wanted to be better informed about the expectations of the TIOE school experience in a timely manner, and for TIOE to fully brief associate teachers about their roles and expectations in relation to the teaching experience. 
[bookmark: _Toc339285341]2.3.3.3 Redevelopment of TIOE curriculum programme
To ensure that students are adequately prepared for Tongan schools, there is a need to significantly strengthen instructional leadership at the Institute and those tasked with the redevelopment of TIOE curriculum program. This redevelopment will aim to improve competence in both languages; improve assessment and evaluation methods in courses; and reduce, merge, revise and align all courses with primary and secondary curriculum taught in schools. 
[bookmark: _Toc339285342]2.3.3.4 Set up of sound Staff Professional Development Programme
A realistic and dynamic staff professional development programme is required to improve students’ ability to learn a variety of pedagogy, the quality of assessment and teaching of courses, the use of ICT, and integration of climate change, TVET and other current topics. 
[bookmark: _Toc339285343]2.3.3.5 Re-design of the teaching practicum programme
This should be done with a view to reducing the time designated to Practicum and focusing on improving the quality of supervision and trainees’ experiences. Further to this is the review of the organisation and management of the teaching Practicum programme for the Institute to enable a more effective experience for students and for hosting schools. A‘progressive’ Practicum structure with a total of 23-24 weeks may be envisaged (refer to Annex 4.3).This would mean the actual classroom teaching responsibilities of students are gradually increased as they gain more experience, skills and knowledge about teaching with perhaps a full term in school in their final year.

[bookmark: _Toc339285344]2.4 Diploma in Education, Early Childhood
[bookmark: _Toc339285345]2.4.1. What is offered for Early Childhood Education at TIOE?
A three year Diploma in Early Childhood Education (ECE) began mid-year in 2008 with a first year cohort of 16 students. Another 10 began the programme early 2009 and the programme was reorganised so they then proceeded as a single cohort until the end of 2011. With successful completion of probationary year requirements the cohort will graduate in December 2012. Another cohort of 20 began at the beginning of 2012.
[bookmark: _Toc339285346]2.4.1.1 ECE Diploma Programme
The programme focuses on children aged 3-5 years and is based onBethlehem Tertiary Institute’s (BTI) (New Zealand) ECE diploma programme. All programme courses are fully documented with information on content outline, coursework expectations and assessment processes. Some programme documents quite specifically reflect BTI’s mission but others have very clearly been adapted to the Tonga context. Many of the recommended course readings seem very removed from the Tonga/Pacific context (most were about the US or Australia).  
The ECE programme is considered to be quite separate from TIOE’s other two diploma programmes – this is partly because of its small size and relatively recent establishment, but also because its students are all “in-service” while most of those in primary and secondary are “pre-service”. When the ECE diploma began its students attended the same generic Education classes as the others, but it was found that ECE students had difficulties engaging with the content so they now they do all their classes on their own.
[bookmark: _Toc339285347]2.4.1.2 ECE Practicum
This is very well-documented with a well set out Handbook and a Student Appraisal Booklet being available to all associate teachers and student teachers. The two ECE lecturers are responsible for monitoring and assessing all their own ECE students. ECE’s practicum is scheduled at the same time as for the other Diploma programme although the five weeks of practicum was not the original plan. Initially the plan was for ECE students to do 2-3 days practicum each week - but as this did not fit with integrating ECE students into generic courses block practicum was introduced.  Even though course integration has now been abandoned, the block practicum for ECE students continues and is considered to work well. The lecturers choose the best ECE centres, and students are rotated around them during their three years of training,giving them a range of practicum experiences.
[bookmark: _Toc339285348]2.4.2. Who are the ECE staff and Students?
[bookmark: _Toc339285349]2.4.2.1 ECE Staff at TIOE
Two lecturers deliver the ECE programme; both hold a Bachelor in Education (B.Ed) in ECE. The more senior lecturer,with many years ECE experience, completed her Dip ECE through USP and her B.Ed at Bethlehem Tertiary Institute (BTI), in New Zealand. She joined TIOE in 2008 with the specific task of establishing the ECE Diploma. The more junior lecturer has a B.Ed in ECE from the University of Auckland and has been at TIOE for almost two years.
[bookmark: _Toc339285350]2.4.2.2 ECE students
Students are recruited from a range of types of early childhood centres – all students, therefore, are already experienced in ECE. A criterion for entry into the course is that they have completed a foundation certificate programme through PRIDE (Pacific Regional Initiative for Delivery of (basic) Education). Due to TIOE staffing and facility limitations only one ECE cohort is recruited every three years. 
It was reported that there are hundreds of people working as ECE teachers in Tonga – a few have the USP certificate, some have the PRIDE certificate and now some are soon to graduate with Diplomas from TIOE. However, around 90 percent are believed to be untrained and, as pointed out, even if training programmes could accommodate everyone, there would be problems of participation and completion given their low level of formal education. This raises significant issues regarding the quality of ECE teachers available to meet the Government’s new policy for compulsory ECE for four and five year old children. One possibility would be to recruit unemployed primary teachers into a one year ECE programme, but informants believed they would need an incentive.  For instance, when TIOE suggested ECE as an alternative to the Primary Diploma to school leavers the majority were not interested.
A key concern for the ECE people was the lack of computer facilities for both staff and students across TIOE. As reported, many aspects of the students’ work require access to computers which they must fund themselves. In addition, ECE students often have very limited knowledge of and skills in basic IT.  To overcome this to an extent, the lecturers allow them to handwrite their assignments even though this is against TIOE policy. 
[bookmark: _Toc339285351]2.4.3. How institutionally integrated within TIOE is ECE, and what are the needs for its expansion
[bookmark: _Toc339285352]2.4.3.1 ECE within TIOE
ECE is not well integrated into TIOE. As was expressed by one key informant, ‘we do not know where we fit’. The lecturers felt the Senior Management Team (SMT) and Heads of Department (HOD) have no idea what goes on in ECE, and in fact the lecturers do not know which HOD they come under. They also do not have any clear sense of administrative processes – whenever they have an administrative problem to solve or task to complete they have to find out what is required etc. from scratch; and finding out who can help them can be difficult. The only time the Dean has spoken with them was when the decision was made to take ECE students out of the generic Education courses. Any resource requests must be submitted to the Deputy Dean, but it seems to be a lottery whether they get what they request.
Unlike TIOE’s other diploma programmes, the ECE programmehas not gone through the accreditation process of the Tonga National Qualification Accreditation Board (TNQAB). It is unclear why not – most assume it is because it is not seen as an integral part of TIOE.
[bookmark: _Toc339285353]2.4.3.2 ECE’s expansion
The TELPF (p.27) proposes that within the next five years, ECE for four and five year olds will become compulsory within the formal school system. It recognises the main constraint will be the provision of trained teachers for this age group (it is estimated that 200 will be needed to cater for the 5000 additional children in the compulsory sector). Although the TELPF recognises that the country probably cannot afford the costs involved in this in the foreseeable future, there is clearly a need to consider ways in which the very commendable start made at TIOE in providing an ECE diploma can be expanded.  
[bookmark: _Toc335306214][bookmark: _Toc339285354]2.5Teacher Certification Programme
[bookmark: _Toc335306215][bookmark: _Toc339285355]2.5.1. What teacher certifications are offered?
A teacher certification programme was introduced in 2012 to ensure all teachers in Tonga will be certified and registered by 2015. The programme was designed and delivered by the USP/IOE and the courses were offered at TIOE. The programme consists of two certificates: (a) a graduate certificate for teachers with Bachelor’s degrees but no formal teaching qualifications and (b) a Level 4 Certificate for teachers without a Bachelor’s degree or formal teaching qualifications. The students enrolled in these strands were organized into cohorts, with Cohort A seeking the Graduate Certificate and Cohort B seeking the Level 4 Certificate. In addition to the goal of providing teachers with a teaching qualification, lecturers from the USP/IOE were paired with lecturers from TIOE in an effort to develop a sense of ownership and enhanced capacity to deliver the programme. 
[bookmark: _Toc339285356]2.5.1.1 Programme Coordination
In their current state, the existing TIOE facilities, timetable and staff commitments already struggle to effectively deliver quality teacher education. The addition of a teacher qualification programme has exacerbated an already desperate situation. As previously stated, the physical resources of TIOE are not conducive to a professional learning environment. Classes for the Certificate programme were held during the standard timetable for Cohort B students, and after school hours for Cohort A students. Coordination in implementing strategies for the dissemination of course materials and reporting of grades was lacking, leaving students and instructors feeling unsure of the efficacy of the programme. 
[bookmark: _Toc339285357]2.5.1.2 Capacity Building
The collaboration of TIOE and USP/IOE lecturers in co-delivery of the courses was intended to provide TIOE with a pathway to ownership of the teacher qualification programme and an increased capacity of the lecturers to deliver the course and support students in achieving the qualification. TIOE lecturers were to attend classes with students, and where possible, assist in the delivery of the course material. In some cases, TIOE lecturers attended the courses and participated in their delivery, but for the majority of the courses, TIOE lecturers were not present nor did they attempt to engage TIOE lecturers in discussions about the courses.
Reasons for the disenfranchisement of TIOE lecturers from the teacher certification programme include the following:
a sense of being overwhelmed by additional duties added to an already full workload;
a lack of visioning and implementation strategy by the Ministry of Education in establishing the teacher qualification programme;
a lack of communication regarding TIOE’s involvement in the delivery of the programme by the Ministry of Education; and
a sense of “deferring to the experts” as the programme was designed outside of TIOE and implemented with little involvement from TIOE lecturers.
[bookmark: _Toc335306216][bookmark: _Toc339285358]2.5.2. Who are the teacher certification students?
[bookmark: _Toc339285359]2.5.2.1 Cohort A
This cohort consisted of 29 practicing teachers in public and private sector schools who possess a Bachelor’s degree in their content area, but not a formal teaching qualification. The majority of the students were from private sector schools. 
[bookmark: _Toc339285360]2.5.2.2 Cohort B
This cohort consisted of 22 practicing teachers in private sector schools with no formal teacher qualification. For the majority of the cohort, the highest completed level of education was 6th form.
[bookmark: _Toc335306217][bookmark: _Toc339285361]2.5.3 What is the sustainability of the teacher certification programme?
[bookmark: _Toc339285362]2.5.3.1 Graduate Certificate
The need for a graduate teaching certificate to be offered at TIOE will likely remain, although it will be subject to changes to policy and trends in student enrolment. 
[bookmark: _Toc339285363]2.5.3.2 Level 4 Certificate
According to the recent teacher supply and demand study previously mentioned in this report, the need for the delivery of a Level 4 Teaching Certificate is temporary, asonly about 20 teachers without a Bachelor’s degree or teacher training remainin schools after the completion of the initial cohorts in 2012. 
[bookmark: _Toc339285364]2.6 TIOE as a Professional Learning Community
The redevelopment of TIOE must include a vision of the institution as something more than a teacher training facility, it must engage the concept of a professional learning community (PLC) and how the properties and qualities of PLCs contribute to greater student success, enhanced professional development and instructional capacity and more fully-developed networks of educational expertise that directly benefits local communities. The following discussion highlights areas of development at TIOE that must be addressed in order for it to exist as a professional learning community.
[bookmark: _Toc339285365]2.6.1: What are the current teacher professional development (PD) activities for teaching, administrative and support staff at TIOE?
[bookmark: _Toc339285366]2.6.1.1 Current PD
All interviewees concurred that there is no programme for professional development at TIOE.  This includes no induction for new employees, no personal development plans or staff supervision and evaluation components. Interviewees describe new employees as being “thrown into the deep end” and indicated that these employees often struggle to complete their duties, receiving little guidance or support from the institution and the Ministry. Interviewees mentioned that a mentoring/peer-evaluation programme had been previously implemented, but it has not been in operation for some time (since 2008/2009). 
[bookmark: _Toc339285367]2.6.1.2 Job Descriptions
TIOE interviewees stated that they do not have a current job description and that they had only seen the job description for their position in the original advertisement for the post. Although the title of their position might have been redefined recently from Assistant Graduate Teacher to Lecturer, it was not accompanied by an updated job description (one of the stated goals of the TIOE corporate plan). 
[bookmark: _Toc339285368]2.6.1.3 Past PD
TIOE Interviewees described several past professional development activities, which included topics such as leadership, research, assessment and curriculum workshops sponsored by USP/IOE, TNQAB and CDU. They also noted that curriculum workshops, sponsored by CDU, have been a relatively recent addition due to the introduction of the new primary curriculum. Members of the CDU mentioned that additional events had occurred, but that it has been increasingly difficult over the years to continue organizing such activities with the administration at TIOE.
[bookmark: _Toc339285369]2.6.1.4 PDEffectiveness
Interviewees at TIOE described the few recent PD activities as largely ineffective due to the method of delivery, organization and follow-up activities. For example, the respondents noted that the recent CDU activities were lecture-based and occurred after the curriculum had been provided to schools. In regard to evaluation and implementation of information gained from this activity, there has been no communication of strategies to evaluate and support lecturers’ incorporation of new knowledge into their pedagogical practice. The most effective professional development activity mentioned by interviewees was a recent curriculum retreat that involved a variety of methods and encouraged collective creativity, collaboration and sharing of personal best practices. However, a strategy for building on these components for the future was not developed.
[bookmark: _Toc339285370]2.6.2. How are teacher PD activities planned, enacted and assessed at TIOE?
Data regarding planning of professional development demonstrated that such activities were extremely limited and largely insufficient in meeting the needs of TIOE and maintaining the level of quality instruction and professional decorum expected by TIOE students and the community. The significant lack of overall planning for professional development was attributed to the TIOE administration and Ministry of Education. In regard to a programme of professional development, staff mentioned that there was no current plan, and that the planning of PD activities was left up to the staff. For example, one staff member responded “No, it’s just ‘in-and-out’ and they leave it up to us to manage.”This was a common sentiment amongst other interviews.
When events were executed, they were developed on an ad-hocbasis primarily from outside sources. Interview responses suggested that events held in this way disrupt normal processes at TIOE and undermine the power of the staff and administration in maintaining effective professional development practices. For example, one respondent noted “A lot of unplanned stuff comes up from the outside” and the “planned” stuff is put aside for the “unplanned” stuff because it’s “immediate.”
Interviewees further stated they did not know what professional development opportunities they would be participating in or when these events would be held. All of the interviewees stated that they were told of professional development activities at “the last minute,” either the day before, or the day of, the activity. In addition to these specific concerns, TIOE staff stated that they felt they had “no voice” in regard to how their professional development was planned or implemented, and that the professional development activities they have participated in do not address the areas they feel need to be addressed. For example, each TIOE lecturer stated they wanted specific instruction on teaching in higher education and improving pedagogical practice. 
In analysing the data collected through interviews with TIOE administration and staff, five themes regarding the planning, enacting and assessment of professional development activities at TIOE were identified. These themes are described below.
[bookmark: _Toc339285371]2.6.2.1 Communication
Interviewees identified a lack of communication between administration and staff as a considerable factor for the lack of planning of staff professional development. For example, when asked about a current professional development programme, one interviewee responded by saying, “It’s a lack of leadership and communication. There is no clear understanding of what to do and how they are to do it.” Another interviewee responded that communication practices had changed, “There is hardly any communication between administration and staff. It used to be two-way, but now it is one-way.” Another interviewee responded saying, “I don’t think there are direct ways to discuss these things [PD] with department heads or administration.” “We used to have regular staff meetings and talk about issues concerning our needs, students’ needs, teaching and learning, but now there is no communication. The decisions are all made ‘up there’ at the administration level.”
[bookmark: _Toc339285372]2.6.2.2 Workload
A lack of updated job descriptions, staff evaluation and external administrative support from the MET has allowed staff duties and responsibilities to become convoluted and difficult to execute effectively. This type of environment restricts opportunities for professional development, “I think everyone is ‘super-busy’ and are very limited in having space for PD activities.” Staff also noted that without updated job descriptions, tasks that were centralized within certain positions have been diffused and allocated to various staff members. This has resulted in an increased workload for staff members in addition to their teaching load, as well as frustration amongst staff who are undertaking work for which they are not recognized, supported or equitably remunerated. The lack of consistency and a formalized structure of tasks and benchmarks for assessment for exacerbate feelings of frustration and dissatisfaction with the professional community of TIOE.
[bookmark: _Toc339285373]2.6.2.3 Sustainability
All interviewees expressed an interest in a programme for professional development that was comprised of optional and prescribed activities developed through collaboration with staff, administration and external organizations that was supported and maintained through a process of supervision, mentoring and peer-evaluation managed by a body of staff and administration at TIOE. However, they also felt that with the current climate regarding professional development and leadership at TIOE, these programmes could be successfully maintained. Interviewees suggested that a local committee specifically dedicated to professional development, supervision and evaluation would be necessary to maintain any professional development programme at TIOE.
[bookmark: _Toc339285374]2.6.2.4 Leadership
Interviewees expressed a sense of isolation and an overall sense of a loss of momentum in regard to their professional development. For example, one respondent noted, “I feel that my professional development is up to me and not really supported through TIOE.” Additional responses all alluded to poor communication between administration and staff and, as mentioned before, a lack of communication between administration and staff. Interviewees specifically noted that they felt they had “no voice” in terms of expressing their professional development needs or concerns, or in the planning and development of such events. In addition, there are indications that when ideas for professional development are put forward, there is no clear sense of direction communicated by administration for how to meaningfully implement such changes. One response summarized such feelings: “I feel like when an idea comes, they get excited about it and then nothing happens.” Overall, the data suggest that the creation and management of a professional community at TIOE would include the development of two areas of institutional leadership: (a) staff, and in particular the senior management team, in a tertiary education institutionmust have a detailed understanding of the roles and responsibilities of their positions, and (b) once these roles have been defined, focused leadership training within a higher education context must be undertaken, with specific attention given to the administration’s understanding of how to develop enhanced communication, model best practices, implement mentoring and support, and recognize opportunities for change.
[bookmark: _Toc339285375]2.6.2.5 Collaboration
All interviewees underscored the importance of collaboration, collective creativity and the sharing of knowledge and practices, yet they noted that these activities were very limited at TIOE and occurred primarily between staff as the need arose. In cases where new employees joined the lecturing staff, existing staff informally mentored new lecturers. Interviewees noted that informal collaboration amongst lecturers was driven by (a) a lack of an existing induction or training programme for new staff and (b) a genuine desire to help each other. The lecturers interviewed noted a feeling of solidarity amongst most of the staff, but did not feel a level of unity and collaboration with the administration. All interviewees communicated a shared desire for administration and staff to work in determining professional development activities and the processes to evaluate the implementation of knowledge gained from those activities. 
[bookmark: _Toc339285376]2.6.3. What institutional relationships does TIOE currently manage?
There is little evidence of relationship building and management between educational partners outside of the existing relationships with secondary and primary schools.  These relationships are maintained primarily through the practicum programme at TIOE. However, data from interviews with school principals and education directors suggest these representatives of the school systems see a need for a stronger relationship with TIOE. 
Principals noted that the relationship with TIOE must be interactive, flexible and respond to the needs of TIOE staff, students and schools and the communities they serve. Principals and directors of education both share a desire for a closer working relationship with TIOE so that they can coordinate with TIOE in working towards the goal of producing teachers that fit the Faiakoma’a Tonga standard, and in meeting the general expectations of the students and parents they serve.
The CDU also expressed an interest in a heightened working relationship with lecturers at TIOE. The evidence is clear that the continued success of curricular reform measures, as well as the success of future initiatives, can be enhanced through a better-constructed relationship between TIOE, CDU and the Ministry of Education, where the professionalism of each party is acknowledged and distinctive characteristics of each organization can be brought to bear in the continuing work of delivering quality education to students and families in Tonga. 
[bookmark: _Toc339285377]2.7 Assessment Policies and Practice
[bookmark: _Toc339285378]2.7.1. What are TIOE’s assessment policies and practices?
[bookmark: _Toc339285379]2.7.1.1 TIOE assessment policies
TIOE’s assessment policy document, Tonga Institute of Education: Assessment Policies, Principles and Regulations, was prepared in 2000 and revised in 2001.This brief (14 page) document covers six sub-headings: Standards, Policy Goals, Assessment Principles, Assessment Policy, Moderation of Assessment Policy, and TIOE Assessment Regulations (see Annex4.4).
[bookmark: _Toc339285380]2.7.1.2 TIOE assessment practices
TheTIOE assessment policy document is not accessible to staff members. None of the TIOE lecturers interviewed were familiar with the policy document, and most did not know it existed.  New lecturers are not briefed on assessment policy or practice and are generally expected to find out about the procedures for themselves. ‘When I first came in, I marked my exams and was about to give them out when one lecturer told me not to. I thought it was the same as in secondary schools, but it wasn’t’. 
Actual assessment practices at TIOE do not reflect the assessment policy document.  For example, it is usual practice for lecturers to design their own assessment according to the course schedules/guidelines given to them.  Lecturers then submit a proposed examination paper to the HOD and the deputy principal (DP), mainly for proofreading, before it is printed and collated. Sometimes an examination paper is returned to the writer for minor technical corrections, but content is rarely commented on. Each lecturer is responsible for marking his/her own exam and submitting raw marks and grades.
A marking meeting is held at the end of every semester to discuss students’ grades, especially those who only just fail. During these meetings, lecturers will deliberate on individual students and decide whether to pass him/her or to leave the grades as they are. 
Policy 6.13 clearly states requirements for students who fail courses. However, many failed students do not fully understand what they need to do to pass or complete the course.The policy states, for example, if a student fails the coursework component, the lecturer will assign the student extra work so that s/he can complete or pass the course; and if a student fails the final examination, s/he is required to repeat the course as a full time student. However, it is not uncommon for students who fail the final examination to only turn up to re-sit the exam.
Concerns from both CDU staff and students implied the perception that some lecturers’ assessment practices are biased and/or unfair. For example, penalties for late assignments were not universally applied to all students. 
[bookmark: _Toc339285381]2.7.1.3 Assessment of Practicum or School Experience
Considerable student concerns were expressed in this area.  According to the TIOE School Experience Handbook, students’ final grade is based on students’ self-evaluation, associate teacher’s evaluation and college supervisory evaluation of both classroom performance and non-teaching activities. These include the following records: Observation Record, Resources and Activities, Lesson Plans file, Unit Scheme of Work, Timetable, and Classroom Plan. 
Students, especially third year, claimed that associate teachers are often absent from the classroom when they are teaching the class. This was also confirmed by USP/IOE fellows who visited schools to observe teachers in their certificate programme. In most classrooms visited by USP/IOE fellows, there were no associate teachers in the classroom. This raised questions about validity and reliability of assessing TIOE students’ school experiences. TIOE lecturers also raised concern of outdated evaluation forms used in Practicum that need urgent review. For example, the current forms used award credits for students developing learning outcomes, but the new curriculum provides the outcomes which negates this assessment.
Although students are taught to follow the ‘seven steps’ during their practicum, lecturers at TIOE do not themselves demonstrate these seven steps in their daily teaching practice.
Lecturers who assess their practicum are often not from the students’ teaching domain; for example, it is a normal practice for Language lecturers to assess students teaching Science or Mathematics.  
Students also expressed concerns about unreasonable due dates for assignments; for example, when they are on practicum they are still expected to submit assignments from other courses.  
Concerns were also raised about repetition and overlapping of subject matters, assessment tasks and lecturer skills in all subjects. 
It is noted that TIOE’s assessment policy lists three standards to be met.  The first one is that ‘there is a system for ensuring assessment is based on defined standards, and is fair, valid and consistent’.However, assessment at TIOE appears to be still norm-referenced.
[bookmark: _Toc339285382]2.7.1.4 Reflection of the core values of Faiako ma’a Tonga in TIOE assessment policies & practices
Despite the Faiako ma’a Tonga Framework emphasizing the importance of the Tongan language, this is not reflected in TIOE’s assessment policy. For example, students are not entitled to submit their assignments in the Tongan language. Also there is no PD for TIOE lecturers on assessment and neither is there an assessment ‘expert’ on staff, so the ‘ilo and poto in this area is lacking. Due to the gap in assessment of ‘ilo and poto, TIOE professional conduct and fakafeangai in assessment is questionable.
[bookmark: _Toc339285383]2.7.2. Doesthe Assessment Course offered at TIOE properly equip students for the field?
The theoretical frameworks underpinning the TIOEAssessment Course- according to the ‘TIOE Course Structure & Outlines’, there is only one assessment course (ED317 Assessment) which is offered in the final year. There is no clear theoretical framework that underpins this TIOE course. 
It is noted that the MET ‘Support Programme: Implementation Plan and Funding Proposal July 2012 – June 2015’lists one the outputs in its programme for schools as ‘relevant and best practice assessment methods applied across ECE, Primary and Secondary levels’ There is no indication that TIOE is planning to develop ‘defined standards’ and adopt a ‘standard-based approach’ in its own assessment practice let alone in how it prepares its students for classroom practice in assessment.
Importantly, the new curriculum rolled out by CDU for the Primary Section at the beginning of this year follows an outcome-based approach. TIOE coursesor assessment activities, however, have not shown any alignment to accommodate the new curriculum and its outcome-based approach. Teaching at TIOE is stillvery much content-based.
[bookmark: _Toc339285384]2.7.2.1 TIOE Assessment Course content
The ‘TIOE Course Structure & Outlines’ lists 15 content areas:Reasons for Assessment, Functions of Assessment, Methods of Assessment, Styles of Assessment. Design Consideration, Item Construction, Tests, Grading/Marking, Test scores, Interpreting test scores, Combining and Profiling, Evaluation of Test Data, Evaluation of Test Items, Maintaining Pupil Records, and Planning as an Assessment Programme.There are 13 learning outcomes listed and all aim ‘to demonstrate awareness’ of the listed content areas.
It is noted that the CDU’s new curriculum has an outcome-based approach, which is a move towards child-centred learning. This recognises that students learn best when they have ownership of their learning processes. ‘Self and peer assessment’, involving students in their own assessment, is an important aspect of this approach.  This important aspect, however, is missing from TIOE’s content list, above.
Further notable and important aspects of assessment missing from this listinclude:the principle of effective assessment, feedback, validity and reliability.  To facilitate the inclusion of these missing items it would be logical to combine some original content areas.  For example, test construction, tests, and test scores could become one content item, and reasons, functions, methods, and stylescould become another.  This would allow plenty of space to accommodate the important missing items.
[bookmark: _Toc339285385]2.7.2.2 Delivery of the ED317 Assessment Course at TIOE
The Assessment course lecturers are acknowledged for working within the considerable constraints of the current system and in the absence of any assessment PD or training. Although one lecturer is assigned overall responsibility for the delivery of the course, guest lecturers may be invited to teach certain components of the course.  Despite the fact that some components, like validity and reliability, are missing from the course content list, the lecturer in charge is aware of their importance and, in this case, ensures they are taught under the ‘data collection’ module.  Students confirmed that these componentsare taught in classes. 
This clearly indicates the need to re-write the course materials and the learning outcomes to include all the relevant components, and for assessments to reflect an outcome-based approach to learning.
[bookmark: _Toc339285386]2.7.2.3 Alignment of the Assessment Course with curriculum materials
It is clear that the Assessment Course does not align with the TIOE or school curriculum materials. Anyassessment course should start with the curriculum, which clearly defines the learning objectives and outcomes.  That TIOE’s Assessment Course (ED317)states its learning outcomes as merely to ‘demonstrate awareness’ undermines the very principle of assessment and diminishes the value of the course’s assessment process.  
There is urgent need to rewrite the learning outcomes to reflect an in-depth understanding of the course components and to better reflect the curriculum used in schools.
[bookmark: _Toc339285387]2.7.3. Does TIOE develop, value and sustain a tangible culture of assessment?
There is NOclear, unified understanding of Assessment policy and practice among TIOE staff. Lecturers have their own understanding of assessment in their respective areas of teaching, but lack an overall understanding of Assessment and its relations to other educational processes, like teaching and learning, and especially in the area of teacher education and training. In the past,TIOE lecturers developed assessment practices that were strongly content/objective based and focused on high-stake examinations.  For lack of anything else, these practices have been adopted by their current colleagues. 
There is no systematic attempt or effort made to align lecturers’ understandingsor practices. There is also no alignment between TIOE, the Ministry Assessment Unit and CDU’s assessment programmes in order to reflect the MET assessment vision; i.e., to achieve ‘relevant and best practice assessment methods applied across ECE, Primary and Secondary levels’. 
TIOE has no regular and reliable moderation process in place -There has been no external moderation since 2006 and internal moderation of the assessment processes and outcomes also needs urgent review.  Current internal moderation, carried out by HODs and the DP, mainly tackles technical issues and the problem of examination scripts being submitted very late and thus hindering moderation activities. 
Policy 5.4.c of TIOE assessment policy suggests that external moderation of TIOE assessment activities occur annually and that the Ministry request appropriate international institutions to carry it out.  But as already stated, no external moderation has taken place since 2006.  The TIOE urgently needs to put this policy into practice.  If TIOE is committed to improvement, it must demonstrate commitment to regular moderation processes, perhaps on a rolling system by programme.
Assessment is vital to continuously improving teacher education and TIOE needs to design Teacher Education Benchmarking Assessments based on the TNQAB standards for programme accreditation and other appropriate and relevant benchmarks or standards.
A final point: No assessment training or PD is available to TIOE lecturers. This is in urgent need of redress.


[bookmark: _Toc339285388]3. THEMATIC ANALYSIS AND RECOMMENDATIONS
[bookmark: _Toc339285389]3.1 Thematic Analysis
In analysing the case studies, several key themes are evident and needed for the redevelopment of TIOE. The key themes are: Governance, Management and Financing; Delivering a Quality Programme; Fostering a Faiako ma’a Tonga Culture; and Preparing Future Teachers.
[bookmark: _Toc339285390]3.1.1. Governance, Management and Financing
Critical for any organisational redevelopment is strong, visionary leadership and competent senior management. In 2004 the Tonga National Education Policy Framework outlined the specific policies required for the re-strengthening of TIOE. These included the re-establishment of a Teacher Education Advisory Committee for TIOE. In 2005, a review of TIOE by the University of Auckland, identified key developments needed to upgrade TIOE’s Diploma programme into a B.Ed. Before TIOE could meet the requirements to deliver a B.Ed, developments were needed in areas including curricula, staffing and resourcing.
In 2008, an AusAID funded review on professional development for teachers reiterated, amongst other key recommendations, the re-establishment of a Teacher Education Advisory Committee and Teacher Professional Development Working Group. As with earlier reviews, it also recognised the apparent lack of institutional and physical capacity at TIOE to meet the demand for qualified teachers and untrained teachers. In 2011, the Institute of Education at USP, also conducted an assessment of TIOE, and again highlighting the need for strong leadership to make the changes required of the TIOE. 
Thus, in the last 8 years, the TIOE has undergone fourcostly reviews (in terms of both financial and resource costs).  All identify the same key requirements for the redevelopment of TIOE. The question therefore becomes, why has there been such limited action on the recommendations given by these reviews?
In an analysis of previous reviews and this current review, it is clear that the Governance and Management system for TIOE is ineffective. 
The poor governance of the Institute is reflected in the apparent lack of response to key recommendations made by the four previous review exercises. Poor governance and management are also reflected in the inability to respond to the long-standing recommendation to set up a Teacher Education Advisory Board. In addition, the TIOE Quality Management System (QMS) put together in 2000, and later revised in 2009, is not widely recognised by the current staff, nor is it practiced by those who are cognisant of the policies. 
Other issues include the absence of a job description for the Dean and the Senior Management team;communication breakdown between staff and the senior management; an operating culture of distrust and lack of confidentiality;a lack of consultation and feedback; minimal meeting opportunities; the lack of evidence to suggest shared vision; and a dearth of shared decision making processes.
The case studies also highlight areas of ineffective management of the Institute thatimpact on the quality of programme delivery.  These include: uneven teaching workloads between staff; a mismatch between the supply of graduates and the needs of the schools; disparity between the number of students and available learning resources; and the lack of clear job descriptions for all staff.  
Critical to any further redevelopment at TIOE is, therefore, the need to seriously revise and improve the governance of, and management structure and processes that operate in, the Institute. Key to this is the long standing recommendation for the establishment of a Teacher Education Advisory Committee to serve as an advisory body for the Institute and the strength and position of the Dean and the senior management team.
In terms of effectively managingthe Institute, it is vital that the Dean and the SMT have a degree of control over their budget. The current arrangement, with TIOE finances being subsumed within the TIHE budget structure, is detrimental to decision making processes creating ineffectiveness and inefficiencies. This perspective alone encourages a culture of inertia and dependence; it becomes the norm to blame one’s inactivity on a lack (or apparent lack) of resources. 
Although previous reviews of the Institute have suggested TIOE be made autonomous, the findings of this review do not support this idea in the immediate and short term. Issues of TIOE funding, as well as governance of and management within the Institute, are so acute at present that considerable support from the Ministry will be requiredto assist withTIOE’s medium-term redevelopment as a semi-autonomous institution, with the possibility of full autonomy considered beyond that point.
The current infrastructure of TIOE fails to adequately meet the teaching and learning needs of the students. The classrooms are overcrowded, have limited teaching and learning resources, and most classrooms are shabby and in disrepair. There is an existing view that the current location of the TIOE is only temporary and that there are plans to relocate the Institute to a larger site. This sense of impermanence has added to the culture of inertia in that minimal repairs and maintenance have notbeen carried out. Clearly evident from this review is the need to expand the library, build extra classrooms, the need for computer labs and study spaces for students. 
Previous reviews have all identified the need to improve the infrastructure of the Institute.  The current state of the TIOE infrastructure, and the financing system upon which it operates, is the responsibility of the Ministry. That TIOE has undergone four reviews with minimal resultant action to meet the infrastructural recommendations is indicative of the Ministry’s organisational neglect of the Institute. 
A clearer financial arrangement between the Ministry and the TIOE is needed to improve the management of the Institute and to give the TIOE a degree of ownership over the Institute’s operations. 
[bookmark: _Toc339285391]3.1.2. Delivering a quality teaching programme
Previous reviews,in 2004, 2005 and 2007 and the most recent assessment of TIOE in 2011, all indicated the need to revise the teaching programme at the TIOE. 
Two key findings from this review are(1) the inconsistency in the scope and sequence of the curriculum, and (2) the number of courses students are currently expected to takefar exceeds the required credit score for a Diploma Level 5 under the Tonga National Qualification Authority Board. There is a need to reduce the number of courses prescribed for the Diploma in Education from 360 credits to 120 credits at Level 5 and with a minimum of 80 credits at Level 6. This will require considerable attention to course review and redevelopment.
The Assessment case study highlighted serious failures on the part of the Institute to give sufficient attention to Assessment in education. At present the only course on Assessment is taught in year 3 of the Diploma. In addition, current assessment practice at the Institute is poor, policies are inconsistently applied and accusations of unfair grading are common. There is no evidence of effective internal moderation and no evidence of external moderation of TIOE courses.Too many courses at TIOE appear to devalue assessment which has a negative influence on both lecturers and students. Inconsistent marking and overlapping and repetitive assessment tasks frustrate students, as does the lack of coordination between lecturers in regards to assignment deadlines. Despite the presence of an assessment policy, most staff are not aware of the regulations and the policy is outdate and overdue for revision. There is also an urgent need to upgrade TIOE assessment methodology to align with the assessment methods used in schools.  The Diploma in Education delivered at TIOE provides for a single generic major in either Primary School or Secondary School education. On careful analysis, however, there is very little differentiation between the two courses with little specific to either primary or secondary school teaching. 
The case studies also revealed that little has been done towards merging the curriculum taught at the Institute to primary diploma students with the new primary school curriculum.  As a consequence, in the last two years TIOE graduateshave left with very limited knowledge of the new primary school curriculum. The weak relationship between the Institute and the Curriculum Development Unit has not helped in ensuring that the Institute delivers a curriculum aligned to the needs of schools. 
The necessary teaching and learning resources required to deliver a quality are poor and course contents tend to be watered-down versions of USP courses.  As lecturers are required to source their own teaching materials and teaching resources there is no conformity and limited control over the quality and appropriateness of the materials or resources.  
Evident from the case studies for Assessment and the Diploma in Education is the overall failure of the Institute to deliver a quality programme. This failure is the combined result of ministerial organisational neglect and inability toprovide appropriate quality teaching and learning materials, TIOE’slack of strong instructional leadership in the development of appropriate and contemporary assessment methodology, and the culture of distrust between staff and the SMT.  It is also clear from the case studies that there is also a lack of collaboration between the TIOE and the National Exam Unit which is in charge of assessment for all Tonga secondary and primary schools. This lack of collaboration is reflected in the mismatch of assessment methods being taught at TIOE.
The TIOE currently delivers the following qualifications:
Diploma in Education (Primary and Secondary).
Diploma in Early Childhood Education (ECE). At present the Diploma has only 20 enrolled students and two lecturers; a new cohort is enrolled every three years.
Certificate in Education.Thisis in its first year with an enrolment of 23 students.
 Post-graduate Certificate in Education (PGCE). First year enrolment is 25 students.
The two Certificate course have been designed and delivered by the Institute of Education (USP/IOE) for the TIOE. Three USP/IOE fellows have been involved in teaching bothCertificate courses and it is planned that this USP/IOE supportwill continue into 2013,after which TIOE lecturers will be expected to take on more responsibility for the delivery of the two programmes.
There is a concern that the failure of the TIOE to fully integrate the Diploma in ECE into their Diploma in Education programme will be repeated for the two Certificate courses introduced this year.
Delivering a quality programme at TIOE also rests on the competency of a qualified and dedicated staff. One of the key findings of this review is the lack of effort to create a professional learning community for TIOE staff and senior management. Often professional development is experienced as ad-hoc workshops run by outside project-funded consultants.  Very little is done to encourage a culture of shared learning and professional growth and staff do not have individual professional development plans. Often, opportunities for professional development tend to be viewed as time consuming and burdensome, adding pressure to existing workloads. 
[bookmark: _Toc339285392]3.1.3. Fostering Faiako ma’a Tonga
This review has used the Faiako ma’a Tonga vision and aspirations of the Tonga Teacher professional development as a guide for the review and to ensure that any redevelopment of TIOE is guided by the Faiako ma’a Tonga vision and the Tonga Teacher Professional Development framework.
Central to the Faiako ma`a Tonga vision are four key posts: Pou ko Lea fakatonga (Tongan language), Pou ko `Ilo (Knowing), Pou ko Poto (Able to do) and Pou ko Fakafeangai `a e faiako (Teacher Professionalism).
Pou ko Lea fakatonga (Tongan language)
In an analysis of the courses offered for the Diploma in Education for Primary, it was evident that students take two Tongan language courses during the three year programme. These two Tongan language courses are complimented by an additional three curriculum studies courses in Tongan. This means that Primary school teacher graduate from TIOE has completed a total of 5 Tongan language and curriculum studies courses with a total of 40 credits.In addition, the graduate will also have taken a total of seven English language and curriculum studies courses with a total of 56 credits. This current arrangement fails to support the Ministry’sLanguage Policy - the use of Tongan as the medium of instruction for Classes 1 – 6,with English introduced as a subject only at Class 3 level. 
Although, TIOE offers extra-curricular activities in Tongan culture, such as learning traditional dances and rituals and representing Tonga in regional cultural festivals, these activities are not recognised as part of the formal curriculum and students cannot gain credits for participation in Tongan cultural activities.  TIOE’s efforts to include Tongan culture in its programmes is acknowledged, however, the strong sense of pride in Tongan culture needs to be translated into the formal learning programme.
At present there is no evidence in the Tongan curriculum studies course to suggest that teacher trainees are taught how to teach reading in Tongan to primary school students. Recent research following the Tongan Early Grade Reading Assessment (TEGRA) and Standardised Tongan Achievement Tests (STAT) for 2011 indicate that the majority of students at primary school are struggling to read in Tongan. Tongan studies continue to be an unpopular subject in the secondary and primary school curriculum. More effort should bemade to promote and improve the teaching of the Tongan language and its knowledge system at the TIOE. 
Pou ko `Ilo (Knowing)
For their teaching to be grounded on the core values of Tonga, teachers need to be equipped with right and appropriate knowledge to achieve this. The Faiako ma’a Tonga is also expected to have sufficiently mastered Pacific and global knowledge systems as they pertain to specific teaching subjects.
The case studies for Assessment and the Curriculum for the Diploma in Education indicate that TIOE falls short of meeting the knowledge systems requirements pertaining to specific teaching subjects. This is most evident in the mismatch between TIOE’s curriculum and that taught in schools and the outdated and inconsistently applied assessment methodology practiced at the Institute. The lack of up to date teaching and learning resources is a further indication of the shortfallsin meeting the requirements of the second post of Knowing.
Pou ko Poto (Able to do)
Under the third post teachers are required to be equipped with right and appropriate pedagogy for teaching in Tonga. The Curriculum case study reveals serious shortfalls in this area, particularly with the current school practicum approach. At present the school practicum provides minimal opportunities for students to learn new teaching pedagogies or to apply theory learned at the Institute. A serious revision of the school practicum is necessary to ensure students make effective use of the ‘in-school’ learning experience. This requires stronger collaboration with schools and designing a more flexible and efficient process to running the school practicum programme.
Pou ko Fakafeangai `a e faiako (Teacher Professionalism)
One of the key strengths of the Institute has been the dedication and commitment of the staff.  They arecommended for their willingness to work in such a restrictive environment and with limited resources.  This echoes the recent review of the TIOE by USP/IOE, which also expressed commendation for a hardworking staff. It is unfortunate, however, that this staff culture is not shared with the Dean and the senior management team. There is no evidence to indicate ngaue fakataha – team work; there is no shared vision; no shared work programme. Most commonly stated by staff was their frustration at their lack of knowledge of what was going on in the Institute, or what future plans for the Institute were afoot. Pivotal to creating a culture of teacher professionalism is the urgent need for more open communication and shared information. 
Overall, when TIOE is measured against the vision and aspirations of the Faiako ma’a Tonga, there are serious shortfalls in the delivery and support of all posts.
[bookmark: _Toc339285393]3.1.4. Preparing Future Teachers for Tonga
The redevelopment of TIOE requires honest assessment and courage if a new TIOE is to emerge. This review highlights several key ideas pertaining to the proposed redevelopment of TIOE.
TIOEoperates in relative isolation – as if an island unto itself.  Significant to this is TIOE’s failure to upgrade its curriculum in linewith the roll out of the new primary school curriculum. Additional to this is its failure to utilise external moderation for quality assurance of its processes. There is also clear evidence that TIOE finds it difficult to work in collaboration with other key education units, particularly the CDU and the Exam Unit of the Ministry. 
The future TIOE needs to open up its doors to collaboration with key units, such as CDU and the Exam Unit, and with other tertiary institutes, such as TIHE, TIST and Tti. . In addition it should seek to build affiliations with the University of the South Pacific and other interested universities.  Such collaboration is likely to lead to the creation of a professional community of learners and improved practice. 
The accreditation of TIOE is critical to the future redevelopment of the Institute. TIOE was applying for TNQAB accreditation as this review was being carried out.  It is likely that the ascribed accreditation conditions will be in line with the recommendations of this review.  Thus it is a highly opportune time for TIOE to make significant changes to its services, to re-think its teacher education mission and to deliver a higher quality teacher education programme that is right for Tonga.Accreditation of TIOE will pave the way for future institutional arrangements between national tertiary institutes and regional universities. Such institutional arrangements may include credit transferability and cross-recognition of qualifications. The Tongan Education Lakalaka Framework (TELPF) indicates an increasing investment in TVET and, in order for TIOE to respond to this, it must open up its doors to working more closely with other TVET institutes in Tonga, such as `Ahopanilolo, and TIST who have already gone through accreditation process with TNQAB.
The review of existing TIOE programmes (Diploma in Education, Diploma in ECE, Certificate in Education, Post graduate Certificate in Education) is critical to meeting the proposal for increasingUniversal Basic Education (UBE)for all children between the age of four and 18 years. This means attention to how the Diploma in ECE becomesfully integrated into the overall TIOE programme, and alsothe two new Certificates. 
As Tonga increases the school leaving age it is likely that more students will take pathways focused on either TVET or academic programmes.  This will require more specialist teachers at secondary level. TIOE and its services will be pivotal to meeting the national teaching demand,if its redevelopment is guided by the Lakalaka Educational Policy together with the proposed revision to the Education Act.
A recently commissioned study by AusAID looking at the demand and supply for teachers in Tonga indicated that the demand for Diploma graduates is likely to peak in the near future. As previously noted, earlier recommendations for TIOE development included TIOE being upgraded sufficiently to deliver a B.Ed programme.  While these aspirations are to be commended, significant organisational and cultural changes must take place before the Institute will be ready to deliver a quality B.Ed programme.  A first step would be to nurture of a culture of research at the Institute. Several attempts have been made in the past, but have not been sustained without considerable outside technical support and funding. 
[bookmark: _Toc339285394]3.2Recommendations
The Tonga Institute of Education is a historical institution with an important mandate: to create knowledgeable, skilled and passionate teachers who will provide the best educational experiences possible for current and future generations of Tongan students. In order to meet these expectations it must be recognised that, in its current state, TIOE lacks the professional status of a tertiary level institution, and has not demonstrated the capacity for efficient institutional management or delivery of a quality programmealigned with the Faiako ma’a Tonga Framework. This does not suggest, however, that management and lecturing staff lack the desire for professional improvement. In fact, data collected during this study reflect a commitment to the institutional goals of TIOE and clearly show that managers/administrators and lecturers possess very strong interests in enhancing their institution’s, and their own, professional capacity for providing the teaching and learning environment they and their students deserve. 
It is sobering to note, however, thatdespite four previous reviews (2004, 2005, 2007, 2011) offering similar well-founded recommendations, and specific policies for addressing TIOE development beingstated in the Cabinet-approved National Education Policy Framework of 2004,very little has been implemented. 
This review perceives this failure as possibly being because the strategies and actions necessary to implement the policies and recommendations have not been clearly identified and articulated. To address this, Part Two of thisstudy will clearly elaborate the recommendations listed below (within the four thematic areas) by providing suggested strategies with key activities for short and medium-termimplementation, and planning towards longer-term change.
[bookmark: _Toc339285395][bookmark: _Toc334623149]3.2.1 Governance, Management & Finance (GMF)
[bookmark: _Toc339285396]3.2.1.1 Recommendation GMF 1
Review and revise TIOE’s governance structure, including the financial structure.
[bookmark: _Toc339285397]3.2.1.2 Recommendation GMF2
Redevelop the Management system at TIOE with a focus on support for improving the leadership, senior management and administration of the Institute.
[bookmark: _Toc339285398]3.2.1.3 Recommendation GMF3
Develop a financial plan for TIOE with a focus on significantly upgrading physical facilities, including improved human and teaching/learning resources.
[bookmark: _Toc339285399]3.2.2 Delivering a Quality Programme (QP)
[bookmark: _Toc339285400]3.2.2.1 Recommendation QP1
Reduce and restructure the Diploma in Education (Primary and Secondary) to fit level 5 for TNQAB.
[bookmark: _Toc339285401]3.2.2.2 Recommendation QP2
Re-establish the TIOE Academic Committee and Programme Advisory Committee with clearer articulation of assessment processes. 
[bookmark: _Toc339285402]3.2.2.3 Recommendation QP3
Establish TIOE as a professional learning community 
[bookmark: _Toc339285403]3.2.3 Fostering a Faiako ma’a Tonga Culture (FMT)
[bookmark: _Toc339285404]3.2.3.1 Recommendation FMT1
Establish the structures and processes for development of a culture at TIOE that is based on Faiako ma’a Tonga aspirations and vision. 
[bookmark: _Toc339285405]3.2.3.2 Recommendation FMT2
Revise, upgrade and improve the promotion of Tongan language, knowledge systems and curriculum studies throughout TIOE’s teaching and learning programme.
[bookmark: _Toc339285406]3.2.4 Preparing Future Teachers for Tonga (FT)
[bookmark: _Toc339285407]3.2.4.1Recommendation PFT1
Establish the processes for redeveloping the whole TIOE programme in alignment with the Tonga Education Lakalaka Policy Framework, TQNAB accreditation requirements, and the aspirations of the Faiako ma’a Tonga.


[bookmark: _Toc339285408]PART TWO
[bookmark: _Toc339285409]4. IMPLEMENTATION STRATEGIES
Each of the twelve key recommendations (listed above) has been elaborated into an implementation strategy within its particular thematic area. These strategies have been devised as the means of enabling those responsible to provide the necessary guidance, support and monitoring of the change process TIOE must undergo. Collectively these strategies are those seen as essential for the preparation of high quality teachers for Tongan schools within a sustainable, organisational structure and a culture of professionalism. Each implementation strategy is developed according to the template below. 
	Recommendation is stated:

	Goal:  refers to the aspect of TIOE policy or practice identified through documentation or system review as needed and that is being supported.

	Purpose: sets out how TIOE or Teacher Development or Tongan Education in general will be strengthened and the outcome or impact that can be expected.

	Requirements: identifies what is neededto implement the recommendation including any, regulation or attitudinal changes, policy development, organisational structures/processes, or capacity development of personnel that will need to be put into place.

	Risk management: identifies the main risks to effective implementation and suggests mitigation approaches.

	Strategies and Actions: for each strategy there will be a number of actions to do with who, what, how etc. 

	Time for Completion & Scheduling: tight time schedules are provided either for the whole of the strategy or for particular actions. An Overall Implementation Timeline is provided at the end of each thematic section.

	Financial implications: precise costing is not provided; where costs are likely to be beyond MET or TIOE budget, thus requiring external assistance (e.g. from Development Partners), this is noted.




4.1 Governance, Management & Finance (GMF)
[bookmark: _Toc339285410]Recommendation GMF1
Revise and redevelop the governance and financial structure for TIOE.
Goal:  to ensure that TIOE is governed and managed according to a standard that will ensure excellence in teacher preparation and sustainable teacher education institute for Tonga.
Purpose: to significantly strengthen the governance and financial administration of TIOE and thereby raise the quality of service delivered by the Institute.
Requirements:
Ministerial approval for set up of a TIOE governance and financial structure
Ministerial policy to guide the operation and processes of the new TIOE governance and financial structure
Recognition that, with a new TIOE governance and financial structure, TIOE will require additional administration staff and the improvement of existing administration team’s capacity
Ministry and TIOE to change their perception of the TIOE as a secondary school to one where it recognises and respects TIOE as a tertiary institute
Risk Management:
Recruitment of competent financing officer to the TIOE, will assist TIOE Dean and SMT to quickly operate within the new financing arrangement
Ministerial policy and guideline to the operation of the new TIOE governance and financial structure will be developed in consultation with the Dean and the SMT to avoid misunderstandings and failure to implement the new financial arrangement
Support of a TIOE Mentor team for the Dean and SMT to lead the change in perception and practice about TIOE as a tertiary institute
Strategies and Actions:
[bookmark: _Toc339285411]GMF 1.1
Establish a Teacher Education Advisory Committee (TEAC) under MET. They will also oversee the revision and redevelopment of the governance and financial structure for TIOE. 
GMF1.1.1: Director MET and Dean of TIOE to review and affirm the already developed TOR and ensure the TEAC is established and operational. Membership for the TEAC will draw representatives from non-government systems, representative from USP/IOE and selected MET personnel and the Dean of the TIOE.
GMF1.1.2: TEAC to supervise the revision and redevelopment of the TIOE governance and financial structure and ensure reporting mechanisms are clear and set in place monitoring processes. The new governance system for TIOE should recognise TIOE as a tertiary institute with its own advisory board (TEAC) and financial unit. The financial unit will handle all the Institute’s financial matters and assist with budgeting, planning and reporting. A detailed review of the fiscal needs of both the Human Resources and the existing operational costs of TIOE is conducted.
GMF1.1.3: TEAC in consultation with Ministry and with advice from Dean, to set the new requirements for the Admission to the TIOE Diploma in Education (Primary and Secondary), Diploma in ECE, Certificate in Education and the Post-graduate Certificate in Education.
Time for completion: six months from beginning of 2013.
Financial implications: None; achievable within the MET existing budget
[bookmark: _Toc339285412]Recommendation GMF2
Redevelop the management system at TIOE with a focus on support for improving the leadership, senior management and administration of the Institute.
Goal: Improved management system at TIOE that will support a quality learning environment and preparation of excellent teachers.
Purpose: to strengthen the leadership at TIOE to enable the Dean and the SMT to make the necessary changes required in the redevelopment of TIOE.
Requirements:
Change in mindset of the Dean and the SMT to be open to redevelopment of TIOE
Capable TIOE Mentor team with appropriate qualities for mentoring and technical skills to advise Dean and the SMT in change management
An enabling culture at TIOE that is willing to accept new ways of efficient institutional management
Financial support from the Ministry to ensure that the transitions required for the redevelopment of TIOE occurs on a timely basis
Risk Management:
The TIOE Mentoring team will assist the Dean and the SMT in the encouraging a mindset and a culture open to redevelopment
Careful selection of TIOE Mentors, to ensure that they will be the ‘right’ fit for the Dean and the SMT to ensure transition of TIOE takes place
Regular reporting on the redevelopment of TIOE to the Ministry’s Director and Minister through the TEAC to ensure full participation from the Ministry in the transition of TIOE.
Strategies and Actions:
[bookmark: _Toc339285413]GMF2.1
Establish a TIOE Mentor Teamunder the guidance of the TEAC. The TIOE Mentor Team together with the TIOE Dean and SMT will be responsible for the redevelopment and implementation of new TIOE management system.
GMF2.1.1: The Mentor team with clear TOR will support the TIOE Dean and SMT to conduct a revision and redevelop the management system of the TIOE. This will include an updated Quality Management System policy and guideline. List of possible mentors drawn from experts in the field and tag each mentor to the Dean, Deputy Dean and each of their heads of schools.
GMF2.1.2: TIOE mentor team together with the Dean and SMT put together implementation plan for the redevelopment of TIOE based on meeting the requirements from the TNQAB and the USP/IOE Review report.  Implementation plan includes a robust monitoring and evaluation mechanism built into it.
GMF2.1.3: TIOE Dean and SMT, with support from the TIOE Mentor Team, will work together to resolve Human Resource issues at the TIOE and draft job descriptions for required positions; and align staff appraisal to the MET staff appraisal system and set up clear goals and processes for professional development programme for individual staff. This also includes workshops for staff awareness of staff appraisal, staff performance and promotion system and professional development. TIOE leadership must also work to resolve existing tensions amongst staff and between staff and the leadership team.
GMF2.1.4: TIOE Dean and the SMT, with support from the TIOE Mentor Team and in collaboration with TIOE staff and key stakeholders, put together the TIOE Strategic Plan 2014 – 2016. The Strategic plan will highlight the phasing out of the current Diploma programme and the roll out of the new Diploma programme to begin in 2014. Key features of the new strategic plan includes strong emphasis on Instructional Leadership, improved Teaching and Learning programme, Staff Professional Development, and sound Assessment and Monitoring systems and structures to ensure effective and efficient leadership and administration of the Institute. The strategic plan should also include the Institute’s financial plan for 2014 – 2016.
Time for completion: 12 months from beginning of 2013.
Financial implications: None beyond MET budget


[bookmark: _Toc339285414]Recommendation GMF3
MET to prove funding to upgrade the current TIOE physical facilities and provide up to date teaching and learning resources.
Goal: to have in place a learning environment that fosters quality learning and models best practice in teaching
Purpose: to improve the physical facilities and to upgrade the teaching and learning resources at the TIOE and to enable students to benefit from higher quality learning institute
Requirements:
Ministry is convinced of the level of funding required for the redevelopment of TIOE
Donors support the new vision and strategies for the redevelopment of the TIOE
Ministry to make a decision on the location of the future TIOE and to be clear on a timeline if the TIOE is to be relocated
Government approved architects are advising the Ministry, TEAC and the Dean in the upgrading of TIOE facilities and teaching and learning resources.
Risk Management:
With detailed work plan and regular progress reports to the Ministry regarding progress towards upgrading TIOE’s physical facilities and teaching and learning resources
Regular meeting of the TEAC, Dean and Director of the Ministry to closely monitor progress in the upgrade of the TIOE physical facilities and teaching and learning resources.
Strategies and Actions:
[bookmark: _Toc339285415]GMF3.1
Dean and SMT, with support from their Mentoring team, put together a work plan prioritising the requirements for physical upgrading of current TIOE, and updating of the teaching and learning resources. Work plan is accompanied by a budget and spread across the duration of the TIOE Strategic Plan.
GMF3.1.1: Work plan to address the pressing needs for the current TIOE campus to include: provisions for space for staff, extension of the library, extension to the science labs, chairs and desks for the assembly hall and build Fale for students’ common space. This will also include upgrading toilets, a fresh coat of paint and repair of broken desk and chairs. Addressing these physical requirements can be carried out within the first 6 months of 2013.
GMF3.1.2: Identify low intake courses, such as Home Economics, TVET and Physical Education and relocate the teaching of these courses to other MET schools/institutes. For example, make use of Home Economics room at Tonga High School or TVET classrooms at TIST. 
GMF3.1.3: Setting up anon-site computer lab for TIOE students is critical for them to access IT and the internet for assignments and research projects. The TIOE site also needs wi-fi internet to enable students to access the internet from their personal laptops. 
GMF3.1.4: Update of the text and reading materials for the new Diploma programme and set up a curriculum development resource centre where students can go to create learning resources.
Time for completion: 12 months from the beginning of 2013 (in first six months for GMF 3.1.1).
Financial implications:  Development partner or other external financial support to be sourced by MET/TEAC
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[bookmark: _Toc339285416]Timeline for Governance, Management & Finance (GMF)
	Governance, Management & Finance (GMF)

	Recommend
	Strategy
	Actions
	Dec2012
	2013
	2014
	2015
	2016
	2017

	GMF 1
	GMF 1.1
	GMF 1.1.1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	GMF 1.1.2
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	GMF 1.1.3
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	GMF 2
	GMF 2.1
	GMF 2.1.1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	GMF 2.1.2
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	GMF 2.1.3
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	GMF 2.1.4
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	GMF 3
	GMF 3.1
	GMF 3.1.1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	GMF 3.1.2
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	GMF 3.1.3
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	GMF 3.1.4
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 




[bookmark: _Toc339285417]4.2 Delivering a Quality Programme (QP)
[bookmark: _Toc339285418]Recommendation QP 1
Reduce and restructure the Diploma in Education (Primary and Secondary) to align withLevel 5 for TNQAB.
Goal:  to ensure TIOE’s Diploma in Education (Dip Ed) programme is effectively and efficiently delivered according to established standards, and produces high quality teachers able to meet community and school expectations for primary and secondary levels.
Purpose: To put in place the short and medium-term changes required for upgrading the Dip Ed programme, including revision of the Practicum programme and clearer articulation of Primary and Secondary programmes addressing the particular needs of each.
Requirements: 
Careful selection of Working Groupmembers to ensure necessary expertise 
Oversight and guidance by MET/TEAC and ensure consistency with the TIOE Strategic Plan under development in 2013 
TIOE Dean/Senior Management adopt urgent measures to ensure TQNAB accreditation
Acceptance of current Dip Ed programme’s shortcomings and commitment to new/revitalized organisational structures and processes
Increased efforts to establish/maintain strong partnerships with schools/systems
Recognition of need for improved staffcapacity to meet new programme requirements.
Risk management: 
TIOE urged to accept the need for and engage in the change process 
Improved communication processes between MET and TIOE Senior Management and between TIOE Dean/Senior Managers and staff.
Robust monitoring of timely achievements via Working Group’s direct accountability to CEO, MET. 
Strategies and Actions:
[bookmark: _Toc339285419]QP1.1
A Working Group, chaired by the Dean TIOE, and consisting of selected MET officials, representatives from non-government systems and the chairs of TIOE Academic Committee and Programme Advisory Committee (see QP2) is established to guide and manage the change process. 
QP1.1.1: Reduce the current 3-year Primary and Secondary Diploma programmes with multiple entry points to 2 years, with minimum entry of Form 7 completion, at stipulated levels of achievement, or equivalent. 
QP1.1.2: No first year intake of Primary/Secondary Diploma students in 2013.
QP 1.1.3: As programme improvements (see QP 1.3) are planned, incorporate these changesas far as possible into the courses delivered to the 2nd and 3rd year 3 year Diploma students
QP1.1.4: The Dean to spearhead development of a plan to guide the Diploma in Education change process in the short-term (2013-2014) and medium-term (2015-2017), specifying time schedules, reporting milestones, monitoring processes etc.
[bookmark: _Toc339285420]QP1.2
TIOE Senior Management Team formally address TQNAB requirements for the institute’s accreditation
QP1.2.1: The requested Action Plan on how TIOE will meet accreditation requirements to be developed with urgency and submitted to the MET CEO for approval 
QP1.2.2: Implementation of the Action Plan to be undertaken systematically throughout 2013 in order to meet the established deadline. MET supervision is advised. 
[bookmark: _Toc339285421]QP1.3
Establish a subcommittee for revision/reduction of the Dip Ed programmes and their alignment with primary and secondary curriculum and pedagogies, as appropriate, consisting of key TIOE staff (Academic and Programme Advisory Committee members), CDU and Schools Division officials, and others determined by the Working Group. The Working Group will monitor and guide the sub-committee’s work in line with the short-term plan (see QP1.1.4). The actions listed below should begin the revision/reduction process and provide the basis for further redevelopment.
QP1.3.1: Develop two Curriculum Studies courses for Year 1 and two for Year 2, one for primary and one for secondary, with specific Modules or Workshops on different subject areas for each course. 
QP1.3.2: Each Curriculum Studies course to consist of core lectures on common themes (e.g. inquiry learning; inclusive classrooms; use of ICTs, gender issues etc.) and subject- and level-specific workshops. Curriculum Studies (Primary) to focus on the curriculum requirements of Classes 1-8; Curriculum Studies (Secondary) to focus on Forms 3-5/6-7.
QP1.3.3: Revise and redevelop the current Assessment course to include modules for first and second year student teachers on evaluating student learning and different aspects of assessment theory and practice.  Course developers to work with curriculum studies lecturers in order to ensure that the Assessment course content is reflected/reinforced in all subject courses, such as Curriculum Studies,elective courses, and in the Practicum. This is particularly important in relation to outcome based assessment, a requirement of the new primary curriculum. Assistance to be sought from CDU officials and/or selected primary teachers.  
QP 1.3.4: For the Dip Ed (Secondary), subject (content) courses might be reduced from 8 to 4 by merging some courses (such as English and Geography); elective courses from 8 to 4; and English and Tongan core courses from 8 to 4 (two in each year of a 2-yr programme).  The main aim of this is to improve competence in both languages and ensure that more advanced levels build on previous ones (currently this is not the case). 
QP 1.3.5: All courses for primary student teachers be revised and aligned more closely with primary curriculum expectations, especially in terms of content and assessment requirements, literacy and numeracy skills, and multi-grade teaching.
QP 1.3.6: All courses for secondary student teachers be revised to align with new secondary curricula as they are developed.
QP 1.3.7: Revise ALL courses to align with expectations of Faiako Ma’a Tonga values and competence.
QP 1.3.8: All course revisions to include identification/provision of key curriculum resources.A systematic stock-take be undertaken at the beginning of each year to ensure all resources (print and online) are readily available in sufficient quantity for staff and students.
[bookmark: _Toc339285422]QP 1.4
Establish a Sub-Committee, chaired by a TIOE SM member and comprising selected TIOE and MET Schools’ Division personnel and 2-3 representatives from schools/systems, to re-design the Teaching Practicum with a view to reducing the amount to time designated to it but focusing on improving the quality of supervision and trainees’ experiences. 
QP 1.4.1: Develop Sub-Committee ToR, which includes consultation with schools, for approval by Working Group
QP 1.4.2: Identify Practicum schools (including the possibility of those beyond Tongatapu) and consult as to timing of Practicum, the number of students suited to size of school, associate teacher criteria etc.
QP 1.4.3: Develop a graduated model that meets the Practicum needs of trainee teachers according to their year level and can be accommodated by schools.
QP 1.4.4:Primary and secondary Practicum are de-linked so that primary and secondary trainees are out in schools at different times of the semester.This may mean reorganising the programme for secondary trainees so that only education courses (e.g. Assessment and Curriculum Studies) are taken in their final semester and linked to their school experience.
QP 1.4.5: A Practicum Office is established at TIOE and a suitably qualified/experienced staff member is appointed Practicum Co-ordinator with a dedicated secretary. The Sub-Committeeto develop a job description for the Co-ordinator and work programme for the office (e.g. liaising with schools re schedules, numbers of students, suitability of associate teachers etc); develop a Practicum Handbook and disseminate it in adequate numbers to all host schools; and provide Practicum information sessions to schools 
QP 1.4.6: All TIOE lecturers to undergo training in Practicum requirements, expectations, intended outcomes, and assessment of students’ Practicum performance. Develop a policy that ensures no non-practicum assignments areset while students are out in schools.
Time for Completion & Scheduling: 
QP 1.1: 	first 6 months of 2013
QP 1.2: 	1.2.1: by December 2012 
1.2.2: February-November 2013
1.2.3: 2013, 2014.
QP1.3		1.3.1 -1.3.5; 1.3.7-138: 2013 (for introduction of 2-yr Diploma progin 2014)
		1.3.6: as curricula are developed.
1.3.8:during 2013, for introduction in 2014.
QP 1.4:		during 2013; ready for introduction in 2014
Financial implications: Development Partner/ITA support provided as required for 1.3.8, 1.3.9 and any other actions identified as needing external assistance by the Working Group.
[bookmark: _Toc339285423]Recommendation QP2
Re-establish quality assurance structures and processes within TIOE and develop clearer articulation of student assessment policy and practices. 
Goal:  To ensure that guidelines and procedures for an improved TIOE quality management system (QMS) and essential quality control mechanisms are in place and adhered to, and in which staff and student have confidence.
Purpose: to reinvigorate the work of key committees within TIOE’s QMS and the reliability and validity of TIOE student assessment processes and outcomes. 
Requirements:  
MET/TEAC monitor TIOE Dean/Senior Management’s leadership in re-establishment of Quality Management System and ensure its consistency with the TIOE Strategic Plan under development within the same timeframe
All TIOE staff accept need to become familiar with the QMS guidelines and procedures and engaged in their operation; SM recognition of increased workload demands for some
Identification of assessment expertise required to develop TIOE lecturing staff assessment capacity.
Risk management: 
TIOE Senior Management develop planned approach to scheduling QMS development/ establishment and redevelop assessment policy and practice within wider professional development programme
Monitoring by MET/TEAC of QMS committee’s establishment/operation.
Strategies and Actions
[bookmark: _Toc339285424]QP2.1
Re-establish TIOE Academic Committee and Programme Advisory Committee.
QP 2.1.1: Terms of Reference and proposed membership (as in the 2001 QMS document) are reviewed and accepted within the process of updating the QMS (see GMF2.1.1)
QP 2.1.2: For the short-term (2013-2014), an accelerated schedule of committee activities is timetabled in order to advance the TIOE programme transition.
QP 2.1.3: Membership of these key committees (and the Quality Assessment Committee; see QP2.2 below), especially the Chairs, be compensated through TIOE’s staff workload, and recognised for promotion purposes.  
[bookmark: _Toc339285425]QP2.2
Review the TOR, work and membership of TIOE’s current Moderation Committee and upgrade it to the Quality Assessment Committee (QAC) tasked with overseeing all TIOE’s assessment policies and practices including moderation processes (internal and external). Particular attention to the following actions:
QP 2.2.1: A TOR and proposed membership (including CDU and Exams Unit personnel) are developed by the current Moderation Committee.  
QP 2.2.2: All course assessment components, methodologies, rubrics, blueprints, etc. to be reviewed (in line with QP1.3 developments above). 
QP 2.2.3: The balance of practice between assessment for learning (FA) and assessment of learning (SA) is currently skewed towards the latter.  This imbalance is to be redressed. A more balanced approach will facilitate greater improvement in students’ learning. 
QP 2.2.4: There appears to be no use of assessment rubrics within TIOE policy or practice. Students should be given tasks together with the assessment rubrics so that the students are clear about the expectations of the task.
QP 2.2.5: The importance placed on assessment feedback.  Defined feedback mechanisms are absent from TIOE policy or practice.  Students are often only awarded a numerical grade which provides little effective feedback to the student.  Greater use of quality feedback mechanisms to improve learning is warranted.
QP 2.2.6: TIOE Assessment Policy to be updated to address gaps and made accessible to all lecturers.  This should happen at the start of every academic year for all staff.  A thorough induction process for new lecturers,to explain all aspects of the TIOE assessment policy and programme,to be developed and implemented.
QP 2.2.7: TIOE to develop and implement an on-going PD programme on assessment processes.  The PD should be accessible to all staff on a regular basis, beginning as soon as the recommended strategies and actions have been undertaken. 
Time for Completion & Scheduling:
QP 2.1; 2.2.1:		first 3 months of 2013
QP 2.2.2 – 2.2.5	from April –December 2013
QP 2.2.6 – 2.2.7:	beginning in February 2014
Financial implications: operational costs of the three committees to be met from TIOE’s budget; for QP 2.2.2 – 2.2.6 MET/DP funding required for contracting of USP/IOE assessment expertise to guide and facilitate activities. 
[bookmark: _Toc339285426]Recommendation QP3
Establish TIOE as a professional learning community.
Goal: To envisage TIOE as a professional learning community (PLC) with supportive conditions such as shared leadership, values and vision, collective creativity and interactive personal practice. 
Purpose: to engage the concept of PLC as a means of enhancing TIOE lecturers in their professional development and instructional capacity, thus improving student outcomes.
Requirements: 
Acceptance by MET/TEAC that if TIOE is to meet the expectations laid down in the TELPF and other documentation it must be seen as more than a teacher training facility
TIOE Dean/Senior Management, with support of Mentor Team, to encourage all staff to commit to the areas of development identified as required for TIOE to become a PLC
Understanding by all involved that this will be a long and challenging process and that some hard decisions will need to be made, especially with regard to staffing
Willingness by TIOE staff to strengthen existing educational networks and develop new ones in a flexible, responsive and interactive way.
Risk management:
Dean takes lead in urging all staff to accept the need for and engagement indeveloping TIOE as a PLC . 
MET/TEAC/Mentor Team provide support and guidance as necessary to ensure agreed  professional development programme is in place and working effectively
Strategies and Actions:
[bookmark: _Toc339285427]QP 3.1
A Professional Learning Committee is established within TIOE and given responsibility for overseeing/monitoring individual staff professional development (PD) plans, developing an institutionalPD programme and establishing education networks nationally and regionally.
QP 3.1.1: Ensure PLC conditions are accepted by all staff and progressively interwoven through redeveloped policies and practices.
QP 3.1.2: Stay abreast of and build on the relevant components in the Strategic Plan (see GMF 2.1.3 – 2.1.4) that will contribute to TIOE’s development as a PLC
QP 3.1.3: Review previous TIOE professional development activities for ‘lessons learned’, consult all staff and put in place the process for developing an annual PD programme 
QP 3.1.4: Explore possibilities for establishing an educational network at national level with particular attention to engaging MET divisions (e.g. CDU, Exams Unit, Schools division) in well-planned PD activities and course contributions as appropriate
QP 3.1.5: Investigate the professional requirements for TIOE’s recognition as a fully functioning tertiary level PLC with national/regional/institutional recognition and establish a tentative plan for moving towards  
QP 3.1.6: Develop incentives for staff as individuals and in groups to engage in professional networks beyond TIOE 
Time for Completion & Scheduling:
Towards end of 2013 as other strategies and actions are put in place; throughout 2014-2015
Financial implications: DP/ITA support for embedding understanding of PLC and how to achieve.  

[bookmark: _Toc339285428]Timeline for Delivering a Quality Programme (QP)

	Delivering a Quality Programme (QP)

	Recommend.
	Strategy
	Actions
	 Dec2012
	2013
	2014
	2015
	2016
	2017

	QP 1
	QP 1.1
	QP 1.1.1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.1.2
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.1.3
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.1.4
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	QP 1.2
	QP 1.2.1
	by Dec
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.2.2
	 
	Feb-Nov
	 
	 
	 
	 
	 
	 
	 
	 

	
	QP 1.3
	QP 1.3.1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.3.2
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.3.3
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.3.4
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.3.5
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.3.6
	 
	As Developed
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.3.7
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.3.8
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	QP 1.4
	QP 1.4.1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.4.2
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.4.3
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.4.4
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.4.5
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 1.4.6
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 





Timeline for Delivering a Quality Programme (QP) cont’d.

	Recommend.
	Strategy
	Actions
	 Dec2012
	2013
	2014
	2015
	2016
	2017

	QP 2
	QP 2.1
	QP 2.1.1
	 
	Jan-Mar
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 2.1.2
	 
	Jan-Mar
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 2.1.3
	 
	Jan-Mar
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	QP 2.2 
	QP 2.2.1
	 
	Jan-Mar
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 2.2.2
	 
	Apr-Dec
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 2.2.3
	 
	Apr-Dec
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 2.2.4
	 
	Apr-Dec
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 2.2.5 
	 
	Apr-Dec
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 2.2.6 
	 
	begin Feb
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 2.2.7 
	 
	begin Feb
	 
	 
	 
	 
	 
	 
	 
	 

	QP 3
	QP3.1
	QP 3.1.1
	 
	 
	end 2013
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 3.1.2
	 
	 
	end 2013
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 3.1.3
	 
	 
	end 2013
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 3.1.4
	 
	 
	end 2013
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 3.1.5
	 
	 
	end 2013
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	QP 3.1.6
	 
	 
	end 2013
	 
	 
	 
	 
	 
	 
	 
	 






[bookmark: _Toc339285429]4.3 Fostering a Faiako ma`a Tonga culture (FMT)
[bookmark: _Toc339285430]Recommendation FMT1
Revise, upgrade and improve the promotion of Tongan language, knowledge system and curriculum studies at the TIOE.
Goal: TIOE nurtures future teachers of Tonga who will be competent in the Tongan language, skilled in Tongan protocol and have mastered Tongan knowledge systems needed to teach in Tongan classrooms.
Purpose: TIOE to have in place structures that will promote Tongan language and knowledge system effectively and can attract younger teachers to appreciate Tongan heritage.
Requirements:
Commitment from Dean and the SMT to appreciate the importance of promoting Tongan language and knowledge system at TIOE
Committed, knowledgeable and highly skilled traditional masters in various areas of the Tongan knowledge system who can teach at the TIOE
Close working relationship with Culture Division of the Ministry of Internal Affairs and the Tonga Traditions Committee
Resource commitment from Ministry to enable creation of new teaching and learning resources for Tongan language and traditional knowledge systems.
Risk Management:
With a close working relationship with the Culture Division of the Ministry of Internal Affairs and the Tonga Traditions Committee to ensure that TIOE has in place effective structures for the promotion of the Tongan language and knowledge system
The TIOE Strategic Plan 2014 – 2016 will reflect activities towards the promotion of the Tongan language and knowledge system, and the Dean and the SMT will be expected to report for this activities
The TEAC and the TIOE Mentor team will also provide support for the Dean and the SMT to ensure effective promotion and full implementation of Tongan language and knowledge system into existing TIOE programmes
Strategies and actions:
[bookmark: _Toc339285431]FMT1.1
The TIOE Dean to set up and lead working group on the promotion of Tongan language and knowledge system in the TIOE programme. The working group will include representatives from the Culture Division and the Tonga Traditions Committee and the CDU, as well as TIOE staff. 
FMT1.1.1: Dean to draft a clear and detailed TOR for the working group for the promotion of the Tongan language and knowledge system.
FMT1.1.2: Working group to set out detailed work plan on the activities to revise, redevelop and promote the Tongan language and knowledge system at TIOE.
FMT1.1.3: Dean and working group to set up activities for the creation of new reading materials and teaching and learning materials for the redeveloped Tongan language course and to assist in the promotion of Tongan language and knowledge system. The group will also encourage research by TIOE students into Tongan knowledge system. The research materials are published and distributed as teaching resources.
Time for completion:	
FMT 1.1.1-1.1.2:	12 months from the beginning of 2013
FMT 1.1.3:		ongoing from mid 2013
Financial implications: None, it can be met within existing MET budget
[bookmark: _Toc339285432]Recommendation FMT2
Develop a culture at TIOE that is based on Faiako ma’a Tonga aspirations and vision. Give the necessary leadership support to drive this cultural development.
Goal: to have in place a culture that is based on the aspirations and values of the Faiako ma`a Tonga that will nurture teachers who will best serve the educational needs of Tonga.
Purpose: to embed in the TIOE culture the values, philosophies and vision of the Faiako ma`a Tonga.
Requirements:
Dean, SMT and staff to have a clear articulation of the Faiako ma`a Tonga vision and the Tonga National Professional Development Framework
Management system that is reflective of the values and vision of the Faiako ma`a Tonga
TIOE Professional Development framework that is mapped on the national framework and reflecting the aspirations of the Faiako ma`a Tonga vision
TIOE staff appraisal and performance management system that reflect and appreciates the values and aspirations of the Faiako ma`a Tonga and the national framework
Courses that reflect the values of the Faiako ma`a Tonga and national framework
Dean, SMT and staff who are committed to living out the values and aspirations of the Faiako ma`a Tongaandbecome role models of the Faiako ma`a Tonga.
TIOE Mentor Team that demonstrate and live out the values of the Faiako ma`a Tonga.
Risk Management:
TIOE Mentor Team will work with Dean and SMT to ensure all staff have common understanding of the Faiako ma`a Tonga vision and the national professional development framework
TIOE Mentor Team will support Dean and SMT to implement Faiako ma`a Tonga values into the TIOE professional development framework, staff appraisal and performance management system and appropriate courses.
Strategies and actions:
[bookmark: _Toc339285433]FMT2.1
Dean and SMT to set out work plan identifying key actions to embed Faiako ma`a Tonga values and vision into the TIOE culture.
FMT2.1.1: Run regular seminar series for staff and students to encourage reflection on the Faiako ma`a Tonga and its implications for teaching profession and individual practice.
FMT2.1.2: Dean and SMT to ensure that the new management system is reflective of the values and vision of the Faiko ma`a Tonga.
FMT2.1.3: Dean and SMT to put together TIOE professional development plan that is based on Faiako ma`a Tonga values and vision
FMT2.14: Dean and SMT to put together TIOE staff appraisal and performance management system that is based on Faiako ma`a Tonga values and vision
FMT2.1.5: Dean and SMT to work with staff to incorporate the values and vision of the Faiako ma`a Tonga into core courses such as Tongan Studies and Language, Research and Leadership courses.
Time for completion: 12 months from beginning of 2013.
Financial implications: None, manageable within existing MET budget

[bookmark: _Toc339285434]Timeline for Fostering a Faiako ma`a Tonga culture (FMT)

	Fostering a Faiako ma`a Tonga culture (FMT)

	Recommend.
	Strategy
	Actions
	 Dec2012
	2013
	2014
	2015
	2016
	2017

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	FMT 1
	FMT 1.1
	FMT 1.1.1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	FMT 1.1.2
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	FMT 1.2.3
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	FMT 2
	FMT 2.1
	FMT 2.1.1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	FMT 2.1.2
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	FMT 2.1.3
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	FMT 2.1.4
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	FMT 2.1.5
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 






[bookmark: _Toc339285435]4.4 Preparing Future Teachers for Tonga (PFT)
[bookmark: _Toc339285436]Recommendation PFT1
Establish the processes for further transformation of TIOE as a Professional Learning Community through alignment with TQNAB accreditation requirements, the Tonga Education Lakalaka Policy Framework, and the aspirations of the Faiako ma’a Tonga.
Goal: To enable TIOE to provide the best educational experiences possible for current and future generations of Tongan student-teachers who are prepared to the highest level to meet the ongoing needs of Tongan schools and their students.
Purpose: the implementation of strategies detailed above (under GMF; QP; FMT) required for TIOE’s continued existence in the short to medium term are consolidated and the structures and processes required for further development in the longer-term are indicated.
Requirements: 
MET to ensure the establishment of Governance, Management and Financial structures early in 2013 
MET/TEAC/Mentor Team to provide the guidance, resourcing and monitoring to ensure the actions detailed in the implementation strategies above are undertaken in timely and effective fashion
Acceptance by all involved that assuring TIOE’s continuing existence through TQNAB accreditation will require dedicated focus and hard work throughout 2013 and beyond, and that most of this hard work is required of those already in MET/TIOE positions
Urgent attention to criteria for appointment of TIOE staff
All involved need to be familiar with the TELPF, the Tonga Teachers’ Supply and Demand report and the findings, recommendation and implementation strategies/action of this report 
Commitment to (re)establishing structures (Working Group/Committees) developing plans, programmes etc. and undertaking actions indicated as necessary in the first phase of TIOE’s redevelopment
TIOE Strategic Plan for 2014-2015 (GMF 2.1.4) to inform ongoing redevelopment.
Risk management:
In order to provide the time and space required for the actions identified as requiring implementation during 2013, it has been proposed that there be no intake of first year students in 2013
SMT attention to ensuring that students still completing their 3-year Diploma programmes in 2013 and 2014 receive all the attention they deserve, despite the distraction of redevelopment, will be necessary 
MET/TEAC monitoring of the timeliness and effectiveness of implementation strategies by those identified as responsible – regular reporting schedules to be established and checked.  



Strategies and Actions:
[bookmark: _Toc339285437]PFT 1.1
As part of the Implementation Plan (GMF 2.1.2), the Dean and SMT, with Mentor Team support, develop an action plan for 2013 which identifies key operational priorities, who is responsible, milestones/outputs required by when – to be submitted for approval by MET/TEAC. Actions of particular importance include:
PFT 1.1.1: Completing the TQNAB accreditation process in due time.
PFT 1.1.2: Development of TIOE Strategic Plan.
PFT 1.1.3: Physical facilities’ upgrading.
PFT 1.1.4: Human resources – appointment, induction and professional development/upgrading of staff
PFT 1.1.5: Restructuring of Diploma in Education (Primary & Secondary).
PFT 1.1.6: Establishment and operation of the various Working Groups, Committees and Sub-committees as identified above.
PFT 1.1.7: Embedding of all developments within the Faiako ma’a Tonga framework
[bookmark: _Toc339285438]PFT 1.2
As directed by the TIOE Strategic Plan for 2014-2015, the developments of 2013 (short-term) to be consolidated and TIOE’s redeveloped (medium-term) programme extended with support from national/regional educational network. Specific actions to include: 
PFT 1.2.1: Introduction of new 2-year Diploma in Education (Primary and Secondary).
PFT 1.2.2: Student intake numbers determined by MET/TEAC with reference to Teacher Supply and Demand (TSD) report and UBE developments. 
PFT 1.2.3: For TVET and other practical subjects, alternative delivery programmes be identified and negotiation for delivery through the TIOE Dip Ed proceed for implementation in 2014.
PFT 1.2.4: the process for developing the Dip Ed (secondary) to include preparation of secondary teachers in selected subject areas negotiated in affiliation with USP.
PFT 1.2.5: Integration and expansion of existing ECE diploma to meet UBE/TELPF prescription for compulsory 4-5 year old enrolment: identification of nation-wide interest by in-service ECE teachers who meet prerequisite for the Diploma programme, additional lecturers to meet need for annual intake if required; development of pre-service Diploma programme to meet future needs (with international technical assistance (ITA) support by an existing provider of EC teacher education to Pasifika communities).   
PFT 1.2.6: Integration and expansion of Teacher Certification programmes to enable in-service teachers without certification to meet Teacher Registration requirements to be introduced in 2015: with reference to TSD report ascertain need to provide for a)teachers with neither degree or certification;and b) graduate teachers without certification. USP/IOE to continue to deliver Certificate programmes, but with a planned process of transfer to identified counterpart TIOE lecturing staff.
[bookmark: _Toc339285439]PFT 1.3
Nurture a culture of research in the TIOE with strong and longer term support from other tertiary institutes.
PFT 1.3.1: Revive/revise documentation developed for TIOE Research Committee (1998) and previous research activities.
PFT 1.3.2: Increase appointment of academic staff with research qualifications.
PFT 1.3.3: Provide financial and time incentives for staff enrolled in post-graduate (masters, doctorate) research through USP or other universities.
PFT 1.3.4: Appoint a Research Fellow, one knowledgeable of Pacific research methodologies, to develop the research capacity of the Institute, staff research projects, mechanismsfor dissemination of research findings (e.g.online journal), and the inclusion of appropriate research activities in teaching/learning programmes.
PFT 1.3.5: Research activities to be included in staff workload and provision of resources to fund research activities and their dissemination.
[bookmark: _Toc339285440]PFT 1.4
Realistic assessment of future teacher education needs as defined by the TELPF and the TSD study, and how these can be best be met by TIOE in light of its redevelopment and through its network of affiliated national, regional and international institutions. 
Time for completion:
PFT 1.1:		 2013
PFT 1.2: 		2014-2015
PFT 1.3: 		2014 –
PFT 1.4: 		2016 --
Financial implications:PFT 1.2.4 – 1.2.6; 1.3.3 – 1.3.4 will require DP or other external funding.


[bookmark: _Toc339285441]Timeline for Preparing Future Teachers (PFT)

	Preparing Future Teachers (FT)

	Recommend.
	Strategy
	Actions
	Dec2012
	2013
	2014
	2015
	2016
	2017

	PFT 1
	PFT 1.1
	PFT 1.1.1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	PFT 1.1.2
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	PFT 1.1.3
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	PFT 1.1.4
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	PFT 1.1.5
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	PFT 1.1.6
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	PFT 1.1.7
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	PFT 1.2
	PFT 1.2.1
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	PFT 1.2.2
	
	
	
	
	
	
	
	
	
	
	

	
	
	PFT1.2.3
	
	
	
	
	
	
	
	
	
	
	

	
	
	PFT 1.2.4
	
	
	
	
	
	
	
	
	
	
	

	
	
	PFT 1.2.5
	
	
	
	
	
	
	
	
	
	
	

	
	
	PFT 1.2.6
	
	
	
	
	
	
	
	
	
	
	

	
	PFT 1.3
	PFT 1.3.1
	
	
	
	
	
	
	
	
	
	
	

	
	
	PFT 1.3.2
	
	
	
	
	
	
	
	
	
	
	

	
	
	PFT1.3.3
	
	
	
	
	
	
	
	
	
	
	

	
	
	PFT 1.3.4
	
	
	
	
	
	
	
	
	
	
	

	
	
	PFT 1.3.5
	
	
	
	
	
	
	
	
	
	
	

	
	PFT 1.4
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[bookmark: _Toc339285443]ANNEX 1: Terms of Reference
Tongan Ministry of Education, Women’s Affairs and Culture

Terms of Reference
Systems Review of
Tonga Institute of Education

The Ministry of Education Women and Children (herein identified as MEWAC) has requested the Institute of Education (herein identified as USP/IOE) to undertake a systems review of the Tonga Institute of Education (herein identified as TIOE). The purpose of this study is to collect data regarding various institutional characteristics of TIOE. The data will then be analysed and interpreted. From the analysis and interpretation of the data, USP/IOE will develop recommendations for MEWAC in supporting its goal of developing TIOE as the eminent facility for tertiary level teacher training and education in Tonga. The specific tasks necessary to accomplish this goal are outlined below:

Tasks
(a) Conduct a review of the TIOE curriculum
(b) Conduct a review of the “professional community”[footnoteRef:3] at TIOE [3: Strike, K. (2007). Ethical leadership in schools: Creating community in an environment of accountability. Thousand Oaks, CA: Corwin Press.] 

(c) Conduct a review of physical resource allocation and use at TIOE
(d) Conduct a review of the diploma for primary teaching programme
(e) Conduct a review of the diploma for secondary teaching programme
(f) Conduct a review of the assessment model of TIOE 
(g) Deliver a synoptic report of activities (a) through (f) with recommendations to MEWAC

Outcome
It is expected that through the completion of the systems review of TIOE, MEWAC will be provided with accurate data that will inform meaningful decisions regarding the current status of TIOE as a tertiary level educational facility. In addition, USP/IOE will provide cogent and timely recommendations and strategies regarding the continued development of TIOE and MEWAC’s vision of TIOE role as the eminent tertiary level teacher training and education institution in Tonga. In addition, TIOE will be provided guidance, strategies and support for providing high quality education to its students and in establishing a sustainable, organizational structure and culture of professionalism befitting an institute of higher education.

Background
In 2010, the USP/IOE conducted a study of TIOE. In August, 2011 the USP/IOE produced a report of this study entitled External Assessors’ Report on the Evaluation of the TIOE Teacher-training Programme for 2010[footnoteRef:4]. A number of recommendations were put forward in this report. A summary of those recommendations is provided below: [4: Puamau, P., Fowles, J., &  Johansson Fua, S. (2011). External assessors’ report on the evaluation of the TIOE teacher-training programme for 2010. Unpublished manuscript.] 


Systems
1. Strong visionary leadership is needed to drive the process of change at TIOE. 
2. The entire TIOE curriculum should be regularly revised by the staff and external evaluators.
3. A strategy for shared responsibility should be developed with other tertiary institutions regarding content courses with small enrolments and high resource requirements.

Staffing
1. MEWAC ought to work with the Public Service Committee to restructure the organizational structure and positions at TIOE.
2. An annual staff professional development plan should be developed for TIOE staff based on an assessment of their training needs.
3. Every staff member should be formally appraised once every semester and a performance file built up and kept in the Principal’s office. 

Students
1. MEWAC needs to seriously upgrade the facilities and resources at TIOE and provide better support, leading to positive learning outcomes for the students.
2. Specialist classrooms like the science labs should not be used as general classrooms – particularly the Chemistry and Biology labs.

The systems review of TIOE outlined in this Terms of Reference takes into consideration these recommendations and further expands upon them in order to meet the stated purpose of the study.

Duration and location
The USP/IOE will begin preliminary work on the TIOE systems review in April, 2012. The anticipated completion date for the various tasks, products and outcomes listed in this TOR is October 31, 2012. It is anticipated that the tasks listed in this TOR will take place at the TIOE campus and the Institute offices at the USP campus in ‘Atele, Tonga.

Product
The projected outcomes for the various aspects of this study are listed below, with each item in the list corresponding to the lettered items in the previous section entitled Tasks: The systems review will be accomplished by USP/IOE conducting individual case studies[footnoteRef:5][footnoteRef:6] as outlined below: [5:  Denzin, N.K./ & Lincoln, Y.S. (2005) The handbook of qualitative research. (3rd edition)]  [6:  Creswell, J.W. (2005). Educational research: Planning, conducting, and evaluating qualitative research. (2nd edition). Upper Saddle River, New Jersey: Prentice Hall.] 


(a) Curriculum Case Study
i. A description of the “planned, unplanned and hidden curricula”[footnoteRef:7][footnoteRef:8]  as they are performed at TIOE [7:  Willis, G. & Marsh, C. (2007). Curriculum: Alternative approaches, ongoing issue. (3rd edition). Upper Saddle River, New Jersey: Prentice Hall.]  [8:  Posner, G. (2003). Analyzing the curriculum. (3rd edition). New York, New York: McGraw Hill.] 

ii. Analysis and interpretation of collected data  
iii. Recommendations for further curriculum development through deliberation[footnoteRef:9] by a “curriculum committee”[footnoteRef:10] comprised of national and regional consultants, as well as TIOE staff, students and members of the community as determined by USP/IOE [9:  McCutcheon, G. (1995). Developing the curriculum: Solo and group deliberation. New York, NY: Longman publishers Posner, G. (2003). Analyzing the curriculum. (3rd edition). New York, New York: McGraw Hill.]  [10:  Eisner, E. (2002). The educational imagination: On the design and evaluation of school programmes .(3rd edition). Upper Saddle River, New Jersey: Prentice Hall.] 

(b) Professional Community Case Study
i. A description of the structure and procedures of  the educational administration of TIOE
ii. Analysis and interpretation of collected data 
iii. Recommendations for sustaining best practices and strategies for restructuring and training as necessary.

(c) Physical Resources Case Study
i. A description of the following resources at TIOE 
1. Physical resources (e.g. buildings, equipment and instructional materials)
2. Human resources (e.g. administrators, instructors and support staff)
3. Fiscal resources (e.g. accounts received, expenditures and budgeting)
ii. Analysis and interpretation of collected data 
iii. Recommendations for the following areas
1. Physical environments conducive to learning at a tertiary level
2. Continuing best practices in human resource use and strategies for restructuring and training as necessary
3. Continuing best practices in fiscal responsibility and strategies for restricting and training as necessary

(d) Primary Teaching Diploma Programme Evaluation
i. Description of existing Primary Teaching Diploma Programme
ii. Analysis and interpretation of collected data 
iii. Recommendations for aligning Primary Teaching Diploma Programme to the Tonga National Qualifications and Accreditations Board guidelines and the Fai’ako ma’a Tonga[footnoteRef:11] framework. [11:  Tonga Ministry of Education. (2004). Tonga educational policy framework] 


(e) Secondary Teaching Diploma Programme Evaluation
i. Description of existing Secondary Teaching Diploma Programme
ii. Analysis and interpretation of collected data 
iii. Recommendations for aligning Secondary Teaching Diploma Programme to the Tonga National Qualifications and Accreditations Board guidelines and the Fai’ako ma’a Tonga framework.

(f) Assessment Model Case Study
i. A description of the existing assessment model at TIOE 
ii. Analysis and interpretation of collected data 
iii. Recommendations for providing appropriate and efficacious assessment for learners situated within the Fai’ako ma’a Tonga framework.

(g) Systems Review Final Report
i. Finalized report submitted to MEWAC comprised of the items listed above, as well as macro/micro level recommendations for ongoing review, evaluation and support to ensure the viability of TIOE as the premiere tertiary educational institution for teacher training and education in Tonga.

Reporting
The final report of the systems review of TIOE will be submitted by the USP/IOE to the Dean of TIOE, the Director of Education at MEWAC, and the Minister of Education for Tonga.

Requirements
The systems review of TIOE requires expertise in various areas of education. The USP/IOE systems review committee will be comprised by the following individuals:

Team leader:
Must be a professor in Pacific education and have extensive experience in teaching, research and consultancy work in the Pacific. The team leader is also expected to bring to the team knowledge of educational developments at international level but also have sound knowledge of current issues and developments in education in Tonga. The team leader is expected to have sound knowledge of educational administration issues and latest development, including financing of tertiary institutes. 

Co-team Leader:
Must be a professor in Teacher in Education in the Pacific with extensive experience in teaching, research and consultancy work in the Pacific. The team leader must be highly knowledgeable of teacher education development in the Pacific region and in Tonga. The team leader is also expected to bring to the team expertise in curriculum development, assessment methodology and teacher education programmes for both secondary and primary school level.
 It is expected that at least one of the team leaders is fluent in Tongan as well as in English.

The team leaders are expected to put together team members from the following fields:
· Educational Administration
· Financing Education
· Curriculum
· Assessment
· Teacher Education programmes (Secondary & Primary)

It is expected that the core review team will not be more than 7 people. Members of the team must have at least 10 years of work experience in educational development and post graduate qualification in education. Review team are also expected to have had teaching experience, can work collaboratively in a team and be fluent in Tongan and in English.




[bookmark: _Toc339285444]ANNEX 2: Key informants
Dr. ‘Ana Maui Taufe’ulungaki, Honourable Minister of Education
Ms Emily Moala-Pouvalu, Director of Education.
Dr. Raelyn Latu ‘Esau, Dean of Tonga Institute of Education.
Ms ‘Analupe Voi, Assistant Dean of Tonga Institute of Education.
Mr. Siofilisi Hingano, Head of School – Science and Mathematics, Tonga Institute of Education.
Ms ‘Ana Haupeakui, Head of School – Education, Tonga Institute of Education.
Dr. Tevita Vea’ila, Head of School – Humanities and Languages, Tonga Institute of Education.
Staff and students of Tonga Institute of Education
Ms Liuaki Fusitu’a, Principal of Tonga Institute of Higher Education (TIHE)
Ms Sela Tupou-Bloomfield, Solutions Consulting House
Ms Greta Cranston, AusAID, Australian High Commission
Ms Telusa Fotu, Australian High Commission
Ms Vika Lutui, Australian High Commission
Mr. Claude Tupou, Deputy Director – CDU, MEWAC
Ms Seilose Fifita, Senior Education Officer, CDU
Mr. ‘Isikeli Oko, Senior Education Officer, Exams Unit
Dr. Uhila-moe-langi Fasi, Director, Tonga National Qualifications Authority Board
Mr. Ponepate Taunisila, Deputy Director, Schools Division, MEWAC
The Staff and Students of Primary and Secondary Schools
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ANNEX 4: Case Studies: Additional Information
[bookmark: _Toc339285446]Annex 4.1: Summary of the School Leadership Framework
The Tonga School Leadership Framework was the result of a 2 year project on Leadership development for the Ministry of Education. The project involved national consultation with school principals, administrators, teachers and TIOE staff. Findings from the consultation with 125 people were complimented with a survey of 500 Form 5 students’ perceptions of school leadership. Result of this study is the Tonga School Leadership Framework. Key ideas from the framework are presented below.
The key dimensions (KD) of leadership refer to the main focus areas of leadership. Identification of the KD of school leadership is essential for several reasons: to clarify what is the nature/purpose/role of leadership in a school; to set the direction for future professional development for school leadership and guide the practices of school leaders; and to gain clearer understanding of Tongan school leadership.
The sub-dimensions (SD) of leadership refer to the activities and concepts that make up the key dimensions. Through a facilitation process, the SD were agreed upon by the participants as part of the identified key dimensions. 
Growth strands are statements that describe practices of leadership specifically related to each SD and KD. These described practices of leadership are also incremental or progressive in nature, ranging from what is generally good or acceptable practice towards ideal best practice.
Like the KD and SD, the growth strands are most effective when they reflect the context of the school. Therefore it is best that the school leadership or principals themselves identify and agree on the growth strands. The use of the profile approach encourages a more flexible and context-specific interaction with developing leadership. As such the growth strands are best identified and agreed upon by the school leadership team, principal or practitioners.


[bookmark: _Toc339285274]Table III:Summary of the key dimensions/sub-dimensions of school leadership for Tonga
	Key Dimensions of School Leadership
	Sub-dimensions of School Leadership

	Ethical Leadership /
Fakafeangai tonunga `a e taki
	1. Professional ethics
2. Decision making processes
3. Problem solving
4. Relationship building

	Visionary Leadership / 
Sio Atu
	1. Managing change
2. Setting directions
3. Vision development

	Organisational Leadership / 
Taki `i ha Potungaue
	1. Policy, regulations, laws
2. Financing education
3. Organisational planning
4. Organisational communication & information

	Instructional Leadership/ 
Papa Fakahinohino
	1. Student learning & development
2. School plan
3. School finance
4. Professional development for teachers
5. School culture

	Community Connectedness/ Fengaue`aki
	1. Parents (PTA)
2. Churches, education committees, advisory boards,  ex-students & other stakeholders
3. Cultural competency


What purpose do these dimensions serve?
It was widely recognized during the project that school principals and school leadership teams need training, mentoring and professional support. In the past and at present, school principals and school leadership teams assume leadership responsibilities with limited training, rarely receiving any opportunities for mentorship and hardly any professional support. The purpose then of these identified dimensions is to provide a guideline for training, mentoring and professional development of school principals and school leadership teams. As an initial step in providing a guideline we use the dimensions as a tool for school leaders to review, set directions and monitor progress for improving their practice. This process is called Profiling. A profile is a two dimensional table/matrix which outlines the key dimensions and sub-dimensions, with associated descriptors of behaviours illustrating stages of developmental growth within each dimension. The identification of the dimensions, sub-dimensions and the stages of professional growth were gathered during a series of workshops, conversations and sharing of both international literature and local experience in school leadership.


An example is provided here of a working grid (Begley 2008):
[bookmark: _Toc339285275]Table IV: Grid to illustrate a profile
	Dimensions
	
	Towards ideal practice
	
	Commentary

	Key Dimension 1 Ethical Leadership

	The school leader acknowledges the complexities of school leadership in an accountability context, and anticipates, mediates, interprets and responds ethically to issues relevant to the school and extended community.
	

	Sub dimension 1.1
Professional ethics
	The school leader adheres strictly to policies & procedures.
	The school leader demonstrates honesty & consistency.
	The school leader models authenticity, honesty & respectful behaviour.
	The school leader ensures personal, professional & organisational structures & actions are socially just.
	


A profile can be used for several purposes:
A school leadership team can use the grid as a tool to identify and agree on ideal practices that can assist them in improving a particular aspect of their leadership. For example, a school may be struggling with consistent student under-achievement and wishes to improve its Instructional Leadership as a way to improve student learning. Table 1 shows that instructional leadership is a dimension that has five sub-dimensions one of which is teacher professional development. The school leadership team may then decide to focus on planning a teacher professional development programme. And as a group they can decide on the range of practices that will demonstrate best practice in this area. By working together on a profile, the school leadership team can build consensus on what they agree is suitable, relevant and worthwhile for their school context. Important here is that the profile is owned by the school and the practices that they commit to writing down are based on their values, experiences and reality.
An individual school principal one can use the profile to self-assess, set goals and monitor his/her own professional leadership development. It is often a good idea also to have a mentor to support the individual school principal in working through such a profile.
A profile can also be used as a way to create and produce professional development materials for school leadership. The process can be seen as action-research using a range of methods including workshops and Talanoa with the intention of gathering ideas about best practice from practitioners. 


[bookmark: _Toc339285447]Annex 4.2: Information on TIOE Human, Physical, Financial Resources
[bookmark: _Toc339285448]4.2.1 Staff Teaching Loads: Semester 1, 2012


[image: ]

[bookmark: _Toc339285449]4.2.2 TIOE’s Physical Facilities

	
Building
	No. of Room
space
	
Description 

	
Comments

	Main Administrative
Room



	
1

	Size of a normal classroom.  One third is divided into two separate offices. One room is the office for the Deputy Dean, and the other room is shared by the two Heads of Schools (HOS).

Head of School for Language and Humanities.  A small extension along the rear part of the administrative room is for staff bathrooms, and a very small store-room.  

	Too crowded. Two offices for Deputy Dean and one of the Head of Schools are also voluntarily used by other staff- Japanese Language Teacher and a Peace Corp Volunteer.  No storage.  
The main room hosts the registrar, computer Assistant and other ancillary staff.  All staff have access to this main room for office services—printing and photocopy.   

Student services are also operated from this main room of the administrative building.

A common toilet to be used by all staff, even from other buildings.  Only have one entrance through the main room.  

	Office of the Dean
	1
	One room with space for meetings
	The room is still bare with a few facilities in it.  Computer, printer, air condition, a book shelf, some meeting tables and chairs for 8-10.

	Staff common room
	1
	One open room with almost edge to edge tables assigned for each staff.   
	Not all the staff has a table and a chair each due to crowdedness.  Those staff that do not have an assigned desk gentlemanly share with other colleagues the available forms and surround the common coffee table.  

No proper bookshelves and almost all the working materials and books are piled in front of everyone’s desk.  There are three computers available in the room but most staff use them for internet checking; cannot really use the computers for lesson preparation due to lack of space.

This year was the first time to extend Wi-Fi and broadband internet to TIOE.  Students and staff that can afford their own laptop can use the wireless internet.



	Library
	1
	One room with books only.  A desk space for one person.    
	Currently inoperable as a library.  “Book storage” is a more appropriate explanation of its current status, rather than a “library.”

A lot of books are still stored in boxes since they were moved from the old Teacher’s Training College in 2001.  

No space for study or reading.   

One desktop computer but hardly used.
There is need for a librarian to guide students and staff when looking for a book.

Very safe area as nobody can move around there.   A storage room for the Home Economics utensils is being created as part of the library.  In addition some of the cultural artifacts are store in the same room. 


	Chemistry Laboratory
	1
	Three working benches with two sinks. 
	An average class of 15-20 students is not spacious enough.  Most demonstrations is done by a few and the rest observe.

Resources is enough for each student but lacking the space.


	Physics Laboratory
	1
	
	

	Home Economics Lab
	1 
	
	

	Offered Spaces

	FWC
Church Hall 
	Neighbouring Church Hall( can fit up to 150 students with chairs and tables)

Open space with no chairs or tables 
	Students sit on the floor.  No supporting facilities for writing.   

	
	Early Childhood Learning
Hall
	Hall for  early childhood learning and fully equipped with chairs and table.  TIOE requests to use it when they are not in use.  The classroom can host up to fifty students
	
Very convenient for larger classes, however, it can only be used when no function is taking place.  

	Toilets and bathrooms
	
	
	Inconvenient location especially for staff use.
Need replacement and repairs.

	Verandas
	
	All the buildings are accommodated and jointed by wooden floor verandas.  Certain parts are (30 percent) unsuitable for walk.  Open exposure to moist and weather may allow for a further two to three years before termination.
	Squeaky wooden verandas produce a lot of disturbance whenever anybody walks by the classrooms during class. 

In fact, there are practically no rooms to be used as student common rooms, nor cafeteria at TIOE.  Naturally spacious areas under the existing trees at the TIOE complex with a few stalls recently mounted around but these are only enough for a few students.  Furthermore, this set up is only suitable for dry sunny days; not during rainy days.

The verandas had to be used as a hanging- out place during rainy days and directly disturbs classes.   

	Fence
	
	Surrounding fence of the CDU Complex.
	A new diamond wire fence about 4 feet tall with galvanized posts and a two brick layers foundation has just been formed to replace the old fence.  The two brick layers makes the fence differ from the old one.


	Landscape 
	
	Few palm trees and flowers around the classrooms and existing larger trees such as Mango trees and ironwood trees.
	Existing trees were there from the beginning and were saved for convenience purposes.  An arranged and planned landscape can help develop a more attractive environment appreciated for learning.

	
	
	
	

	
	
	
	



[bookmark: _Toc339285450]4.2.3 Sample Room Space Arrangement

	Kitchen / tea room
	
	Bathroom/Toilets

	
	
	

	
Geography Dept.
	
	
Music

	
	
	

	
	
	

	
	
	

	
History Dept.
	
	
Japanese Language

	
	
	

	
	
	

	
	
	

	
English Dept.
	
	
Tongan Language

	
	
	

	
	
	

	
	
	

	
Seminar / Learning Centre
 (
C
omputers
)








[bookmark: _Toc339285451]Annex 4.3:Progressive Practicum Structure

	YEAR
	Semester 1
	Semester 2
	Number of courses
	Practicum (weeks)

	1
	i. Enrol full load (6 courses) at TIOE
ii. No Practicum
	i. Enrol 4 courses at TIOE
ii. Practicum - 3 weeks observation.
	10 
	3 

	2
	i. Practicum – 7 wks school experience; minimum number whole-class teaching
ii. Short (low-credit) TIOE course for students to take in rest of semester
	i. Enrol full load at TIOE (6 courses)
ii. No Practicum
	6 
	7 

	3
	i. Enrol full load at TIOE 
(6 courses)
	Practicum - for the whole TIOE semester
	6 
	12 – 14 

	TOTALS 
	22 courses
	22-24 weeks





[bookmark: _Toc339285452]Annex 4.4: TIOE Assessment Policy

	
	
	Policy
	Practice

	1.0
	
	Standards to be met:
	

	
	
	There is a system for ensuring that assessment is based on defined standards, and is fair, valid and consistent. 
	NP 

	
	
	Assessment is subject to internal moderation that ensures consistent interpretation and assessment of defined standards. 
	NP

	
	
	Assessment is also subject to appropriate external moderation 
	NP

	2.0
	
	Policy Goals
	

	
	
	Students performance will be accurately and effectively assessed to describe the achievement of learning outcomes 
	NP

	
	2.2
	Students and staff will understand and have confidence in the assessment processes 
	NP

	
	2.3
	Students will be provided with fair and regular feedback on progress 
	PP

	
	2.4
	Effective systems for moderating assessment standards will be in place and operating 
	NP

	
	2.5
	Students feedback and evaluation of courses ensure that quality learning opportunities are provided
	PP

	
	2.6
	Assessment procedures used by the institution are the procedures by which accountability can be demonstrated to students, management and wide/ public. 
	PP

	3.0
	
	Assessment Principles
	

	
	
	Assessment is standards based?
	NP

	
	
	Assessment practices are designed and applied as an integral part of the teaching and learning process 
	PP

	
	
	Assessment strategies and the assessment methods are described in the Programme Curriculum Document 
	P

	
	
	Students will be informed well in advance, the assessment times and deadlines, the assessment methods and the learning outcomes to which they apply 
	P

	
	
	Formative assessment must be clearly differentiated from summative assessment. 
	NP

	
	
	Summative assessment will relate to learning outcomes, which will be clearly stated in the course outline 
	NP

	
	
	Writing advice regarding; the methods of assessment, the due dates for all summative tasks, the performance criteria to be used in marking the assessment and the relative value of each assessment task, will be provided to students by the end of the first teaching week of the course. 
	P

	
	
	In developing assessment requirements lecturers should:
	

	
	
	*make assessment procedures as valid and reliable as possible. 
	PP

	
	
	*make assessment tasks relate to the wider context in which knowledge, skills and values have application and relevance 
	P

	
	
	*make assessment tasks focus on the processes students’ use as well as the outcomes to be achieved 
	PP

	
	
	*allow for students to respond as a group and not only as individuals – a group project can be part of an assessment schedule for a course or programme where appropriate 
	P

	
	
	*make assessment tasks challenge the students’ level of thinking – with higher level courses, assessment must require higher level student responses appropriate to the course level 
	P

	
	
	Results are recorded in accurate and confidential ways and students are advised of their results using methods that respect confidentiality (i.e. using numbers rather than names if results are to displayed on notice boards) 
	P

	
	3.10
	Procedures for reassessment, aegrotat passes and other related regulations are communicated clearly to students. 
	P

	4.0
	
	Assessment Policy:
	

	
	4.1
	In all courses the purpose of the assessment activity is to provide valid and reliable evidence of students’ progress toward (formative) and actual achievement (summative) of stated learning outcomes
	PP

	
	4.2
	Assessment practices will be based on the principles of standards based assessment, unless other methods are educationally justified and approved for specific situations
	NP

	
	4.3
	Students will be given the assessment requirements for all courses they are enrolled in not later than the end of the first teaching week of the course
	P

	
	4.4
	Assessment requirements should indicate:
	

	
	
	*The specific nature and scope of the requirements
	P

	
	
	*The dates by which the assessments have to be submitted
	P

	
	
	*The relative contributions of each assessment towards any final result
	P

	
	4.5
	Once the assessment requirements and schedules have been distributed to students, any changes must be discussed with and agreed to by the students
	P

	
	4.6
	Resit or reassessment regulations and procedures must be clearly stated in all programme handbooks
	P

	
	4.7
	Policy regarding the granting of an extension for assignments will be specified in the programme handbooks. TIOE staff members will be expected to take sickness or personal circumstances into account when considering requests for extension
	P

	
	4.8
	Appeals against assessment results or final results must be made in accordance with the Appeal Policy at TIOE. An appeal will be considered initially by the lecturer concerned and the HOD, or DP in the case of a one person department. There is provision for further appeal to the Appeal Sub-committee of the Academic Committee
	P

	
	
	Special Note: Whilst a specific level of attendance may be a course or programme requirement, it does not constitute an assessment measure
	P

	5.0
	
	Moderation of Assessment
	

	
	5.1
	Assessment will be subject to internal moderation that ensures consistent interpretation and assessment of defined standards (learning outcomes and performance criteria)
	NP

	
	5.2
	Assessment will be subject to appropriate external moderation
	NP

	
	5.3
	Internal Moderation Procedures
	

	
	
	Pre-assessment moderation:
	

	
	a.
	HOD is responsible for checking that the Course Requirement statements to be given to students at the beginning of each course match the assessment requirements as specified in the approved course outline. A copy of each Course Requirement statement, verified with the relevant HOD or GDLT Programme Coordinator’s signature is to be given to Academic Registrar in the week before the beginning of the semester or GDTL block
	NP

	
	b.
	The lecturer is responsible for submitting all assessment tasks with the criteria for assessment and mark/grade distribution (if marks or grades are to be used) to the HOD or GDTL coordinator for moderation before they are given to students. HOD’s assessment tasks for courses he/she teaches moderated by another member of the department. The HOD is responsible for keeping copies of the moderated tasks on file, signed and dated appropriately. For single person departments, the moderation task is the responsibility of the DP
	PP

	
	c.
	Moderation and proof reading of examination papers is the responsibility of the HOD or, in case of single person department, the DP
	P

	
	
	Post-assessment Moderation
	

	
	a.
	Each lecturer is responsible for collecting samples of marked students’ work for internal moderation by another suitably experienced lecturer before being returned to the students. These same samples may be filed by the HOD or GDTL Coordinator for external moderation purposes.
	PP

	
	b.
	A Moderation Committee comprised of the Academic Registrar (chair), and the Coordinator of each Programme, is responsible for internally auditing the moderation procedures. This may involve calling a formal meeting with the HODs, require individual lectures to justify moderation actions, or require a review of moderation procedures for a particular department perhaps as a response to comments in an external moderators report. The Academic Registrar should report activities undertaken by the Moderation Committee to the Academic Committee.
	PP

	
	5.4
	External Moderation
	

	
	a.
	Moderation of some (4) Education courses at TIOE for the purpose of giving cross-credits for University of the South Pacific (USP) courses
	NP

	
	b.
	Review of TIOE. There is evidence of two substantial Reviews of TIOE undertaken in 1993 and 1997. The Reviews were undertaken by Consultants from USP, New Zealand (Christchurch College of Education) and Australia and there is a recommendation for these Reviewers to continue on a five-yearly review cycle
	NP

	
	c.
	External Assessment. This monitoring process has been occurring for about 13 years. USP, or other appropriate international institutions are requested by TMEWAC to send a representative to TIOE every year after the marking of the final examinations. All course outlines, schemes of work, assessment tasks, examinations, and samples of students’ work in all courses is collected for the external assessment. The external moderator’s report verifies the assessment decisions made at TIOE and endorse the Academic Committee’s decisions as to which students have completed the requirements for the award of the Diploma of Teaching. The report also contains some general statements regarding academic changes made since the previous report was written, some general recommendations on any areas that could be improved academically, and some specific comments on each department individually
	NP

	6.0
	
	TIOE Assessment Regulations
	

	
	6.1
	The performance of each student enrolled for a course will be assessed on the basis of internally assessed course work, tests and examinations
	P

	
	6.2
	Each lecturer is responsible for giving students information about assessment for a course not later than the end of the first teaching week of the course
	P

	
	6.3
	This information in each Course Requirement statements should include:
	

	
	
	*A short outline of each assessment task indicating which learning outcomes or topics are being assessed and the criteria that will be used in the assessment
	NP

	
	
	*The dates by which assessment have to be submitted
	P

	
	
	*The relative contribution of each assessment towards any final results
	P

	
	
	*The penalties arising for the late submission of assessment
	P

	
	6.4
	Assessment may include a range of tasks. Students must check the course outline and course requirements statement supplied by the lecturer for details of the assessment tasks for each course
	P

	
	6.5
	HOD will ensure moderation processes are undertaken in line with the requirements of the TIOE Moderation of Assessment Policy
	NP

	
	6.6
	Any material submitted for assessment must be the work of the student, unless the work has been designated as collaborative work or part of a group project for assessment. In this instance the lecturer will have made this clear in the assessment statement for the course
	P

	
	6.7
	Students are required to submit their internally assessed assignments by the due date, unless an extension has been granted. The course lecturer may grant a maximum of a one week extension to the due date. Any request for an extension of more than one week requires the formal approval of the Programme coordinator. An extension will only be granted because of extenuating and exceptional circumstances, and must be applied for in advance of the due date whenever possible
	P

	
	6.8
	Grades and Results
	

	
	
	The proportion of the final grade or summative assessment derived from course work and from a final examination is set out in the course outline provided to students at the beginning of the course.
While HODs are responsible for carrying out the assessment of a course, results (including grades if given) have not official standing until approved by the TIOE Programme Committee (PC). The TIOE PC alone will advice the Academic Registrar of the official results. The TIOE PC approves course grades and will advice the Registrar to release results. On students’ official report, their actual approved grades, efforts/attitude grade and the component to be completed (i.e. cw – coursework; ex-exam) if a course fails will appear. The grading system is attached (Appendix 2)
	P

	
	6.9
	Special Passes. The following Special Passes are available:
	

	
	
	*Aegrotat Pass: A student who is prevented by illness or injury from completing assessment tasks or who considers that his/her performance has been seriously affected by illness or injury may, on application and with the approval of the TIOE PC, be granted an aegrotat pass, subject to the following conditions:
That student provides a medical certificate from an authorized medical practitioner
That the Institute lecturers certify that the quality of his/her work in other course component is clearly worthy of a pass
That TIOE may require a second medical opinion in some situations
*Compassionate Pass: Where reasons other than illness or injury, but exceptional and beyond his/her control, prevent a student from completing assessment tasks or he/she considers that his/her performance has been seriously affected, he or she may, on application and with the approval of the TIOE PC, be granted a pass subject on the following conditions:
That he/she informs the PC via the DP
That the students application includes sufficient evidence of the circumstances being considered to gain the support of the PC
	P

	
	6.10
	DNC- Did Not Complete
	

	
	
	If a student formally withdraws from the course (using the TIOE withdraw form, appendix 3) before the end of the teaching semester and before study week commences their record will be marked with a DNC. This student will be required to re-enrol to complete the course. This designation may apply to students who do not meet course attendance requirements and do not meet the criteria for consideration for a special pass.
	P

	
	6.11
	A student who fails to formally withdraw within the specified time (as in 6.10) and does not meet attendance or requirements will be regarded to have failed the course and will be given an F
	P

	
	6.12
	Conduct of Examinations: Detailed rules regarding the conduct of examinations are appended to these regulations and must be followed by all examination candidates (Appendix 1). Any breach of these regulations will be referred to the DP for investigation and appropriate action.
	P

	
	6.13
	Re-assessment. The following regulations apply to re-assessment at TIOE:
*All students are allowed to resubmit work if they fail the course work requirements for the course within 3 years of leaving TIOE
All students will be allowed to re-sit if they fail the course examination within 3 years of leaving TIOE.
*Resubmission of required course work and re-sitting of examination by current students would be undertaken before the beginning of the following semester (or) only when the course is offered.
*A student who has still failed to meet the requirements (50% course work and/or 50% exam) will be recorded as failing the course and will have to re-enrol and repeat the course at a later date.
*Where a course is a pre-requisite for the next level they will be unable to proceed to the next level until they have passed the course
Secondary Diploma students who fail a subject major course may apply to the Principal for permission to enrol in another subject area (i.e., change majors).
However, students who fail more than 50% of their course work in any one year, and there are no extenuating circumstances, are unable to proceed.
In the School Experience component of the programme a student must satisfactorily complete each block of School Experience. If they have not achieved this, it is his/her responsibility to arrange to repeat the School Experience during the next Semester Break and arrange for a Lecturer/Tutor to visit and undertaken a re-assessment. (Refer to the School Experience Handbook for details about arrangements for repeating school experience)

	PP



KEY:
P: Practice
NP: Not Practice
PP: Partial Practice
[bookmark: OLE_LINK1][bookmark: OLE_LINK2]
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1Ana Lupe Voi 2 T-EC 213 9 1Ana Lupe Voi

T-EC 316 11 8 88 160

2Sofisi Hingano 3 MA 214 37 2Sofisi Hingano

T-MA 213(S) 35

T-MA 316(S) 20 132 1104

3Dr Tevita Veaila 3⅚ ED 316 111 3Dr Tevita Veaila

ED 111(⅓) 147

T-SS 111 10

T-HY 213 5

Cert Course (½) 22 165 3525

4Ana Haupeakui 2⅚ ED 213 140 4Ana Haupeakui

ED 214 139

ED 111(⅓) 147

Cert Course (½) 22 121 4268

5Meletonga Finau 1 EC 214 9 9 9 5Meletonga Finau 4 44 36 L7-26.5 10

6Paulo Manu 4 AC 214 12 6Paulo Manu

T-CO 111 24

T-AC 213 11

T-AC 316 7 16 176 864

7Lola Tokotaha 3⅙ ED 111(⅓) 147 7Lola Tokotaha

ED 317 112

Cert Course (½) 22

T-SC 111(P) 59

SI 214(S)(⅓) 25 13 143 3861

8Mele Tahaafe 4 T-EN 111(P) 57 8Mele Tahaafe

T-EN 212(P) 43

T-SC 213(P) 44

T-SC 315(P) 36 16 176 2880

9Taufa Savelio 4 T-MA 111(P) 57 9Taufa Savelio

T-MA 213(P) 42

T-TO 111(P) 57

T-TO 212(P) 42 176 3168

10Eileen Fonua 3 GE 214 12 10Eileen Fonua

T-GE 213 11

T-GE 316 8 12 132 372

11Tiulipe Peleketi 5 C-TO 314(S) 48 11Tiulipe Peleketi

T-TO 316(S) 11

HE 214 6

T-HE 213 6

T-HE 316 3 20 220 1480

12Otoota Tatafu 2⅚ SI 214(S)(⅓) 25 12Otoota Tatafu

T-MA 111(S) 26

T-SC 316(S) 11

T-SC 111(S)½ 24 11 121 726

13Taitusi Taufa 1⅚ T-SC 213(S) 25 13Taitusi Taufa

SI 214(S)(⅓) 25

T-SC 111(S)½ 24 7 77 378

14Lamoni Toafa 2 MU 111(S) 11 14Lamoni Toafa

MU 111(P) 58 8 88 552

15Soana Kitiona 3 T-LA 111(S) 27 15Soana Kitiona

C-EN 111(S) 66

1 ECE Course 21 12 132 1368

16Vilimaka Fotofili 1 C-TO 111(S) 69 69 69 16Vilimaka Fotofili 4 44 276 L8 19

17Pouanga 2 TO 214 14 17Pouanga

T-TO 213(S) 13 8 88 216

1Sione Kupu 3 EN 214 21 1Sione Kupu

T-EN 313(P) 43

T-EN 213(S) 20 12 132 1008

2Sosefo Kakapu 1 SO 312 36 36 36 2Sosefo Kakapu 4 44 144

3Oketi Akauola 1 C-EN 314(S) 52 52 52 3Oketi Akauola 4 44 208

4Ekitino Vaiangina 2 PE 111(S) 31 4Ekitino Vaiangina 8

PE 312 35 88 528

5Dr Otunuku ½ Cert Course (½) 22 22 11 11 5Dr Otunuku 2 22 22

6Dr Kevin ½ Cert Course (½) 22 22 11 11 6Dr Kevin 2 22 22

7Heti Veikune ½ Cert Course (½) 22 22 11 11 7Heti Veikune 2 22 22

8Semisi Tongia 2 HY 214 5 8Semisi Tongia

T-HY 316 5 8 88 80

9Eneio Fekau 2 PIPI 21 9Eneio Fekau

Christian Foundation 21 8 88 336
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